=========================================================================
Date:         Wed, 1 Feb 1995 11:29:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      Agonizing over grades
In-Reply-To:  <01HMIM70EP280006N5@crcvms.unl.edu> from "Automatic digest
              processor" at Feb 1, 95 00:00:32 am
 
I did once participate in a grading circle in which three
of us graded each other's students papers.  Unfortunately, one person
wasn't very timely and it went very badly in terms of
getting things back to students.  I've never been somewhere
where a full faculty could/would take part.  I agonize over
grades and announce pretty publically to colleagues that I'm a grade
inflater.  (I rather tell than be "found out.")  I have also
not graded papers at all but given only a final grade.
I wasn't any more comfortable with that than the
students were--and they weren't very comfortable, because
grades are high stakes.
 
All of my courses now have unlimited revision of all formal writing,
simply because in that way I can grade harder (actually I
can put a C on a paper).  And my comments are how you can revise
this to get a better grade--which also forces me to understand
and articulate my own criteria better.  In 7 or 8 years
of doing this, only once have I had a student get hung up in
perpetual revising of one assignment.  What surprises me is
how few C's bother.  But it does still let me make
a C rather than a B- my bottom--and it doesn't seem to have
affected the sense of good will that I get from students.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Thu, 2 Feb 1995 10:42:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Grading
In-Reply-To:  <01HMID3RM2NK0004NC@crcvms.unl.edu>
 
Thanks for that rationale & report on your portfolio evaluation, Charles.
I'm going to save it & use it to see whether I can convince the group I
work with to go your way.  Did you describe the contents of the port. &
the organization of the scoring in a previous post that I missed or in an
article?
 
But a question:  would you have the same qualms about grading if you were
grading the students performance in the class rather than the students'
texts?  Of course criteria have to get fuzzier, but . . . ?  Performance
would be determined by teachers notes & what the students put in a
portfolio at midsemester and at the end.
 
Probably as the consequence of some kind of ideological programing, I tend
to resist passing the responsibility (if it is a responsibility) for
grading off to a kind of anonymous bureaucracy.  Hmmmm--so doing that
improves instruction.
 
Irv
 
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 2 Feb 1995 12:59:18 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Elizabeth Renfro <elizabeth_renfro@MACGATE.CSUCHICO.EDU>
Subject:      Re: Grading
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I'm doing a reply here because my unsubscribe messages don't seem to be
getting through.  Please unsubscribe Elizabeth Renfro from this writing
programs list.
_______________________________________________________________________________
To: Multiple recipients of list WPA-L
From: Writing Program Administration on Thu, Feb 2, 1995 11:24 AM
Subject: Re: Grading
 
Thanks for that rationale & report on your portfolio evaluation, Charles.
I'm going to save it & use it to see whether I can convince the group I
work with to go your way.  Did you describe the contents of the port. &
the organization of the scoring in a previous post that I missed or in an
article?
 
But a question:  would you have the same qualms about grading if you were
grading the students performance in the class rather than the students'
texts?  Of course criteria have to get fuzzier, but . . . ?  Performance
would be determined by teachers notes & what the students put in a
portfolio at midsemester and at the end.
 
Probably as the consequence of some kind of ideological programing, I tend
to resist passing the responsibility (if it is a responsibility) for
grading off to a kind of anonymous bureaucracy.  Hmmmm--so doing that
improves instruction.
 
Irv
 
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Thu, 2 Feb 1995 13:58:42 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Frank Sullivan <SULLIVAN@TEMPLEVM.BITNET>
Subject:      Re: help! good assessment?
In-Reply-To:  Message of Tue, 31 Jan 1995 13:35:10 -0600 from
              <gas54r0@UXA.ECN.BGU.EDU>
 
I just got back on the list and saw the requests for citations on "gatekeeping"
 behavior in placement testing. Sionce I mentioned that in an earlier post, I w
iant to respond. Unfortunately, at the moment, I am not near anyplace that I ca
n look up the info. The most important report, however, is in Lillian Bridwell-
Bowles' NEW DIRECTIONS IN COMPOSITION RESEARCH. Sarah Freedman's "The Registers
 of student and Professional Expository Prose" reports on a study she did at 3
San Francisco institutions, where she inserted into placment test readings, ess
ays on the same topics written in the same time frame, only by professionals. N
ot surprisingly, these essays did not receive the highest scores (the readers o
f course were not told)--students' did. On further analysis, she discovered tha
t the professionals wrote too knowledgeably, too assertively, and took control
of the topic. Readers responded by evaluating the essays down (more accurately,
 their evaluations differed sharply with each other).
 
A second classic set of studies was reported by Rosemary Hake and Joseph Willia
ms in College English, soemtime in 1982. In "Do as I Say, Not as I Do," they re
port on readers evaluations of essay examinations rewritten by the researchers
into contrasting nominal (abstract, indirect, etc) and verbal (concrete, direct
, active) versions. Their results are complicated, b ut the bottom line is that
 the results show that teachers did not, as one might expect, prefer verbal to
nominal styles (all other things being equal) in essay examinations. These rese
archers do not conclude that the results were an effect of "gatekeeping." The s
peculate that readers were "fooled" by the "seeming cognitive complexity" of th
e nominal texts. What is significant, nevertheless, is that in this situation
readers' behavior contradicts their principles. These studies were replicated i
n Australia on a much larger group of teachers.
The third study that I can almost remember off the top of my head was reported
by Freedman and Pringle, in the late 70's-early 80's, I'll have too get the cit
e. They were studying development and its relationship to what they called "lev
els of abstraction," in fact much like Moffett's I/it scale. They wanted to see
 if teachers would take into account differing levels of cognitive complexity d
emanded by assignments (as often changes between high school and college). They
 found that examiners did not take the cognitive demands of the assignment into
 account. The only factors that counted were aspects of elaboration and some ot
her rhetorical factors.
 
There are more such studies which document the effects of teacher-as examiner o
n text evaluation and/or text production. I will forward them with less verbiag
e soon.
=========================================================================
Date:         Sat, 4 Feb 1995 13:22:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         David Schwalm <2@EF.WEST.ASU.EDU>
Subject:      test/ignore
 
Test
=========================================================================
Date:         Sun, 5 Feb 1995 09:51:00 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Linda K. Shamoon" <shamoon@URIACC.URI.EDU>
Subject:      portfolios
 
Thank you, Susan, for steering me to the article in the recent WPA on
Washington State's portfolio assessment design. I find the WSU portfolio
design particularly appealing because it is created from writing
assignments completed in classes across the curriculum (along with 2
impromtpu essays) rather than solely from assignments from writing
classes.  At the very least, the cross-disciplinary design supports the WAC
program, but it also takes the assessment issues we have been discussing on
this list and turns them around quite a bit, pointing all faculty to issues
of writing instruction, assignments and assessment in all classrooms, not
just ours. It's time to turn the tables--and keep them turned.  Question:
are other programs using papers from across the curriulum as part or all of
the portfolio contents?
=========================================================================
Date:         Sun, 5 Feb 1995 08:47:26 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: portfolios
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
In-Reply-To:  <199502051455.GAA27736@cheetah.it.wsu.edu>
 
Linda (and others):  Rich Haswell and I are in the process of writing up
our evaluation of the WAC program and the rising junior portfolio at
WSU.  Here are some preliminary observations.  The portfolio ties in with
and reinforces the WAC faculty seminar, providing a continuing staff
development program (most readers for the portfolios are veterans of the
WAC seminars)--readers go through extensive training in responding to the
writing.  Because faculty in the disciplines have to sign off on the
papers before they can go into the portfolios (a hedge against
plagiarism), they are really our first-tier readers.  I have had many
faculty tell me that they are looking at student papers a little
differently now that they know that they might have to sign off on them
as "acceptable" for a portfolio that will be read by one of their
colleagues. The logistics for the readings are speeded considerably by
this first-tier sign-off;  Rich has developed a reading system whereby
one reading of the timed writings is used for the "acceptable" category;
if the readers has any questions about this category (i.e., if the
writing looks as if the category should be either "exceptional" or "needs
work"), the whole portfolio is read by a tier 3 reader with more
experience.  I have been told by a number of faculty that the quality of
student writing has improved remarkably since the inception of our WAC
program.  My take on this comment is that teachers are now telling
students that they care about the quality of their writing, revision has
become part of the campus culture (we also have a portfolio system in
freshman composition), and teachers in the disciplines as well as
teachers of writing classes now feel they are being held accountable for
the quality of their student papers.  (That's a negative way of putting
it--it would be more accurate to say that they are now stakeholders.)
Sue McLeod
Associate Dean, Liberal Arts
Washington State University
=========================================================================
Date:         Mon, 6 Feb 1995 21:43:29 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         stewart margaret <zzstew@ACC.WUACC.EDU>
Subject:      Re: S O S --Golden West College Writing Center in Peril
X-To:         "Edna M. Hartmann" <ehartma@CELLO.GINA.CALSTATE.EDU>
In-Reply-To:  <9501252351.AA46508@acc.wuacc.edu>
 
In reply to your question, Edna:
We have a fine writing center at Washburn University; it was established
with retention in mind.  I wish I had some
hard figures to give you; I can only say that the composition
instructors are convinced that for many students (especially on the
freshman level) the Writing Center makes the difference between
success and failure.  The Writing Center tutors will not edit papers, but
they will teach students how to improve their writing.
 
The January *College English* has an excellent article about the
crucial role a writing center can play (Muriel Harris, "Why Writers Need
Writing Tutors").  Good luck!
 
Margy Stewart
Department of English
Washburn University
Topeka, Kansas  66621
(913) 231-1010 Ext. 1734  zzstew@acc.wuacc.edu
 
On Wed, 25 Jan 1995, Edna M. Hartmann wrote:
 
> From:: Marie McGrath, English Instructor and Writing Center Coordinator
>         (one hour re-assigned time)
> Date: January 25, 1995
> To: All Friends of Writing Centers
>
> The Writing Center at Golden West College, a community college in
> Huntington Beach, California, is under threat of closure because of
> financial constraints.  Administration's argument is that at a time when
> classes are being cut, it is more fiscally responsible to put
> instructors in the classroom with thirty students than to have them
> tutoring one-on-one in the Writing Center.  The English and ESL
> departments, on the other hand, believe that the Writing Center is an
> essential component of our writing program serves the entire campus.
>
> (Up until a recent cut, we had the approximate equivalent of two
> full-time instructors--as well as one full-time and one half-time classified
> employee--staffing our center.  We now have twenty faculty hours--down from
> thirty--and may be in danger of losing these twenty also.)
>
> We are currently preparing a presentation to try to persuade the
> college's Instructional Planning Team that  faculty hours in the Writing
> Center should not be cut, but should instead be restored to thirty-five.
> In order to gain the support of IPT we need to martial all possible
> arguments in favor of retaining the Writing Center, especially arguments
> pertaining to retention and support for at risk students.  We have done a
> certain amount of library research, but we haven't found any articles
> that support their claims with quantitative analyses.
>
> We ask that you assist us by letting us know which articles/studies would
> be most useful.
>
> Please send your advice and/or recommendations to Marie McGrath c/o:
> ehartma@cello.gina.calstate.edu
>
=========================================================================
Date:         Tue, 7 Feb 1995 10:21:33 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ed Nagelhout <nagelhoe@MACE.CC.PURDUE.EDU>
Subject:      Summer Seminar in R & C
In-Reply-To:  <9502070344.AA08129@mace.cc.purdue.edu>; from "stewart margaret"
              at Feb 6, 95 9:43 pm
 
Nazareth College of Rochester is pleased to re-establish
 
THE SUMMER SEMINAR IN RHETORIC AND COMPOSITION
 
Monday, June 5 through Friday, June 9, 1995
 
The purpose of The Summer Seminar in Rhetoric and Composition is to
introduce college teachers to process model composition theories,
pedagogies, and practices in ways that allow participants to apply
these ideas at their home institutions.  The program's major goal is
to create a forum that allows participants to come away with deep
theoretical and rich experiential knowledge of the composing practices
we address.  To meet these goals we have established two major
components to the seminar:
 
        1) A series of guest lectures which introduce participants to
        some of the major theoretical issues and pedagogical movements
        in contemporary composition studies.
 
        2) Practice session experiences which model different
        approaches to composition instruction.
 
Lecture and practice sessions will be presented and facilitated by
prominent scholars in the field of Composition Studies.  This
structure gives participants opportunities to connect with
practitioners who can advise them about effective strategies for
implementation of the ideas we discuss at the seminar.  We believe it
is important that participants understand themselves as people who are
able to enter into the discussions and practices they experience at
the seminar and that they feel confident about their abilities to
bring these discussions and practices back to their home institutions.
For this reason, the seminar is limited to 36 participants.
 
Featured guest lecturers include:
 
* Janice M. Lauer--Teaching Writing:  Complex Pedagogies
 
* Ira Shor--Rhetoric, Democracy, and Authority:  A Discourse for
Power Sharing
 
* Susan C. Jarratt--Gender Issues in Composition
 
* Cynthia L. Selfe--Composing Technology
 
* Kathleen Blake Yancey & Irwin Weiser--Composing, Learning,
Assessing, and Portfolios:  An Introduction to Portfolios
 
The price of the seminar is $595.00.  This fee covers:
 
-Attendance at all seminar presentations and practice sessions.
-Six nights in a single dorm room on campus.
-Continental breakfast every morning.
-Refreshments (served two times a day at session breaks).
 
The course can also be taken for 3 course credits for an additional
fee.
 
For more information or to apply, contact
 
Dr. Nancy DeJoy, Seminar Director
Nazareth College of Rochester
4245 East Avenue
Rochester, New York  14618-3790
(716) 586-2525 ext. 540
 
All applications must be received by March 1, 1995.  Applicants will
be notified of their acceptance by March 15.  Seminar Fee must be paid
by April 15.
=========================================================================
Date:         Wed, 8 Feb 1995 11:32:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KEITH RHODES <0100710@NORTHWEST.MISSOURI.EDU>
Subject:      Re: portfolios
 
Sue Mcleod and others,
 
        I read with envy your reports of taking writing and writing portfolios
into the disciplines.  Whenever I raise ideas like that around this department,
I encounter the sorts of responses I've been reading about here, but one more
that is perhaps the greatest bar to action: jobs.  Has it been your experience
that taking writing into the disciplines reduces the demand for full-time
professional writing teachers?  If not, why not?
=========================================================================
Date:         Wed, 8 Feb 1995 12:27:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: portfolios
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
In-Reply-To:  <199502081750.JAA02747@cheetah.it.wsu.edu>
 
Keith--that hasn't been our experience, but then we have a comprehensive
program here that is based on a strong composition requirement in
English.  I know the kind of conversation you are talking about, and it
has to do with who "owns" writing classes.  Our program here starts out
with freshman comp. a second communication requirement (which is often
another English Dept. writing class), writing in all General Education
Classes, and then two writing in the major classes.  The portfolio is
only part of a campus-wide effort.  Hence, everyone "owns" writing, and
the English Dept. provides what we have always provided.  Now, however,
folks don't just point to us when they talk about student writing problems.
 
On Wed, 8 Feb 1995, KEITH RHODES wrote:
 
> Sue Mcleod and others,
>
>         I read with envy your reports of taking writing and writing portfolios
> into the disciplines.  Whenever I raise ideas like that around this department
,
> I encounter the sorts of responses I've been reading about here, but one more
> that is perhaps the greatest bar to action: jobs.  Has it been your experience
> that taking writing into the disciplines reduces the demand for full-time
> professional writing teachers?  If not, why not?
>
=========================================================================
Date:         Thu, 9 Feb 1995 11:24:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      CCCC Call for Nominations
X-To:         wcenter@unicorn.acs.ttu.edu
 
FYI
 
--Eric Crump
=-=-=-=-=-=-=
>Date: Fri, 3 Feb 1995 12:15:03 -0600
>From: nctedfox@vmd.cso.uiuc.edu (Debbie Fox)
>
>Susan Jarratt, Chair of the 1995 Nominating Committee, invites nominations
>for the posts of Assistant Chair, Secretary, Executive Committee (nine
>members) and Nominating Committee (five members).  The Nominating Committee
>seeks to identify CCCC members who are committed to the organization and
>willing to do its work.
>
>The post of ASSISTANT CHAIR involves a four-year commitment.  The Assistant
>Chair, who will be the 1997 Program Chair, becomes the Associate Chair,
>Chair (1998), and Immediate Past Chair.
>
>The SECRETARY serves a four-year term.
>
>Members of the EXECUTIVE COMMITTEE are expected to make a three-year
>commitment to serving CCCC.  The Executive Committee meets for a full day
>immediately prior to the CCCC Annual Meeting in the spring as well as for
>two days at the NCTE Annual Convention in the fall.
>
>Membership on the NOMINATING COMMITTEE involves a one-year commitment.  The
>Nominating Committee meets at the CCCC Annual Meeting but conducts a good
>deal of work prior to that meeting.
>
>Executive Committee and Nominating Committee members are chosen to represent
>a mix of institutions and regions.  The Officers and Executive Committee of
>CCCC are committed to increased recruitment, representation, and
>participation of historically underrepresented groups in every aspect of its
>committee work as well as throughout its activities.  Please send your
>nominations, with biographical information, by March 10 to the 1995 CCCC
>Nominating Committee, 1111 W. Kenyon Road, Urbana, IL  61801-1096.  Members
>are encouraged to nominate themselves.
>
>
=========================================================================
Date:         Thu, 9 Feb 1995 16:08:40 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Help for CCCC Computer Connection
 
>I'm forwarding this note, at Walli Andersen's request, to several lists.  I
>apologize to those who see this more than once, and I also request that you
>forward this note to any interested parties.  I'm sending it to MBU, ACW,
>WAC, and WPA.
>
>The Computer Connection (note name change from Software Sampler) is a great
>place to rub elbows with all your favorite people, and this year, with the
>move to the exhibit floor, it will probably see much more traffic than in
>past years, when it was often stuck off in some other hotel or on some
>other floor from the main action.
>
>Walli Andersen has done a terrific job, over the years, fostering the
>Connection, and I'd like to urge all of us to give her any assistance we
>can.
>
>Thanks,
>Bill
>
>
>>Mime-Version: 1.0
>>Date: Mon, 6 Feb 1995 18:08:02 -0500
>>To: bill.condon@um.cc.umich.edu
>>From: andersen@vela.acs.oakland.edu (walli andersen)
>>Subject: 4Cs Call for Aid
>>Status:
>>
>>Bill, could you get the following message out to the relevant lists (you
>>mentioned MBU-L, ACW-L, WAC-L, and WPA-L)?
>>
>>Feel free to edit it before broadcasting it.
>>
>>Thanks
>>
>>walli
>>
>>4Cs--Computer Connection (formerly Software Sampler)
>>
>>Call for participation
>>
>>If you're willing to volunteer for Computer Connection activities, please
>>e-mail me asap (andersen@vela.acs.oakland.edu).
>>
>>The Computer Connection will be in the exhibit area this year.  We'll have
>>the "usual" array:  demonstrations of particular software, information
>>table, and "consultants."  The activity will be open Thurs. afternoon, all
>>of Fri., and Sat. morning.
>>
>>I'm looking now for individuals who want to "demo":  let me know what
>>software (commercial or non-commercial, under development) and, if you can,
>>preferred time.  Demonstrations will be scheduled for an hour, but the
>>demos are typically informal, fairly brief, with time for questions.
>>
>>If you know of software that should be demonstrated (by someone else), send
>>me that information too, and I'll see what I can do.
>>
>>I would also welcome Internet users to be on duty for a couple of hours at
>>a time to help drop-ins who want to see the Internet in operation.  We
>>expect to have an IBM and a Mac connected via modem, though maybe only one
>>at a time.  If you can commit to a specific two hour time, please let me
>>know, again asap.
>>
>>Finally, I am collecting resource materials--free- and shareware, handouts,
>>>anything that people can copy onto a floppy disk and take with them **without
>>>violating copyright laws**.  If you have anything or know of anything
>>valuable >(and free!), please let me know.
>>
>>Thanks.
>>
>>Walli Andersen (andersen@vela.acs.oakland.edu)
>>
>>
>
>
>
=========================================================================
Date:         Thu, 9 Feb 1995 23:59:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         stewart margaret <zzstew@ACC.WUACC.EDU>
Subject:      Re: CCCC Call for Nominations
 
May I ask if the CCCC has a position on assessment of writing?
There is pressure at my school to assess freshman students
using impromptu writing only.  Does CCCC have a position on this
and how would I get a copy?  Thank you!
Margy Stewart/ English/ Washburn Univ./ Topeka,Ks. 66621
(913) 231-1010 Ext. 1734 or 1441
zzstew@acc.wuacc.edu
=========================================================================
Date:         Fri, 10 Feb 1995 06:55:08 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kathleen Yancey <FEN00KBY@UNCCVM.UNCC.EDU>
Subject:      Re: CCCC Call for Nominations
In-Reply-To:  Message of Thu, 09 Feb 1995 23:59:11 -0600 from
              <zzstew@ACC.WUACC.EDU>
 
CCCC is moving to adopt a position on writing assessment, Margaret.  The
CCCC Committee on Assessment will host a forum at the CCCC where the draft
will be discussed, and then a workshop Sat afternoon where folks can
begin to think in more detail about how to make it work at their local sites.
And--I *hope*--we'll have the position statement formally adopted by the
end of 1995.
 
For a copy, call Debbie Fox at CCCC.  And if you have addtional questions, let
me know; I serve as the committee chair.
 
Kathleen Yancey
=========================================================================
Date:         Fri, 10 Feb 1995 11:16:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: CCCC Call for Nominations
 
Margaret Stewart,
 
It's being developed NOW.  Contact Kathleen Yancey at fen00kby@unccvm.uncc.edu
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri-Columbia         314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Fri, 10 Feb 1995 13:28:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: CCCC Call for Nominations
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
You can get a better copy from Kathleen Yancye, Margy, but here's a copy I
received over email.  Kathi'd email address is FEN00KBY@UNCCVM.UNCC.EDU
 
 
>May I ask if the CCCC has a position on assessment of writing?
>There is pressure at my school to assess freshman students
>using impromptu writing only.  Does CCCC have a position on this
>and how would I get a copy?  Thank you!
>Margy Stewart/ English/ Washburn Univ./ Topeka,Ks. 66621
>(913) 231-1010 Ext. 1734 or 1441
>zzstew@acc.wuacc.edu
 
                        Final Draft
Writing Assessment:  A Position Statement
 
  More than many issues within the field of composition studies,
writing assessment evokes
strong passions.  It can be used for a variety of appropriate
purposes, both inside the classroom
and outside it: providing assistance to students; awarding a grade;
placing students in appropriate
courses; allowing them to exit a course or sequence of courses; and
certifying proficiency, to
name some of the more obvious.  But writing assessment can be
abused as well: used to exploit
graduate students and other part-timers, for instance, or to reward
or punish faculty members.
We begin our position statement, therefore, with a foundational
claim upon which all else is
built: it is axiomatic that in all situations calling for writing
assessment, the primary purpose of
the specific assessment should govern its design, its
implementation, and the generation and
dissemination of its results.
  It is also axiomatic, however, that in spite of the diverse uses
to which writing
assessment is put, the general principles undergirding writing
assessment are remarkably similar:
 
 
Assessments of written literacy should be designed and evaluated by
well-
informed current or prospective instructors of the students being
assessed, for
purposes clearly understood by all the participants; should elicit
from student
writers a variety of pieces, preferably over a period of time;
should encourage
and reinforce good teaching practices; and should be solidly
grounded in the latest
research on language learning.
 
These assumptions are explained fully in the first section below;
after that, we list the rights and
responsibilities generated by these assumptions; and in the third
section we provide selected
references that furnish a point of departure for literature in the
discipline.
 
 
Assumptions
 
  All writing assessment--and thus all policy statements about
writing assessment--make
assumptions about the nature of what is being assessed.  Our
assumptions include the following.
 
  First, language is always learned and used most effectively in
environments where
it accomplishes something the user wants to accomplish for
particular listeners or readers
within that environment.  The assessment of written literacy must
strive to set up writing tasks,
therefore, that identify purposes appropriate to and appealing to
the particular students being
tested.  Additionally, assessment must be contextualized in terms
of why, where, and for what
purpose it is being undertaken; this context must also be clear to
the students being assessed and
to all others (ie, stakeholders/participants) involved.
 
  Accordingly, there is no test which can be used in all
environments for all purposes, and
the best "test" for any group of students may well be locally
designed.  The definition of "local"
is also contextual; schools with common goals and similar student
populations and teaching
philosophies and outcomes might well form consortia for the design,
implementation, and
evaluation of assessment instruments even though the schools
themselves are geographically
separated from each other.
 
  Second, language by definition is social.  Assessment which
isolates students and forbids
discussion and feedback from others conflicts with current
cognitive and psychological research
about language use and the benefits of social interaction during
the writing process; it also is out
of step with much classroom practice.
 
  Third, reading--and thus, evaluation, since it is a variety of
reading--is as socially
contextualized as all other forms of language use.  What any reader
draws out of a particular
text and uses as a basis of evaluation is dependent upon how that
reader's own language use has
been shaped and what his or her specific purpose for reading is.
It seems appropriate, therefore,
to recognize the individual writing program, institution,
consortium, and so forth as a
community of interpreters who can function fairly--that is, assess
fairly--only within that
community.
 
  Fourth, any individual's writing "ability" is a sum of a variety
of skills employed in
a diversity of contexts, and individual ability fluctuates unevenly
among these varieties.
Consequently, one piece of writing--even if it is generated under
the most desirable conditions--
can never serve as an indicator of overall literacy, particularly
for high stakes decisions.
Ideally, such literacy must be assessed by more than one piece of
writing, in more than one
genre, written on different occasions, for different audiences and
evaluated by multiple readers.
This realization has led many institutions and programs across the
country to use portfolio
assessment.
 
  Fifth, assessment is defensible primarily as a means of
improvement of learning.
Both teachers and students must have access to the results in order
to be able to use them to
revise existing curricula and/or plan programs for individual
students.  And, obviously, if results
are to be used to improve the teaching-learning environment, human
and financial resources
must be in place in advance of the assessment.  If resources are
not available, institutions should
postpone assessment until they are.  Furthermore, when assessment
is being conducted solely
for program evaluation, all students should not be tested, since a
representative group can
provide the desired results.  Neither should faculty merit
increases hinge on their students'
performance on any test.
 
  Sixth, regardless of the best intentions, assessment tends to
drive pedagogy.
Assessment thus must demonstrate "systemic validity": it must
encourage classroom practices
that harmonize with what practice and research have demonstrated to
be effective ways of
teaching writing and of becoming a writer.  What is easiest to
measure--often by means of a
multiple choice test--may correspond least to good writing, and
that in part is the point:
choosing a correct response from a set of possible answers is not
composing.  As important, just
because students are asked to write does not mean that the "test"
is a "good" one.  Essay tests
that ask students to form and articulate opinions about some
important issue, for instance,
without time to reflect, to talk to others, to read on the subject,
to revise and so forth--that is,
without allowing for what good writers need--encourage distorted
notions of what writing is.
They also encourage poor teaching and little learning.  Even
teachers who recognize and employ
the methods used by real writers in working with students can find
their best efforts undercut
by the assessments such as these.
 
  Seventh, standardized tests, usually developed by large testing
organizations, tend
to misrepresent disproportionately the skills and abilities of
students of color.  This
imbalance tends to decrease when tests are directly related to
specific contexts and purposes, in
contrast to tests that purport to differentiate between "good" and
"bad" writing in a general
sense. Furthermore, standardized test tends to focus on readily
accessed features of the language-
-on grammatical correctness and stylistic choice--and on error, on
what is wrong rather than on
what appropriate rhetorical choices have been made.  Consequently,
the outcome of such
assessments is negative: students are said to demonstrate what they
do "wrong" with language
rather than what they do well.
 
  Eighth, the means used to test students' writing ability shapes
what they, too,
consider writing to be.  If students are asked to produce "good"
writing within a given period
of time, they often conclude that all good writing is generated
within those constraints.  If
students are asked to select--in a multiple choice format--the best
grammatical and stylistic
choices, they will conclude that good writing is "correct" writing.
They will see writing
erroneously, as the avoidance of error; they will think that
grammar and style exist apart from
overall purpose and discourse design.
 
  Ninth, financial resources available for designing and
implementing assessment
instruments should be used to do that and not to pay for assessment
instruments outside
the context within which they are used.  Large amounts of money are
currently spent on
assessments that have little pedagogical value for students or
teachers.  However, money spent
to compensate teachers for involvement in assessment is also money
spent on faculty
development and curriculum reform since inevitably both occur when
teachers begin to discuss
assessment which relates directly to their classrooms and to their
students.
 
  Tenth, and finally, there is a large and growing body of research
on language
learning, language use, and language assessment that must be used
to improve assessment
on a systematic and regular basis.  Our assumptions are based on
this scholarship.  Anyone
charged with the responsibility of designing an assessment program
must be cognizant of this
body of research and must stay abreast of developments in the
field.  Thus, assessment programs
must always be under review and subject to change by well-informed
faculty, administrators,
and legislators.
 
  Assessment of writing is a valid undertaking.  But by its very
nature, it flies in the face
of contextualization as it works toward what is generalizable.
There are times when re-creating
or simulating a context (as in the case of assessment for
placement, for instance) is limited.
Even in this case, however, assessment--when conducted sensitively
and purposefully--can have
a positive impact on teaching, learning, curricular design, and
student attitudes.  Writing
assessment can serve to inform both the individual and the public
about the achievements of
students and the effectiveness of teaching.  On the other hand,
poorly designed assessments, and
poorly implemented assessments, can be enormously harmful because
of the power of language:
personally, for our students as human beings; and academically, for
our students as learners,
since learning is mediated through language.
 
  Students who take pleasure and pride in using written language
effectively are
increasingly valuable in a world in which communication across
space and a variety of cultures
has become routine.  Writing assessment that alienates students
from writing is
counterproductive, and writing assessment that fails to take an
accurate and valid measure of
their writing even more so.  But writing assessment that encourages
students to improve their
facility with the written word, to appreciate their power with that
word and the responsibilities
that accompany such power, and that salutes students' achievements
as well as guides them,
should serve as a crucially important educational force.
 
 
Rights and Responsiblities
 
 
  Students should
 
       1.   be informed about the purposes of the assessment they
are writing for, the
            ways the results will be used, and avenues of appeal.
 
       2.   demonstrate their accomplishment and/or development in
writing by means
            of composing, preferably in more than one sample
written on more than
            one occasion, with sufficient time to plan, draft,
rewrite or revise, and
            proofread each product or performance.
 
       3.   write on prompts developed from the curriculum and
grounded in "real-
            world" practice.
 
       4.   have their writing evaluated by more than one reader,
particularly in "high
            stakes" situations (e.g., involving major institutional
consequences such
            as getting credit for a course, moving from one context
to another, or
            graduating from college).
 
       5.   receive response, from readers, intended to help them
improve as writers
            attempting to reach multiple kinds of audiences.
 
  Faculty should
 
       1.   play key roles in the design of writing assessments,
including creating
            writing tasks and scoring guides, for which they should
receive support
            in honoraria and/or release time; and should appreciate
and be responsive
            to the idea that assessment tasks and procedures must
be sensitive to
            cultural, racial, class, and gender differences, and to
disabilities, and must
            be valid for and not penalize any group of students.
 
       2.   participate in the readings and evaluations of student
work, supported by
            honoraria and/or release time.
 
       3.   assure that assessment is "authentic"; i.e., it
measures and supports what
            is taught in the classroom.
 
       4.   should make themselves aware of the difficulty of
constructing fair and
            motivating prompts for writing, the need for field
testing and revising of
            prompts, the range of appropriate and inappropriate
uses of various kinds
            of writing assessments, and the norming, reliability,
and validity standards
            employed by internal and external test-makers, as well
as share their
            understanding of these issues with administrators and
legislators.
 
       5.   help students to prepare for writing assessments and to
            interpret assesssment results.
 
       6.   use results from writing assessments to review and
(when necessary) to
            revise curriculum.
 
       7.   encourage policy makers to take a more qualitative view
toward
            assessment, encouraging the use of multiple measures,
infrequent large-
            scale assessment, and large-scale assessment by
sampling of a population
            rather than by individual work whenever appropriate.
 
       8.   continue conducting research on writing assessment,
particularly as it is
            used to help students learn and to understand what they
have achieved.
 
 
  Administrators and Higher Education Governing Boards should
 
              1.     educate themselves and consult with
rhetoricians and composition
                     specialists teaching at their own
institutions, about the most recent
                     research on teaching and assessing writing and
how they relate to their
                     particular environment and to already
established programs
                     and procedures, understanding that generally
student learning is best
                     demonstrated by performances assessed over
time and sponsored by
                     all faculty members, not just those in
English.
 
              2.     announce to stakeholders the purposes of all
assessments, the results to be
                     obtained, and the ways that results will be
used.
 
              3.     assure that the assessments serve the needs of
students, not just the needs
                     of an institution, and that resources for
necessary courses linked to the
                     assessments are therefore available before the
assessments are mandated.
 
              4.     assure opportunities for teachers to come
together to discuss all aspects of
                     assessments:  the design of the instruments;
the standards to be employed;
                     the interpretation of the results; possible
changes in curriculum suggested
                     by the process and results.
 
              5.     assure that all decisions are made by more
than one reader.
 
              6.     should never use any assessment results as the
primary basis
                     for evaluating the performance of or rewards
due a teacher;
                     they should recognize that student learning is
influenced by
                     many factors such as cognitive development,
personality type,
                     personal motivation, physical and
psychological health,
                     emotional upheavals, socio-economic
background, family
                     successes and difficulties which are neither
taught in the
                     classroom nor appropriately measured by
writing assessment.
 
       Legislators should
 
              1.     never mandate a specific instrument (test) for
use in any
                     assessment;  although they may choose to
answer their
                     responsibility to the public by mandating
assessment in general
                     or at specific points in student careers, they
should allow
                     professional educators to choose the types and
ranges of
                     assessments that reflect the educational goals
of their
                     curricula and the nature of the student
populations they serve.
 
 
              2.     understand that mandating assessments also
means providing funding to
                     underwrite those assessments, including
resources to assist students and
                     to bring teachers together to design and
implement assessments, to review
                     curriculum, and to amend the assessment and/or
curriculum when
                     necessary.
 
              3.     educate themselves, and consult with
rhetoricians and composition
                     specialists engaged in teaching, about the
most recent research on the
                     teaching of writing and assessment.
 
              4.     understand that different purposes require
different assessments and that
                     qualitative forms of assessment can be more
powerful and meaningful for
                     some purposes than quantitative measures are,
and that assessment is a
                     means to help students learn better, not a way
of unfairly comparing
                     student populations, teachers or schools.
 
              5.     invite teachers to help with the drafting of
legislation concerning
                     assessments.
 
              6.     recognize that legislation needs to be
reviewed continually for possible
                     improvement in light of actual results and
ongoing developments in theory
                     and research.
 
 
 
Selected References
 
Belanoff, Pat and Marcia Dickson, eds.  Portfolios: Process and
Product.  Portsmouth:
       BoyntonCook, 1991.
 
Black, Laurel, Donald Daiker, Jeffrey Sommers, and Gail Stygall,
eds.  New Directions in
       Portfolio Assessment.  Portsmouth: BoyntonCook, 1994.
 
Cooper, Charles and Lee Odell, eds. Evaluating Writing: Describing,
Measuring,
       Judging.  Urbana: NCTE, 1977.
 
CCCC Committee on Assessment.  "A Selected Bibliography on
Postsecondary Writing
       Assessment, 1979-91." College Composition and Communication
43. 2 (May      1992):
244-55.
 
Elbow, Peter.  "Ranking, Evaluating, and Liking: Sorting Out Three
Forms of
       Judgment."  College English 55.2 (Feb. 1993): 187-206.
 
Gordon, Barbara. "Another Look:  Standardized Tests for Placement
in College
       Composition Courses."  WPA: Writing Program Administration
10 (1987):
       29-38.
 
Greenberg, Karen.  "Validity and Reliability: Issues in the Direct
Assessment of
       Writing."  WPA: Writing Program Administration 16.1-2
(Fall/Winter 1992):
       7-22.
 
Greenberg, Karen, Harvey Wiener, and Richard Donovan, eds.  Writing
Assessment:
       Issues and Strategies.  New York: Longman, 1986.
 
Huot, Brian.  "Reliability, Validity, and Holistic Scoring:  What
We Know and What
       We Need to Know."  College Composition and Communication
41.2 (May 1990):
       201-13.
 
Moss, Pamela. "Can There Be Validity without Reliability?"
Educational Researcher
       23.2   (March 1994): 5-12.
 
-----      "Validity in High Stakes Writing Assessment:  Problems
and Possiblities."
       Assessing Writing 1.1 (Spring 1994): 109-28.
 
Odell, Lee.  "Defining and Assessing Competence in Writing."  In
Charles Cooper,ed.
       The Nature and Measurement of Competency in English. Urbana:
NCTE,          1981:
95-139.
 
White, Ed.  "Issues and Problems in Writing Assessment."  Assessing
Writing 1.1
       (Spring 1994): 11-29.
 
----   Teaching and Assessing Writing, 2nd ed.  San Francisco:
Josey Bass, 1994.
 
Wiggins, Grant.  Assessing Students' Performance:  Exploring the
Purpose and Limits
       of Testing.  San Francisco: Josey Bass, 1993.
 
----   "Assessment, Authenticity, Context, and Validity,"  Phi
Delta Kappan 75.3 (Nov
       93), 200-14.
 
Williamson, Michael and Brian Huot, eds.  Validating Holistic
Scoring for Writing
       Assessment. Cresskill: Hampton Press, 1993.
 
Yancey, Kathleen Blake, ed. Portfolios in the Writing Classroom:
An Introduction.
       Urbana: 1992.
=========================================================================
Date:         Fri, 10 Feb 1995 13:52:44 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: CCCC Call for Nominations
In-Reply-To:  <9502101915.AA28586@showme.missouri.edu>
 
On Fri, 10 Feb 1995, Kathleen Yancey wrote:
> CCCC is moving to adopt a position on writing assessment, Margaret.
> For a copy, call Debbie Fox at CCCC.
 
Or check out CCCC95 Online's world wide web pages. The homepage is at
http://www.missouri.edu/~cccc95 and the position statement on assessment
is at http://www.missouri.edu/~cccc95/assessment.html. The document
should be available via email by Monday. To get it, send a note addressed
to listserv@mizzou1.missouri.edu, leave the subject line blank, and in
the first line put: GET ASSESS POSITION
 
Let me know if you run into any problems.
 
--Eric Crump
  wleric@showme.missouri.edu
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Date:         Fri, 10 Feb 1995 19:23:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      WPA SUMMER CONFERENCE(S)
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <9502010322.AA17108@convex.csd.uwm.edu>
 
                        ANNOUNCEMENT OF MEETING
 
        The Council of Writing Program Administrators Summer Workshop and
Conference will be held July 23-30 in beautiful Bellingham, Washington,
home of Western Washington University.
        The Workshop for WPAs will be held July 23-27th; co-leaders will
be Kathleen Blake Yancey and Charles Schuster.  Issues include curricular
development, staff training, evaluation and assessment, case studies,
harassment, placement, etc.  Participants will take home lots of ideas,
essays, and new friendships.
        The Conference will be held July 27-30; featured speakers include:
Ellen Wert, Pew Charitable Trusts
Victor Villanueva, Northern Arizona U.
Kathleen Yancey, U. N. Carolina, Charlotte
plus many other panels, sessions, etc.  The theme is "Expanding Our
Influence Beyond the Writing Program"
 
        Contact Prof. William Smith at Western Washington U. for
registration fees and other conference info.
 
        To submit a proposal to be part of the Conference Program, please
send me a 250-word abstract by March 3rd.
 
        Everyone welcome.  It is like one great big WPA Listserv Email
conversation--only there are real people there talking to one another.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
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Date:         Fri, 10 Feb 1995 19:30:16 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Call for a 1996 WPA Summer Conference Site
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <9502010322.AA17108@convex.csd.uwm.edu>
 
                        ANNOUNCEMENT/ANNOUNCEMENT
 
        The Executive Committe of the Council of Writing Program
Administrators would like to hold the 1996 Summer Conference at an east
coast site (somewhere between Maine and Florida, the Atlantic Ocean and
the central time zone).
 
        If you would like to offer your campus as a site for the
conference--and yourself as local arrangements chair--please contact me
immediately.  The job of the local arrangements chair is not really too
hard, since much of the actual program responsibilities reside with me.
 
        The Conference usually draws 60-100 participants and consists of
a 4-day workshop for WPAs followed by a 3-day conference for all WPA
members.  It is a great way to get faculty and graduate students actively
involved in WPA issues.
 
        Again, please let me know ASAP if you are interested.
Thanks.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
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Date:         Sat, 11 Feb 1995 00:03:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         stewart margaret <zzstew@ACC.WUACC.EDU>
Subject:      Re: CCCC Call for Nominations
 
Thank you very much for the help!
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Date:         Sat, 11 Feb 1995 14:30:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: WPA SUMMER CONFERENCE(S)
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199502110607.WAA19318@sol.cwsl.edu>
 
How I wish I could attend the summer conference.
However, my law school is hosting a conference of Legal Writing Program
Directors that same weekend.
When might you have another gathering?
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
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Date:         Mon, 13 Feb 1995 07:52:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: portfolios
In-Reply-To:  <01HMTGND7N6C001BV9@crcvms.unl.edu>
 
Susan:
You described your strong WAC program below.  I'm wondering
1. How does anyone check/know how much writing and what kind of writing is
being done in the general ed & discipline classes [excuse me for putting
it baldly].
2. Initial training to encourage them to use exploratory & informatory
rather than testatory writing only.
3. Ongoing training to ensure the same.
Irv
 
 
On Wed, 8 Feb 1995, Susan McLeod wrote:
 
> Keith--that hasn't been our experience, but then we have a comprehensive
> program here that is based on a strong composition requirement in
> English.  I know the kind of conversation you are talking about, and it
> has to do with who "owns" writing classes.  Our program here starts out
> with freshman comp. a second communication requirement (which is often
> another English Dept. writing class), writing in all General Education
> Classes, and then two writing in the major classes.  The portfolio is
> only part of a campus-wide effort.  Hence, everyone "owns" writing, and
> the English Dept. provides what we have always provided.  Now, however,
> folks don't just point to us when they talk about student writing problems.
>
> On Wed, 8 Feb 1995, KEITH RHODES wrote:
>
> > Sue Mcleod and others,
> >
> >         I read with envy your reports of taking writing and writing portfoli
   os
> > into the disciplines.  Whenever I raise ideas like that around this departme
   nt
> ,
> > I encounter the sorts of responses I've been reading about here, but one mor
   e
> > that is perhaps the greatest bar to action: jobs.  Has it been your experien
   ce
> > that taking writing into the disciplines reduces the demand for full-time
> > professional writing teachers?  If not, why not?
> >
 
 
 
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Date:         Mon, 13 Feb 1995 06:52:27 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: portfolios
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
In-Reply-To:  <199502131401.GAA06122@cheetah.it.wsu.edu>
 
Hi, Irv!  Let me see if I can answer each question for you, and then if
you have more questions do give me a call (509-335-4581--that goes for
all readers of the list).
1.  There are two ways that we ensure writing in the classes.  First, we
have just undergone a massive revision of General Education.  All GenEd
courses are now required to have writing in them, and any proposals that
didn't were sent back for revision.  Then the portfolio itself serves as
a reinforcement of the need for writing--students will ask their Gen Ed
teachers to sign off on the papers for those classes for their
portfolios.  Hence all teachers are aware that the writing they assign in
their classes is useful to their students outside that class (and may be
read by a teacher from another discipline).
2.  Initial training is done in WAC faculty seminars.  Since I came in
1986 over 200 faculty have been through the two-day seminar, and about
250 more in individual half-day workshops or discipline-specific
workshops.  I now have a group of PhD candidates working with specific
disciplines (Physics, for example, which has been a particularly tough
nut to crack because the introductory course is a huge lecture.)
3.  Ongoing training takes place in two places: advanced WAC seminars
(such as one I just held on developing Writing in the Major classes), and
training sessions for the portfolio readers.
Hope this helps describe our program more fully.  We are thinking about a
panel at the WPA conference this summer to present some of this information.
Sue McLeod
Associate Dean, Liberal Arts
Washington State University
 
On Mon, 13 Feb 1995, Irv Peckham wrote:
 
> Susan:
> You described your strong WAC program below.  I'm wondering
> 1. How does anyone check/know how much writing and what kind of writing is
> being done in the general ed & discipline classes [excuse me for putting
> it baldly].
> 2. Initial training to encourage them to use exploratory & informatory
> rather than testatory writing only.
> 3. Ongoing training to ensure the same.
> Irv
>
>
> On Wed, 8 Feb 1995, Susan McLeod wrote:
>
> > Keith--that hasn't been our experience, but then we have a comprehensive
> > program here that is based on a strong composition requirement in
> > English.  I know the kind of conversation you are talking about, and it
> > has to do with who "owns" writing classes.  Our program here starts out
> > with freshman comp. a second communication requirement (which is often
> > another English Dept. writing class), writing in all General Education
> > Classes, and then two writing in the major classes.  The portfolio is
> > only part of a campus-wide effort.  Hence, everyone "owns" writing, and
> > the English Dept. provides what we have always provided.  Now, however,
> > folks don't just point to us when they talk about student writing problems.
> >
> > On Wed, 8 Feb 1995, KEITH RHODES wrote:
> >
> > > Sue Mcleod and others,
> > >
> > >         I read with envy your reports of taking writing and writing portfo
li
>    os
> > > into the disciplines.  Whenever I raise ideas like that around this depart
me
>    nt
> > ,
> > > I encounter the sorts of responses I've been reading about here, but one m
or
>    e
> > > that is perhaps the greatest bar to action: jobs.  Has it been your experi
en
>    ce
> > > that taking writing into the disciplines reduces the demand for full-time
> > > professional writing teachers?  If not, why not?
> > >
>
>
>
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
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Date:         Mon, 13 Feb 1995 09:32:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      breakfast
 
Duane Roen just sent me a note asking whether I had heard anything about the
WPA breakfast at 4Cs. By jingo, I haven't heard a word. Is there a word to
hear? Breakfast fans want to know.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Mon, 13 Feb 1995 16:25:20 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: breakfast
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I know that Sheryl Fontaine has been working hard on the enormous task of
wrangling breakfast for us at 4C's.  I'm sure she'll let us know.  I'd put
my money on Thursday morning.
 
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Mon, 13 Feb 1995 15:28:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: breakfast
 
David and other breakfast fans,
 
No official word here yet, either, but I know WPA folks ARE planning one
'cause they said they plan to announce their research grant recipients at
it....
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri-Columbia         314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Mon, 13 Feb 1995 20:21:36 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: breakfast
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
As the former breakfast potentate (and mighty glad to pass the crown
to Sheryl), I can confirm that the WPA breakfast will take place on
Thursday morning of 4C's.  An announcement is being readied as we
type (and as soon as the shock of D.C. hotel food prices wears off!)
Have patience--danish await!
 
Rich Bullock
=========================================================================
Date:         Mon, 13 Feb 1995 21:13:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: breakfast
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Sheryl Fontaine <sheryl_fontaine@qmail.fullerton.edu>
In-Reply-To:  <9502132011.AA08477@convex.csd.uwm.edu>
 
David and all interested WPA Breakfast Eaters
        YES!! There will be a breakfast at CCCC sponsored by the WPA.
The breakfast will begin at 7:00 a.m. on Thursday.  Price is $12.00 (grad
students get in for half price).
        This year, we will not have long speeches although we will have a
few short ones.  Mostly, we will try to create lots of time for table
talk, and Sheryl Fontaine is organizing poster sessions featuring the
Research Award Winners.
        I am not sure of the room yet--but I'll let you know once I find
out.  I do believe the breakfast will be at the Hyatt.
        Everyone welcome.  Details on payment will be forthcoming; a
notice has been mailed out, but as is often the case, you may not get it
until you retirm from CCCC.
        Hope to see you there.
 Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 13 Feb 1995 21:15:32 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Beth E. Kolko" <BKOLKO@UWYO.EDU>
Subject:      Request for help
 
I had sent a version of this message to David Schwalm earlier today, and am
reposting it to the list at his suggestion. I've added some details at the end
in order to provide some background.   I know the message is extremely long,
and for that I apologize, but I would appreciate whatever help anyone is
willing to give.
 
I'm in a new (first) job at the University of Wyoming, and I seem to have
stumbled into a curious situation.  I am in an English department that has a
one-semester fycomp program, and a WAC program administered outside the
department, and three rhet-comp faculty -- me, and two tenured ESL specialists,
one of whom is Chair.  Interestingly enough, our department has also never had
a WPA; we currently have a first-year writing coordinator.  (For several years,
up until a few years ago, the asst chair served as de facto fycomp
coordinator.)  Recent events have forced the chair and asst chair to begin
reconsidering the structure of the first-year writing program, and eventually a
plan will have to be presented to the department as a whole.  For the first
time it looks as if a case might be made for a WPA position.
 
There are two issues here for me, and I am hoping you might have some ideas on
both of them.  The first is the fact that UW has never had a WPA, and so the
department seems relatively unclear on what exactly that position entails.  I
would like to gather some information for my colleagues so that they have a
realistic idea of what the job would require of someone.  The second issue has
to do with the fact that my name has come up in reference to the position.
Although I worked as an assistant director of the lower division English
program while I was a graduate student at the University of Texas, I know my
perspective is far from complete.  So, in case I do get, um...recruited...for
this position, can you help direct me to resources that would orient me?
I know about the WPA list, and the organization, and I
am also interested in urging my dept to get an outside review done of the
program (who exactly do I contact for this? Are there ways to convince my
colleagues who have expressed hesitancy and doubt regarding the efficacy of
such reviews at the level of administration?)
 
So I guess really what I'm saying is: help.  I suppose my first priority is to
get an idea of how to articulate the complexity of a WPA position to
a faculty who have never had one of those particular creatures in
their midst.
 
details on our program:
        * UW population is 12,000; only 4-yr in the state
        * we have 26 tenure-track faculty, 6-7 full-time temporary lecturers, 3
part-time lecturers, and 6 extended-term lecturers, (lecturers generally have 2
classroom assignments/semester, 2 non-classroom assignments -- these include
writing center, esl tutoring, etc),  and 15 TAs (masters degree candidates)
        * about 60 sections of fycomp/year (7 of those are fy-writing in an
interdisciplinary honors program--tenuretrack faculty usually teach those)
        * fycomp is taught by TAs, lecturers, and one or two tenure track
faculty.
        *an institutional uniqueness: we have a WAC program (administered by
someone who used to be in the department, but now holds an adminstrative
position outside the college) that calls for 3 writing classes in a student's
career here.  W1, W2, and W3.  Any department in any college can offer any of
these. As circumstances stand, English is the only dept to offer W1 (fycomp),
but we don't really *own* the class as a requirement.  There are 101 W2 and
W3 classes across the curriculum (in 44 depts).  The English dept offers about
12 or 13 W2 and W3 classes each semester, for another 50 writing classes/yr
or so  (these are multiple sections of 3 or 4 different courses).  These are
taught mostly by lecturers.
        * In terms of FTEs, from writing classes alone we have more hours than
over 1/3 of the depts in our college.
        * there is currently no coordination of W2 classes in the dept,
although there is a cohort group of W3 instructors (the course is a tech
writing course)
        * there is a mentor program for TAs; most of the mentors are extended
term lecturers
        * there is one computer classroom, not owned by the dept, which English
instructors can and do use. I do much of my teaching in networked classrooms,
and would want to make that part of a curriculum
        * TAs take a one-hour colloquium (practically oriented) and a "theories
of comp" grad seminar.
 
I have also subsequently been informed that the idea of an outside review of
the program might be met with some unease.  Any ideas on how I might frame the
case for a WPA review of our current program, particularly why such a review is
necessary?  (Other than to distinguish systemic weaknesses from the crashing
and burning of a particular individual).
 
I'm also interested in knowing what percentage of one's job this position might
be.   (I was asked today to draft a job description for a WPA position.)  For
example, if one were to have a 2-2 teaching load, would a WPA position for the
above program, a 1-1 teaching load, and the same publication expectations of
the position for which one was hired -- hypothetically speaking, say, to help
develop courses for a MA track in rhet/comp -- be reasonable?
 
So, there it is.  A generalized call for help.  I'd also be happy to provide
any other information that someone might think pertinent.
 
It's an interesting challenge, if nothing else.
 
Thanks in advance for any help you can provide.
 
Regards,
 
Beth E. Kolko
Assistant Professor of English
University of Wyoming
(307) 766-2620
bkolko@uwyo.edu
=========================================================================
Date:         Tue, 14 Feb 1995 11:08:44 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      Re: breakfast
 
Rich and others,
Thanks for the information about the WPA breakfast.  I'll see you there.
Duane Roen
=========================================================================
Date:         Tue, 14 Feb 1995 11:13:17 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      Re: breakfast
 
Chuck,
Thanks for the details about the WPA breakfast.
Duane Roen
=========================================================================
Date:         Tue, 14 Feb 1995 10:16:40 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Request for help
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Dear Beth Kolko,
 
One of the questions you had concerned how your department might define the
new job of WPA.  A statement called "The Portland Resolution," drafted by a
committee headed by Christine Hult, does a nice job sketching out possible
parameters for WPA positions.  It was published in _WPA:  Writing Program
Administration_ in 1991 or so (I don't have my citation handy).  I'll
e-mail you independently a copy with the full citation.
 
Doug Hesse
Editor, WPA
Illinois State University
ddhesse@ilstu.edu
 
Doug Hesse        Director of Writing Programs
4240 English Dept., Illinois State U, Normal, IL 61790-4240
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Tue, 14 Feb 1995 09:43:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irene Patterson Ward <iward@KSU.KSU.EDU>
Subject:      Re: Request for help
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.bitnet@KSUVM.KSU.EDU>
In-Reply-To:  <199502140416.WAA05327@grunt.ksu.ksu.edu>
 
Beth.
 
I can give you some insight as to what you may be inforif you take the
job.  please excuse my typing.
 
I'm in my third year at Kansas State, I have been Directory of Expository
Writing for a year, with about a year and a half mentoring/training
before that from my predecessor.  I have a 1/1 teaching load (regular is
3/2).
 
First, being an untunrued WPA still has its drawbacks.  I would caution
you strongly against taking this position, unless you have a clear
understanding that if you should find that you are not making progress
twd tenure that you can immediately resign, also, that you have a clear
job description, and a very good relationship of trust and support from
the chair and assistan chair, and that you feel they will let you be the
expert that you really are.  The last bit is essential your sucess.  You
have to be clear just how much power you have.
 
I find that I still have time to write and research if I stay away from
the office.  if not I am constantly interrupted.  You have to have clear
boundaries about when you are administrator and when you are scholar/teacher.
 
I'm sure other WPA will give you the same advice: DON'T TAKE THE JOB
UNLESS YOU HAVE A STRONG WILL TO POWER AND FRUSTRATION.  Let some one
with tenure take the job.
 
Hope this advice helps.  I know Linda Brodkey, trust her advice.
 
On Mon, 13 Feb 1995, Beth E. Kolko wrote:
 
> I had sent a version of this message to David Schwalm earlier today, and am
> reposting it to the list at his suggestion. I've added some details at the end
> in order to provide some background.   I know the message is extremely long,
> and for that I apologize, but I would appreciate whatever help anyone is
> willing to give.
>
> I'm in a new (first) job at the University of Wyoming, and I seem to have
> stumbled into a curious situation.  I am in an English department that has a
> one-semester fycomp program, and a WAC program administered outside the
> department, and three rhet-comp faculty -- me, and two tenured ESL
 specialists,
> one of whom is Chair.  Interestingly enough, our department has also never had
> a WPA; we currently have a first-year writing coordinator.  (For several
 years,
> up until a few years ago, the asst chair served as de facto fycomp
> coordinator.)  Recent events have forced the chair and asst chair to begin
> reconsidering the structure of the first-year writing program, and eventually
 a
> plan will have to be presented to the department as a whole.  For the first
> time it looks as if a case might be made for a WPA position.
>
> There are two issues here for me, and I am hoping you might have some ideas on
> both of them.  The first is the fact that UW has never had a WPA, and so the
> department seems relatively unclear on what exactly that position entails.  I
> would like to gather some information for my colleagues so that they have a
> realistic idea of what the job would require of someone.  The second issue has
> to do with the fact that my name has come up in reference to the position.
> Although I worked as an assistant director of the lower division English
> program while I was a graduate student at the University of Texas, I know my
> perspective is far from complete.  So, in case I do get, um...recruited...for
> this position, can you help direct me to resources that would orient me?
> I know about the WPA list, and the organization, and I
> am also interested in urging my dept to get an outside review done of the
> program (who exactly do I contact for this? Are there ways to convince my
> colleagues who have expressed hesitancy and doubt regarding the efficacy of
> such reviews at the level of administration?)
>
> So I guess really what I'm saying is: help.  I suppose my first priority is to
> get an idea of how to articulate the complexity of a WPA position to
> a faculty who have never had one of those particular creatures in
> their midst.
>
> details on our program:
>         * UW population is 12,000; only 4-yr in the state
>         * we have 26 tenure-track faculty, 6-7 full-time temporary lecturers,
 3
> part-time lecturers, and 6 extended-term lecturers, (lecturers generally have
 2
> classroom assignments/semester, 2 non-classroom assignments -- these include
> writing center, esl tutoring, etc),  and 15 TAs (masters degree candidates)
>         * about 60 sections of fycomp/year (7 of those are fy-writing in an
> interdisciplinary honors program--tenuretrack faculty usually teach those)
>         * fycomp is taught by TAs, lecturers, and one or two tenure track
> faculty.
>         *an institutional uniqueness: we have a WAC program (administered by
> someone who used to be in the department, but now holds an adminstrative
> position outside the college) that calls for 3 writing classes in a student's
> career here.  W1, W2, and W3.  Any department in any college can offer any of
> these. As circumstances stand, English is the only dept to offer W1 (fycomp),
> but we don't really *own* the class as a requirement.  There are 101 W2 and
> W3 classes across the curriculum (in 44 depts).  The English dept offers about
> 12 or 13 W2 and W3 classes each semester, for another 50 writing classes/yr
> or so  (these are multiple sections of 3 or 4 different courses).  These are
> taught mostly by lecturers.
>         * In terms of FTEs, from writing classes alone we have more hours than
> over 1/3 of the depts in our college.
>         * there is currently no coordination of W2 classes in the dept,
> although there is a cohort group of W3 instructors (the course is a tech
> writing course)
>         * there is a mentor program for TAs; most of the mentors are extended
> term lecturers
>         * there is one computer classroom, not owned by the dept, which
 English
> instructors can and do use. I do much of my teaching in networked classrooms,
> and would want to make that part of a curriculum
>         * TAs take a one-hour colloquium (practically oriented) and a
 "theories
> of comp" grad seminar.
>
> I have also subsequently been informed that the idea of an outside review of
> the program might be met with some unease.  Any ideas on how I might frame the
> case for a WPA review of our current program, particularly why such a review
 is
> necessary?  (Other than to distinguish systemic weaknesses from the crashing
> and burning of a particular individual).
>
> I'm also interested in knowing what percentage of one's job this position
 might
> be.   (I was asked today to draft a job description for a WPA position.)  For
> example, if one were to have a 2-2 teaching load, would a WPA position for the
> above program, a 1-1 teaching load, and the same publication expectations of
> the position for which one was hired -- hypothetically speaking, say, to help
> develop courses for a MA track in rhet/comp -- be reasonable?
>
> So, there it is.  A generalized call for help.  I'd also be happy to provide
> any other information that someone might think pertinent.
>
> It's an interesting challenge, if nothing else.
>
> Thanks in advance for any help you can provide.
>
> Regards,
>
> Beth E. Kolko
> Assistant Professor of English
> University of Wyoming
> (307) 766-2620
> bkolko@uwyo.edu
>
=========================================================================
Date:         Wed, 15 Feb 1995 09:17:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joel Nydahl <NK_NYDAHL@APOLLO.COMMNET.EDU>
Subject:      Learning Skills Course
X-To:         mbu-l@unicorn.acs.ttu.edu, wac-l%uiucvmd.bitnet@uga.cc.uga.edu,
              wcenter@ttuvm1.ttu.edu, commcoll@ukcc.uky.edu,
              wpa-l%asuacad.bitnet@arizvm1.ccit.arizona.edu
 
I need some information and am hoping some of you "out there" will be able
to help me.
 
Does your school offer a learning skills course?  Typically, such a course
might have a title like "Learning to Learn."  Sometimes such a course is
part of the freshman experience and teaches students how to study and
think in a "college-like" way.
 
If your institution offers a learning skills course, in what department
does it reside?  How many (if any) credits does it carry?  Are these
credits transferable or are they for institutional credit only?  Do all
students take the course, or only those who have been flagged as needing
special help.
 
And thanks for your help.  (And apologies for multiple postings!)
 
And thanks for your help.  (And apologies for multiple postings!)
 
Joel Nydahl
Writing Coordinator
Norwalk Community-Technical College
Norwalk, CT 06842
=========================================================================
Date:         Tue, 14 Feb 1995 21:48:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: portfolios
In-Reply-To:  <01HN07SWWFCO001748@crcvms.unl.edu>
 
Hi, Sue:
Thanks for that information.  It took my breath away a bit.  I remember
that you had nothing in place when you went up there but that you felt you
had a fairly strong commitment from the department.  1986.  Nine years.
It's been that long?
 
I was imagining trying to get that kind of cooperation from the facutly
here.  Actually, I think they would give it--or at least a good many
(mostly the leaders would).  I would like to try implementing that kind of
program--but I know enough at this stage to content myself with directing
the firstyear writing program.  You do make me realize, however, that
portfolios are the key to getting a strong WAC program in place.  I would
really like to see a panel on this at the WPA conference.
 
Irv
 
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Wed, 15 Feb 1995 14:26:33 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      + more breakfast news--a fast-breaking update+
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Sheryl Fontaine <sheryl_fontaine@qmail.fullerton.edu>
In-Reply-To:  <9502140520.AA16314@convex.csd.uwm.edu>
 
Yes, Virginia, there will be a CCCC Breakfast.
 
Thursday morning, 7:00 a.m.-9:00 a.m.
 
$12 for faculty; $6 for graduate students
 
Featuring the Rockettes, Fabio, and Regis and Kathy Lee--or, coffee,
danish, and outstanding conversation
 
Place:  the Grand Ballroom of the MARRIOTT (not the Hyatt)
 
All WPA Members will be receiving a flyer announcing the breakfast--and
inviting everyont to attend the summer conference; the flyer will be
mailed out within the week.
 
Remember--it is not a real cccc without joining in the wpa breakfast.
 
MUCH THANKS DUE TO SHERYL FONTAINE, WHO HAS WORKED TO MAKE THIS BREAKFAST
AN UNPARALLELED SUCCESS!
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Wed, 15 Feb 1995 15:51:12 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Richard Long <RLONG@UBVMS.BITNET>
Subject:      Cost/Benefits Analysis
 
A friend of mine at a two-year upper-division college in Ohio is trying to
start a writing center, but his dean, before giving the final okay, wants
to know if there are other schools that have done cost/benefits analyses.
 
Do any of you know of such analyses, either in the literature or at your
individual schools?
 
Any information you have I will pass along. My friend thanks you, as do I.
 
Richard Long
------------
Writing Coordinator
-------------------
Daemen College
--------------
rlong@ubvms.cc.buffalo.edu
=========================================================================
Date:         Wed, 15 Feb 1995 13:07:09 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Learning Skills Course
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199502151944.LAA03894@sol.cwsl.edu>
 
IF you do offer learning skills I would love to know more about it.  In
law school we do a lot of teaching without knowing nearly enough about
learning theory.
Thanks.
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Wed, 15 Feb 1995, Joel Nydahl wrote:
 
> I need some information and am hoping some of you "out there" will be able
> to help me.
>
> Does your school offer a learning skills course?  Typically, such a course
> might have a title like "Learning to Learn."  Sometimes such a course is
> part of the freshman experience and teaches students how to study and
> think in a "college-like" way.
>
> If your institution offers a learning skills course, in what department
> does it reside?  How many (if any) credits does it carry?  Are these
> credits transferable or are they for institutional credit only?  Do all
> students take the course, or only those who have been flagged as needing
> special help.
>
> And thanks for your help.  (And apologies for multiple postings!)
>
> And thanks for your help.  (And apologies for multiple postings!)
>
> Joel Nydahl
> Writing Coordinator
> Norwalk Community-Technical College
> Norwalk, CT 06842
>
=========================================================================
Date:         Wed, 15 Feb 1995 15:33:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Cost/Benefits Analysis
 
We have just started a writing center at an upper division campus, but I can't
say that we have yet done a cost-benefit analysis. Frankly, I'm not totally
sure how we would do such a thing. We have done some cool stuff, though. We
have made it part of a general academic support center where several streams
of money flow together to support supplementary instruction for anyone who
wants or needs it. Some of the funds are only for students who are
economically disadvantaged; some of the founds support tutoring only for
minority students; some are just general university funds. Our center supplies
service to students. We get enough info when they register to assign them to
the proper funding source, but this process is totally invisible to students.
All they see is a nice place where they can go to get help with their studies.
The guy who runs the writing center also does a lot of outreach with faculty,
WAC development, stuff like that.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Wed, 15 Feb 1995 16:25:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: breakfast
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD@ecom3.ecn.bgu.edu>
In-Reply-To:  <199502150333.AA01194@uxa.ecn.bgu.edu>
 
On Mon, 13 Feb 1995, David E. Schwalm wrote:
 
> Duane Roen just sent me a note asking whether I had heard anything about the
> WPA breakfast at 4Cs. By jingo, I haven't heard a word. Is there a word to
> hear? Breakfast fans want to know.
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
>
I agree!!!!! Please post that information!  (This is especially urgent
for those of us who are a bit late in renewing our
memberships--ooops---and who may not be on the mailing list as a result!)
 
 
INFO, PLEASE!!
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Wed, 15 Feb 1995 16:27:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: breakfast
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD@ecom3.ecn.bgu.edu>
In-Reply-To:  <199502150417.AA11751@uxa.ecn.bgu.edu>
 
On Tue, 14 Feb 1995, Duane Roen wrote:
 
> Rich and others,
> Thanks for the information about the WPA breakfast.  I'll see you there.
> Duane Roen
>
Chuck--thanks from here, too!  Please post any add'l information--how to
reach Cheryl, for instance, or the room when confirmed.
Look forward to seeing everyone---
 
 Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Wed, 15 Feb 1995 16:08:43 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: portfolios
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
In-Reply-To:  <199502151736.JAA25674@cheetah.it.wsu.edu>
 
We are working on it!
Sue McLeod
 
On Tue, 14 Feb 1995, Irv Peckham wrote:
 
> Hi, Sue:
> Thanks for that information.  It took my breath away a bit.  I remember
> that you had nothing in place when you went up there but that you felt you
> had a fairly strong commitment from the department.  1986.  Nine years.
> It's been that long?
>
> I was imagining trying to get that kind of cooperation from the facutly
> here.  Actually, I think they would give it--or at least a good many
> (mostly the leaders would).  I would like to try implementing that kind of
> program--but I know enough at this stage to content myself with directing
> the firstyear writing program.  You do make me realize, however, that
> portfolios are the key to getting a strong WAC program in place.  I would
> really like to see a panel on this at the WPA conference.
>
> Irv
>
> Irvin Peckham
> University of Nebraska at Omaha
> peckham@unomaha.edu
>
=========================================================================
Date:         Thu, 16 Feb 1995 21:28:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: portfolios
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <9502152047.AA06982@convex.csd.uwm.edu>
 
On Tue, 14 Feb 1995, Irv Peckham wrote to Susan McLeod:
 
> You do make me realize, however, that
> portfolios are the key to getting a strong WAC program in place.  I would
> really like to see a panel on this at the WPA conference.
>
 
Irv,
        I am putting together the WPA Summer Conference, and I would love
to have proposals for panels on WAC, Portfolios, Curricular Reforms,
etc.  As Sue mentioned, she will be proposing one or more sessions, which
may well focus on portfolios.  Kathi Yancey will be one of our featured
speakers, and you can figure that she will likely have some insights to
contribute.
        Let me add that the most beautiful place in the world at the end
of July is either:
        a) the Boundary Waters
        b) Hong Kong
        c) Bellingham, Washington, site of the WPA Conference.
We look forward to a productive and pleasureable 4 days.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Mon, 20 Feb 1995 09:36:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Beth E. Kolko" <BKOLKO@UWYO.EDU>
Subject:      Re: Request for help
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Many thanks to all who responded, both onlist and off, to my request for
help/information.
 
It's still unclear what avenue my department is going to take, but I do feel
better prepared to research the questions that will inevitably be raised.
 
Thanks for the time and the help.
 
 
Beth E. Kolko
Assistant Professor of English
University of Wyoming
(307) 766-2620
bkolko@uwyo.edu
=========================================================================
Date:         Tue, 21 Feb 1995 14:15:57 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      rhet course descriptions
 
I just spent an unhappy hour looking for grad. catalogs in our library,
and I'm wondering if people on this list could help me more than our
holdings did.  If you have a grad course in classical rhetoric that
looks at the ancient texts- Greek, Roman, early Christian- would you pass along
the course description to me?  I'd appreciate it.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Tue, 21 Feb 1995 15:52:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      Re: Request for help
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199502201841.MAA04305@batch1.csd.uwm.edu>
 
        Along with several other faculty, I've been asked to meet with
our graduate students to discuss how best to prepare for life after
graduate school.  Given the job market in English, this seems a difficult
assignment, so I naturally turn to the WPA listserv for help.
 
        If you have the chance--especially if you have been chairing or
serving on a search committee this year--I would love to know what kinds
of criteria, qualities, course preparation, publication record, etc. you
and your colleagues are looking for when hiring.  I am particularly
interested in hearing what you have to say about jobs outside of
comp/rhetoric, since our comp/rhet grad students are generally faring
well.  It is the lit, crit theory (and maybe creative writing) students in
particular who are feeling the pinch.  But any and all help would be
deeply appreciated.
 
        Responses within the next 7 days or so would be especially
helpful to me. Thanks in advance.
 
        And remember--CCCC in D.C. is nice, but there is nothing like
March in Milwaukee where the skies are always blue, gray, pink, or tope.
 
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
=========================================================================
Date:         Tue, 21 Feb 1995 16:10:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      fwd, Bill in Congress, internet (fwd)
X-To:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Here is an important petition that I thought was worth forwarding.  Sorry
for all the technical gobbledygook that precedes it.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
"Question and answer are not logical relations . . . If an answer does
not give rise to a new question from itself, it falls out of the dialogue"
                                                M. M. Bakhtin
 
---------- Forwarded message ----------
Date: Mon, 20 Feb 1995 10:34:58 -0600
From: Victor Vitanza <SOPHIST@UTARLG.UTA.EDU>
To: Multiple recipients of list RHETCHAT <RHETCHAT@MIAMIU.ACS.MUOHIO.EDU>
Subject: fwd, Bill in Congress, internet
 
---------------------- Information from the mail header -----------------------
Sender:       "Rhetoric & Rhetorical Studies chat (Pre/Text)"
              <RHETCHAT@MIAMIU.BITNET>
Poster:       Victor Vitanza <SOPHIST@UTARLG.UTA.EDU>
Subject:      fwd, Bill in Congress, internet
-------------------------------------------------------------------------------
 
Return-path: <DERRIDA@CFRVM.BITNET>
Received: from UTARLVM1.UTA.EDU (MAILER@UTARLVM1)
 by UTARLG.UTA.EDU (PMDF V4.3-10 #8453) id <01HN9N8EVDC0002Z6U@UTARLG.UTA.EDU>;
 Mon, 20 Feb 1995 09:30:36 -0600 (CST)
Received: from UTARLVM1.UTA.EDU (NJE origin LISTSERV@UTARLVM1)
 by UTARLVM1.UTA.EDU (LMail V1.2a/1.8a) with BSMTP id 7566; Mon,
 20 Feb 1995 06:06:18 -0600
Date: Sun, 19 Feb 1995 08:57:18 -0500
From: "Alan Rosiene (Humanities)" <rosiene@TUCK.CS.FIT.EDU>
Subject: --> PETITION to Congress to Stop Senate Bill S.314 (fwd)
Sender: A discussion of Jacques Derrida and Deconstruction
 <DERRIDA@CFRVM.BITNET>
To: Multiple recipients of list DERRIDA <DERRIDA@CFRVM.BITNET>
Reply-to: A discussion of Jacques Derrida and Deconstruction
 <DERRIDA@CFRVM.BITNET>
Message-id: <01HN9N8YN0JQ002Z6U@UTARLG.UTA.EDU>
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
X-To:         A discussion of Jacques Derrida and Deconstruction
 <DERRIDA%CFRVM.BITNET@uga.cc.uga.edu>
 
Some serious business.
 
Alan
 
---------- Forwarded message ----------
Date: 16 Feb 1995 15:47:04 GMT
From: slowdog <slowdog@wookie.net>
Newgroups: comp.org.eff.talk
Subject: --> PETITION to Congress to Stop Senate Bill S.314
 
*** PROTECT THE INTERNET. READ THIS MESSAGE ***
 
This document is an electronic Petition Statement to the
U.S. Congress regarding pending legislation, the
"Communications Decency Act of 1995" (S. 314) which will
have, if passed, very serious negative ramifications for
freedom of expression on Usenet, the Internet, and all
electronic networks.  The proposed legislation would remove
guarantees of privacy and free speech on all electronic
networks, including the Internet, and may even effectively
close them down as a medium to exchange ideas and
information.
 
For an excellent analysis of this Bill by the Center for
Democracy and Technology (CDT), refer to the Appendix
attached at the end of this document.  The text to S. 314
is also included in this Appendix.
 
This document is somewhat long, but the length is necessary
to give you sufficient information to make an informed
decision.  Time is of the essence, we are going to turn
this petition and the signatures in on 3/16/95, so if you
are going to sign this please do so ASAP or at least before
midnight Wednesday, March 15, 1995.
 
Even if you read this petition after the due date, please
submit your signature anyway as we expect Congress to
continue debating these issues in the foreseeable future
and the more signatures we get, the more influence the
petition will have on discussion.  And even if Congress
rejects S. 314 while signatures are being gathered, do
submit your signature anyway for the same reason.
 
Please do upload this petition statement as soon as
possible to any BBS and on-line service in your area.
If you have access to one of the major national on-line
services such as CompuServe, Prodigy, AOL, etc., do try
to upload it there.  We are trying to get at least 5000
signatures.  Even more signatures are entirely possible
if we each put in a little effort to inform others, such
as friends and coworkers, about the importance of this
petition to electronic freedom of expression.
 
Here is a brief table of contents:
 
(1) Introduction (this section)
(2) The Petition Statement
(3) Instructions for signing this petition
(4) Credits
(Appendix) Analysis and text of S. 314 (LONG but excellent)
 
 
******(2) The Petition Statement
 
In united voice, we sign this petition against passage of S. 314 (the
"Communications Decency Act of 1995") for these reasons:
 
S. 314 would prohibit not only individual speech that is "obscene, lewd,
lascivious, filthy, or indecent", but would prohibit any provider of
telecommunications service from carrying such traffic, under threat of
stiff penalty.  Even aside from the implications for free speech, this
would cause an undue - and unjust - burden upon operators of the various
telecommunications services.  In a time when the citizenry and their
lawmakers alike are calling for and passing "no unfunded mandates" laws
to the benefit of the states, it is unfortunate that Congress might seek to
impose unfunded mandates upon businesses that provide the framework for
the information age.
 
An additional and important consideration is the technical feasibility of
requiring the sort of monitoring this bill would necessitate.  The
financial burden in and of itself - in either manpower or technology to
handle such monitoring (if even legal under the Electronic Communications
Privacy Act) - would likely cause many smaller providers to go out of
business, and most larger providers to seriously curtail their services.
 
The threat of such penalty alone would result in a chilling effect in the
telecommunications service community, not only restricting the types of
speech expressly forbidden by the bill, but creating an environment
contrary to the Constitutional principles of free speech, press, and
assembly - principles which entities such as the Internet embody as
nothing has before.
 
By comparison, placing the burden for content control upon each individual
user is surprisingly simple in the online and interactive world, and there
is no legitimate reason to shift that burden to providers who carry that
content.  Unlike traditional broadcast media, networked media is
comparatively easy to screen on the user end - giving the reader, viewer,
or participant unparalleled control over his or her own information
environment.  All without impacting or restricting what any other user
wishes to access.  This makes regulation such as that threatened by this
S. 314 simply unnecessary.
 
In addition, during a period of ever-increasing commercial interest in
arenas such as the Internet, restriction and regulation of content or the
flow of traffic across the various telecommunications services would have
serious negative economic effects.  The sort of regulation proposed by this
bill would slow the explosive growth the Internet has seen, giving the
business community reason to doubt the medium's commercial appeal.
 
We ask that the Senate halt any further progress of this bill.  We ask
that the Senate be an example to Congress as a whole, and to the nation
at large - to promote the general welfare as stated in the Preamble to
the Constitution by protecting the free flow of information and ideas
across all of our telecommunications services.
 
 
******(3) Instructions for signing the petition
 
          ======================================
          Instructions for Signing This Petition
          ======================================
 
It must first be noted that this is a petition, not a
vote.  By "signing" it you agree with *all* the requests
made in the petition.  If you do not agree with everything
in this petition, then your only recourse is to not sign
it.
 
In addition, all e-mail signatures will be submitted to
Congress, the President of the United States, and the
news media.
 
Including your full name is optional, but *very highly
encouraged* as that would add to the effectiveness of the
petition.  Signing via an anonymous remailer is highly
discouraged, but not forbidden, as an attempt will be made
to separately tally signatures from anonymous remailers.
 
Because this is a Petition to the U.S. Congress, we ask
that you state, as instructed below, whether or not you
are a U.S. citizen.  We do encourage non-U.S. citizens to
sign, but their signatures will be tallied separately.
 
Signing this petition is not hard, but to make sure your
signature is not lost or miscounted, please follow these
directions EXACTLY:
 
1) Prepare an e-mail message.  In the main body (NOT the
Subject line) of your e-mail include the ONE-LINE statement:
 
SIGNED <Internet e-mail address> <Full name> <US Citizen>
 
You need not include the "<" and ">" characters. 'SIGNED'
should be capitalized.  As stated above, your full name is
optional, but highly recommended.  If you do supply your
name, please don't use a pseudonym or nickname, or your
first name -- it's better to just leave it blank if it's
not your full and real name.  If you are a U.S. citizen,
please include at the end of the signature line a 'YES',
and if you are not, a 'NO'.  All signatures will be
tallied whether or not you are a U.S. Citizen
 
****************************************************
Example: My e-mail signature would be:
 
SIGNED dave@kachina.altadena.ca.us Dave C. Hayes YES
****************************************************
 
2) Please DON'T include a copy of this petition, nor any
other text, in your e-mail message.  If you have comments
to make, send e-mail to me personally, and NOT to the
special petition e-mail signature address.
 
3) Send your e-mail message containing your signature to
the following Internet e-mail address and NOT to me:
 
              ===========================
                s314-petition@netcom.com
              ===========================
 
4) Within a few days of receipt of your signature, an
automated acknowledgment will be e-mailed to you for e-mail
address verification purposes.  You do not need to respond or
reply to this acknowledgement when you receive it.  We may
also contact you again in the future should we need more
information, such as who your House Representative and
Senators are, which is not asked here as it is unclear
whether such information is needed.
 
Thank you for signing this petition!
 
 
******(4) Credits
 
The petition statement was written by slowdog
<slowdog@wookie.net>, super.net.freedom.fighter.
 
The rest of this document mostly collated from the net
by Dave Hayes, net.freedom.fighter.
 
Much help came from Jon Noring, INFJ and
self.proclaimed.net.activist who made a few
suggestions and will be tallying the signatures.
 
Thanks to the EFF and CDT for the excellent analysis of
the bill.
 
(p.s., send your signature to s314-petition@netcom.com)
 
 
******(Appendix) Analysis and text of S. 314
 
[This analysis provided by the Center for Democracy and
Technology, a non-profit public interest organization.
CDT's mission is to develop and advocate public policies
that advance Constitutional civil liberties and democratic
values in new computer and communications technologies.
For more information on CDT, ask Jonah Seiger
<jseiger@cdt.org>.]
 
CDT POLICY POST 2/9/95
 
SENATOR EXON INTRODUCES ONLINE INDECENCY LEGISLATION
 
A.  OVERVIEW
 
Senators Exon (D-NE) and Senator Gorton (R-WA) have
introduced legislation to expand current FCC regulations
on obscene and indecent audiotext to cover *all* content
carried over all forms of electronic communications
networks.  If enacted, the "Communications Decency Act of
1995" (S. 314) would place substantial criminal liability
on telecommunications service providers (including
telephone networks, commercial online services, the
Internet, and independent BBS's) if their network is used
in the transmission of any indecent, lewd, threatening or
harassing messages.  The legislation is identical to a
proposal offered by Senator Exon last year which failed
along with the Senate Telecommunications reform bill (S.
1822, 103rd Congress, Sections 801 - 804). The text the
proposed statute, with proposed amendment, is appended at
the end of this document.
 
The bill would compel service providers to chose between
severely restricting the activities of their subscribers
or completely shutting down their email, Internet access,
and conferencing services under the threat of criminal
liability.  Moreover, service providers would be forced to
closely monitor every private communication, electronic
mail message, public forum, mailing list, and file archive
carried by or available on their network, a proposition
which poses a substantial threat to the freedom of speech
and privacy rights of all American citizens.
 
S. 314, if enacted, would represent a tremendous step
backwards on the path to a free and open National
Information Infrastructure.  The bill raises fundamental
questions about the ability of government to control
content on communications networks, as well as the locus
of liability for content carried in these new
communications media.
 
To address this threat to the First Amendment in digital
media, CDT is working to organize a broad coalition of
public interest organizations including the ACLU, People
For the American Way, and Media Access Project, along with
representatives from the telecommunications, online
services, and computer industries to oppose S. 314 and to
explore alternative policy solutions that preserve the
free flow of information and freedom of speech in the
online world.  CDT believes that technological
alternatives which allow individual subscribers to control
the content they receive represent a more appropriate
approach to this issue.
 
 
B.  SUMMARY AND ANALYSIS OF S. 314
 
S. 314 would expand current law restricting indecency and
harassment on telephone services to all telecommunications
providers and expand criminal liability to *all* content
carried by *all* forms of telecommunications networks.
The bill would amend Section 223 of the Communications Act
(47 U.S.C. 223), which requires carriers to take steps to
prevent minors from gaining access to indecent audiotext
and criminalizes harassment accomplished over interstate
telephone lines.  This section, commonly known as the
Helms Amendment (having been championed by Senator Jesse
Helms), has been the subject of extended Constitutional
litigation in recent years.
 
* CARRIERS LIABLE FOR CONDUCT OF ALL USERS ON THEIR
  NETWORKS
 
S. 314 would make telecommunication carriers (including
telephone companies, commercial online services, the
Internet, and BBS's) liable for every message, file, or
other content carried on its network -- including the
private conversations or messages exchanged between two
consenting individuals.
 
Under S. 314, anyone who "makes, transmits, or otherwise
makes available any comment, request, suggestion,
proposal, image, or other communication" which is
"obscene, lewd, lascivious, filthy, or indecent" using a
"telecommunications device" would be subject to a fine of
$100,000 or two years in prison (Section (2)(a)).
 
In order to avoid liability under this provision, carriers
would be forced to pre-screen all messages, files, or
other content before transmitting it to the intended
recipient.  Carriers would also be forced to prevent or
severely restrict their subscribers from communicating
with individuals and accessing content available on other
networks.
 
Electronic communications networks do not contain discrete
boundaries.  Instead, users of one service can easily
communicate with and access content available on other
networks.  Placing the onus, and criminal liability, on
the carrier as opposed to the originator of the content,
would make the carrier legally responsible not only for
the conduct of its own subscribers, but also for content
generated by subscribers of other services.
 
This regulatory scheme clearly poses serious threats to
the free flow of information throughout the online world
and the free speech and privacy rights of individual
users.  Forcing carriers to pre-screen content would not
only be impossible due to the sheer volume of messages, it
would also violate current legal protections.
 
* CARRIERS REQUIRED TO ACT AS PRIVATE CENSOR OF ALL
  PUBLIC FORUMS AND ARCHIVES
 
S. 314 would also expand current restrictions on access to
indecent telephone audiotext services by minors under the
age of 18 to cover similar content carried by
telecommunications services (such as America Online and
the Internet).  (Sec (a)(4)).
 
As amended by this provision, anyone who, "by means of
telephone or telecommunications device, makes, transmits,
or otherwise makes available (directly or by recording
device) any indecent communication for commercial purposes
which is available to any person under the age of 18 years
of age or to any other person without that person's
consent, regardless of whether the maker of such
communication placed the call or initiated the
communication" would be subject of a fine of $100,000 or
two years in prison.
 
This would force carries to act as private censors of all
content available in public forums or file archives on
their networks.  Moreover, because there is no clear
definition of indecency, carriers would have to restrict
access to any content that could be possibly construed as
indecent or obscene under the broadest interpretation of
the term. Public forums, discussion lists, file archives,
and content available for commercial purposes would have
to be meticulously screened and censored in order to avoid
potential liability for the carrier.
 
Such a scenario would severely limit the diversity of
content available on online networks, and limit the
editorial freedom of independent forum operators.
 
ADDITIONAL NOTABLE PROVISIONS
 
* AMENDMENT TO ECPA
 
Section (6) of the bill would amend the Electronic
Communications Privacy Act (18 USC 2511) to prevent the
unauthorized interception and disclosure of "digital
communications" (Sec. 6).  However, because the term
"digital communication" is not defined and 18 USC 2511
currently prevents unauthorized interception and
disclosure of "electronic communications" (which includes
electronic mail and other forms of communications in
digital form), the effect of this provision has no clear
importance.
 
* CABLE OPERATORS MAY REFUSE INDECENT PUBLIC ACCESS
  PROGRAMMING
 
Finally, section (8) would amend sections 611 and 612 of
the Communications Act (47 USC 611 - 612) to allow any
cable operator to refuse to carry any public access or
leased access programming which contains "obscenity,
indecency, or nudity".
 
C.  ALTERNATIVES TO EXON: RECOGNIZE THE UNIQUE USER
    CONTROL CAPABILITIES OF INTERACTIVE MEDIA
 
Government regulation of content in the mass media has
always been considered essential to protect children from
access to sexually-explicit material, and to prevent
unwitting listeners/views from being exposed to material
that might be considered extremely distasteful.  The
choice to protect children has historically been made at
the expense of the First Amendment ban on government
censorship.  As Congress moves to regulate new interactive
media, it is essential that it understand that interactive
media is different than mass media.  The power and
flexibility of interactive media offers a unique
opportunity to enable parents to control what content
their kids have access to, and leave the flow of
information free for those adults who want it.  Government
control regulation is simply not needed to achieve the
desired purpose.
 
Most interactive technology, such as Internet browsers and
the software used to access online services such as
America Online and Compuserve, already has the capability
to limit access to certain types of services and selected
information.  Moreover, the electronic program guides
being developed for interactive cable TV networks also
provide users the capability to screen out certain
channels or ever certain types of programming.  Moreover,
in the online world, most content (with the exception of
private communications initiated by consenting
individuals) is transmitted by request.  In other words,
users must seek out the content they receive, whether it
is by joining a discussion or accessing a file archive.
By its nature, this technology provides ample control at
the user level.  Carriers (such as commercial online
services, Internet service providers) in most cases act
only as "carriers" of electronic transmissions initiated
by individual subscribers.
 
CDT believes that the First Amendment will be better
served by giving parents and other users the tools to
select which information they (and their children) should
have access to.  In the case of criminal content the
originator of the content, not the carriers, should be
responsible for their crimes.  And, users (especially
parents) should be empowered to determine what information
they and their children have access to.  If all carriers
of electronic communications are forced restrict content
in order to avoid criminal liability proposed by S. 314,
the First Amendment would be threatened and the usefulness
of digital media for communications and information
dissemination would be drastically limited.
 
 
D.  NEXT STEPS
 
The bill has been introduced and will next move to the
Senate Commerce Committee, although no Committee action
has been scheduled.  Last year, a similar proposal by
Senator Exon was approved by the Senate Commerce committee
as an amendment to the Senate Telecommunications Bill (S.
1822, which died at the end of the 103rd Congress).  CDT
will be working with a wide range of other interest groups
to assure that Congress does not restrict the free flow of
information in interactive media.
 
 
TEXT OF 47 U.S.C. 223 AS AMENDED BY S. 314
 
**NOTE:         [] = deleted
                ALL CAPS = additions
 
47 USC 223 (1992)
 
Sec. 223.  [Obscene or harassing telephone calls in the District
of Columbia or in interstate or foreign communications]
 
OBSCENE OR HARASSING UTILIZATION OF TELECOMMUNICATIONS
DEVICES AND FACILITIES IN THE DISTRICT OF COLUMBIA OR IN
INTERSTATE OR FOREIGN COMMUNICATIONS"
 
   (a) Whoever--
 
   (1) in the District of Columbia or in interstate or foreign
communication by means of [telephone] TELECOMMUNICATIONS
DEVICE--
 
   (A) [makes any comment, request, suggestion or proposal]
MAKES, TRANSMITS, OR OTHERWISE MAKES AVAILABLE ANY COMMENT,REQUEST,
SUGGESTION, PROPOSAL, IMAGE, OR OTHER COMMUNICATION which is
obscene, lewd, lascivious, filthy, or indecent;
 
   [(B) makes a telephone call, whether or not conversation ensues,
without disclosing his identity and with intent to annoy, abuse,
threaten, or harass any person at the called number;]
 
 
"(B) MAKES A TELEPHONE CALL OR UTILIZES A TELECOMMUNICATIONS
DEVICE, WHETHER OR NOT CONVERSATION OR COMMUNICATIONS
ENSUES,WITHOUT DISCLOSING HIS IDENTITY AND WITH INTENT TO ANNOY,
ABUSE, THREATEN, OR HARASS ANY PERSON AT THE CALLED NUMBER OR WHO
RECEIVES THE COMMUNICATION;
 
 
   (C) makes or causes the telephone of another repeatedly or
continuously to ring, with intent to harass any person at the
called number; or
 
   [(D) makes repeated telephone calls, during which conversation
ensues, solely to harass any person at the called number; or]
 
(D) MAKES REPEATED TELEPHONE CALLS OR REPEATEDLY INITIATES
COMMUNICATION WITH A TELECOMMUNICATIONS DEVICE, DURING WHICH
CONVERSATION OR COMMUNICATION ENSUES, SOLELY TO HARASS ANY PERSON
AT THE CALLED NUMBER OR WHO RECEIVES THE COMMUNICATION,
 
   (2) knowingly permits any [telephone facility]
TELECOMMUNICATIONS FACILITY under his control to be used
for any purpose prohibited by this section, shall be fined not more
than $[50,000]100,000 or imprisoned  not more than [six months] TWO
YEARS, or both.
 
   (b)(1) Whoever knowingly--
 
   (A) within the United States, by means of [telephone]
TELECOMMUNICATIONS DEVICCE, makes (directly or by recording device)
any obscene communication for commercial purposes to any person,
regardless of whether the maker of such communication placed the
call or INITIATED THE COMMUNICATION; or
 
  (B) permits any [telephone facility] TELECOMMUNICATIONS
FACILITY under such person's control to be used for an activity
prohibited by subparagraph (A), shall be fined in accordance with
title 18, United States Code, or imprisoned not more than two
years, or both.
 
   (2) Whoever knowingly--
 
   (A) within the United States, [by means of telephone],
makes BY MEANS OF TELEPHONE OR TELECOMMUNICATIONS DEVICE, MAKES,
TRANSMITS, OR MAKES AVAILABLE(directly or by recording device) any
indecent communication for commercial purposes which is available
to any person under 18 years of age or to any other person without
that person's consent, regardless of whether the maker of such
communication placed the call OR INITIATED THE COMMUNICATION; or
 
 
   (B) permits any [telephone facility] TELECOMMUNICATIONS
FACILITY under such person's control to be used for an activity
prohibited by subparagraph (A), shall be fined not more than
$[50,000] 100,000 or imprisoned not more than [six months]
TWO YEARS, or both.
 
 
   (3) It is a defense to prosecution under paragraph (2) of this
subsection that the defendant restrict access to the prohibited
communication to persons 18 years of age or older in accordance
with subsection (c) of this section and with such procedures as the
Commission may prescribe by regulation.
 
   (4) In addition to the penalties under paragraph (1), whoever,
within the United States, intentionally violates paragraph
(1) or (2) shall be subject to a fine of not more than $[50,000]
100,000 for each violation. For purposes of this paragraph, each
day of violation shall constitute a separate violation.
 
   (5)(A) In addition to the penalties under paragraphs (1), (2),
and (5), whoever, within the United States, violates paragraph (1)
or (2) shall be subject to a civil fine of not more than $[50,000]
100,000 for each violation. For purposes of this paragraph, each
day of violation shall constitute a separate violation.
 
   (B) A fine under this paragraph may be assessed either--
 
   (i) by a court, pursuant to civil action by the Commission or
any attorney employed by the Commission who is designated by the
Commission for such purposes, or
 
   (ii) by the Commission after appropriate administrative
proceedings.
 
   (6) The Attorney General may bring a suit in the appropriate
district court of the United States to enjoin any act or practice
which violates paragraph (1) or (2). An injunction may be granted
in accordance with the Federal Rules of Civil Procedure.
 
   (c)(1) A common carrier within the District of Columbia or
within any State, or in interstate or foreign commerce, shall not,
to the extent technically feasible, provide access to a
communication specified in subsection (b) from the
telephone of any subscriber who has not previously requested in
writing the carrier to provide access to such communication if the
carrier collects from subscribers an identifiable charge for such
communication that the carrier remits, in whole or in part, to the
provider of such communication.
 
   (2) Except as provided in paragraph (3), no cause of action may
be brought in any court or administrative agency against any common
carrier, or any of its affiliates, including their officers,
directors, employees, agents, or authorized representatives on
account of--
 
   (A) any action which the carrier demonstrates was taken in good
faith to restrict access pursuant to paragraph (1) of this
subsection; or
 
   (B) any access permitted--
 
   (i) in good faith reliance upon the lack of any representation
by a provider of communications that communications provided by
that provider are communications specified in subsection (b), or
 
   (ii) because a specific representation by the provider did not
allow the carrier, acting in good faith, a sufficient period to
restrict access to communications described in subsection (b).
 
   (3) Notwithstanding paragraph (2) of this subsection, a provider
of communications services to which subscribers are denied access
pursuant to paragraph (1) of this subsection may bring an action
for a declaratory judgment or similar action in a court. Any such
action shall be limited to the question of whether the
communications which the provider seeks to provide fall within
the category of communications to which the carrier will provide
access only to subscribers who have previously requested such
access.
 
*********************************************
 
NOTE: This version of the text shows the actual text of current law as
it would be changed.  For the bill itself, which consists of unreadable
text such as:
 
[...]
             (1) in subsection (a)(1)--
                    (A) by striking out `telephone' in the matter above
                  subparagraph (A) and inserting `telecommunications device';
                    (B) by striking out `makes any comment, request,
                  suggestion, or proposal' in subparagraph (A) and inserting
                  `makes, transmits, or otherwise makes available any
                  comment, request, suggestion, proposal, image, or other
                  communication';
                    (C) by striking out subparagraph (B) and inserting the
                  following:
                    `(B) makes a telephone call or utilizes a
[...]
 
See:
 
ftp.eff.org, /pub/EFF/Legislation/Bills_new/s314.bill
gopher.eff.org, 1/EFF/Legislation/Bills_new, s314.bill
http://www.eff.org/pub/EFF/Legislation/Bills_new/s314.bill
 
 
 
 
 
--
 
- dog
  http://www.phantom.com/~slowdog
  Stop the Communications Decency Act!
=========================================================================
Date:         Wed, 22 Feb 1995 09:24:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Ben Reynolds <Ben.Reynolds@JHU.EDU>
Subject:      Re: Request for help
 
This is no help for lit, crit theory types, but I hire 50 to 60 instructors
every year for distance education tutorials for academically talented kids.
About 30% are new tutors each year.
 
Info is available by gophering to jhuniverse.hcf.jhu.edu, selecting "Search
JHUniverse Menu Titles," typing "Youth," and from the resulting CTY main
menu, choosing "Academic Programs" and then "Position Openings".
 
Those w/ cadillacs may web to http://www.jhu.edu/~gifted.
 
E-mail tutorials are increasingly in demand.
 
 
In Message  Tue, 21 Feb 1995 16:52:01 -0500,
   Charles I Schuster <cis@CSD.UWM.EDU> writes:
 
>        Along with several other faculty, I've been asked to meet with
>our graduate students to discuss how best to prepare for life after
>graduate school.  Given the job market in English, this seems a difficult
>assignment, so I naturally turn to the WPA listserv for help.
>
>        If you have the chance--especially if you have been chairing or
>serving on a search committee this year--I would love to know what kinds
>of criteria, qualities, course preparation, publication record, etc. you
>and your colleagues are looking for when hiring.  I am particularly
>interested in hearing what you have to say about jobs outside of
>comp/rhetoric, since our comp/rhet grad students are generally faring
>well.  It is the lit, crit theory (and maybe creative writing) students in
>particular who are feeling the pinch.  But any and all help would be
>deeply appreciated.
>
>        Responses within the next 7 days or so would be especially
>helpful to me. Thanks in advance.
>
>        And remember--CCCC in D.C. is nice, but there is nothing like
>March in Milwaukee where the skies are always blue, gray, pink, or tope.
>
>
>Charles I. Schuster
>Department of English
>U. Wisconsin-Milwaukee
>Milwaukee, WI  53201
>414-229-5293
>
>"Question and answer are not logical relations . . . If an answer does
>not give rise to a new question from itself, it falls out of the dialogue"
>                                                M. M. Bakhtin
Ben Reynolds     Ben.Reynolds@JHU.EDU
                 EWT2@JHUnix.hcf.jhu.edu   Voice   (410) 516-0161
Coordinator, Academic Programs             FAX     (410) 516-0804/0200
Center for Talented Youth               The Johns Hopkins University
3400 N. Charles St.                     Baltimore, MD 21218  USA
=========================================================================
Date:         Wed, 22 Feb 1995 08:03:13 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Request for help
X-To:         WPA-L%ASUACAD.bitnet@KSUVM.KSU.EDU
 
A growing number of law schools are hiring writing specialists to
work within their legal writing programs, on a full-time or part-time
basis.  Most of those schools, however, would seek out experienced
teachers of composition.
 
I am not aware of any national advertisements for writing
specialists, but it is possible that searches would be limited to
local talent, so checking with local law schools might not be a bad
idea.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Wed, 22 Feb 1995 10:19:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Whipple <whippl@CREIGHTON.EDU>
X-To:         MBU <mbu-l@unicorn.acs.ttu.edu>
 
Colleagues:  I need assistance, and fairly quickly.  So far, my searches
have been fruitless.
 
Has there been a follow-up to the 1980 WPA guidelines for program
self-study, published in a 1980 issue of _WPA_?  If so, or if you know of
any other similar and more recent document, would you point me to it apap?
 
Many thanks,
 
Bob Whipple
 
 
Bob Whipple
Director of Composition         Creighton University
2500 California Plaza           Omaha, NE 68178
                                whippl@creighton.edu
=========================================================================
Date:         Wed, 22 Feb 1995 10:21:14 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bob Whipple <whippl@CREIGHTON.EDU>
Subject:      Re: your mail
X-To:         MBU <mbu-l@unicorn.acs.ttu.edu>
In-Reply-To:  <Pine.HPP.3.91.950222101739.10841A-100000@bluejay.creighton.edu>
 
Sorry. that should be ASAP, not apap (the mind won't allow conjecture as
to its meaning...)
 
 
On Wed, 22 Feb 1995, Bob Whipple wrote:
 
> Colleagues:  I need assistance, and fairly quickly.  So far, my searches
> have been fruitless.
>
> Has there been a follow-up to the 1980 WPA guidelines for program
> self-study, published in a 1980 issue of _WPA_?  If so, or if you know of
> any other similar and more recent document, would you point me to it apap?
>
> Many thanks,
>
> Bob Whipple
>
>
> Bob Whipple
> Director of Composition               Creighton University
> 2500 California Plaza         Omaha, NE 68178
>                               whippl@creighton.edu
>
>
 
Bob Whipple
Director of Composition         Creighton University
2500 California Plaza           Omaha, NE 68178
                                whippl@creighton.edu
=========================================================================
Date:         Wed, 22 Feb 1995 13:06:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Duane Roen <dhroen@MAILBOX.SYR.EDU>
Subject:      to Allene Cooper
 
Allene,
Someone wants to send you course descriptions.  What's your e-mail address?
Duane Roen
=========================================================================
Date:         Wed, 22 Feb 1995 09:59:14 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: Request for help
In-Reply-To:  note of 02/21/95 16:16
 
Charles, we are in the midst of a
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 22 Feb 1995 10:02:21 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      Re: Request for help
In-Reply-To:  note of 02/21/95 16:16
 
We are in the midst of a search right now, so I'm not at liberty to give
out too much info.  I will say that       we're wanting somebody with
rhetoric background.  Also, though the picture may look better for comp/
rhet students than others, I'm not sure that will last.  We got over
100 very good applications.  It has been a hard process narrowing down
the field.  Tell your students to publish, publish, publish.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 22 Feb 1995 10:10:02 MST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
Comments:     Converted from PROFS to RFC822 format by PUMP V1.2
From:         Allene Cooper <RENCOOPE@IDBSU.BITNET>
Subject:      to Allene Cooper
In-Reply-To:  note of 02/22/95 10:08
 
Hi, Duane.  Nice to hear from you.  My address is rencoope@idbsu.idbsu.edu
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
=========================================================================
Date:         Wed, 22 Feb 1995 18:59:21 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: Request for help
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
Allene's advice to students looking for academic jobs--"publish, publish,
publish"--is true, but sad.  It wasn't too long ago (well, longer than I
care to think) that I and my fellow still-wet Ph.Ds were on the market
and feeling deeply resentful that we were being judged by people who
had gotten tenure on the basis of an MA and 1 article, who were saying,
"What's your second book going to be about?"  Now here we are, insisting
that to be viable, grad students have to have several publications before
they finish their programs.  I know, I know, it's the demand of the market
and of the huge number of applications we get when we advertise for any
job.  But it still stinks.
 
Richard Bullock
Wright State University
Dayton, OH 45435
rbullock@desire.wright.
=========================================================================
Date:         Thu, 23 Feb 1995 06:58:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MarkWiley <MWILEY@BEACH1.CSULB.EDU>
Subject:      Re: Request for help
X-To:         WPA-L <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Richard Bullock's response to Allene Cooper's contention that in order to
get hired one must "publish, publish, publish" is half right.  He says it
stinks!  But he does not see any way out.  Laws of supply and demand
evidently dictate such a "smelly" situation.  I would think that those who do
the hiring might also have some say about what counts as valuable in this
sort of economy.  One could hire based on the candidate's dedication to
teaching, for instance.  When I was on the job market, that is all I heard
emphasized--or are we in the profession perpetuating a double standard?
We advertise excellent teaching, but actually base hiring on # of pubs.
 
Perhaps teaching is too difficult empirically to judge, while all one
has to do is count the number of publications, and not even really
read them for their quality.  If it "stinks," we should get out the shovels
and brooms!
 
Mark Wiley
CSU, Long Beach
=========================================================================
Date:         Thu, 23 Feb 1995 10:03:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: Request for help
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Folks--
 
Rich is absolutely right.  It does stink.  However, I expect if we have a
problem with the system, we need to take a long, hard look in the mirror.
We (the faculty) are the ones who keep upping the ante.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 23 Feb 1995 10:04:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         FAHULT@CC.USU.EDU
Subject:      WPA self-study guidelines
 
Bob & Others, The revised WPA self-study guidelines were printed in
WPA (17.1-2 F/W 93).  They are also available in Ed White's book
TEACHING & ASSESSING WRITING 2ND ED, Jossey-Bass, 1994.  Christine Hult
=========================================================================
Date:         Thu, 23 Feb 1995 10:09:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Request for help
 
Barry is right about looking in the mirror. At our campus, a new campus in the
process of building its culture, the faculty had the opportunity to establish
hiring standards and tenure and promotion guidelines that were very much along
the lines of what Ernest Boyer has suggested and to establish multiple paths
to academic success. We administrative types encouraged them to do this. What
we got back were traditional, publication-heavy T&P guidelines that could have
beenwritten 20 years ago at any Research I university (we are Masters II). The
faculty did this all by themselves despite suggestions to the contrary from
deans and vice provosts and provosts and despite changes that seem to be going
on nationally. Why did they do this? I have some ideas.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 23 Feb 1995 13:21:47 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RBULLOCK@NOVA.WRIGHT.EDU
Subject:      Stinky Hiring
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU>
X-cc:         Multiple recipients of list WPA-L <WPA-L%ASUACAD@PSUVM.PSU.EDU>
In-Reply-To:  <01HNE1610WWM8Y8UDP@desire.wright.edu>
 
Barry, Mark, and David are all correct in saying that we as faculty are
to blame for the constant upping of the ante for getting jobs in the
university, and I didn't mean to imply that I wasn't as muddy as everyone
else.  However, in our last two searches, we received over 800
applications for 2 positions; a friend at another school had over 1100
applications to wade through.  In our case we ended up with, oh, 50 or
60 applicants who would have been wonderful colleagues and teachers and
scholars, and more heartbreaking letters than any of us wanted to read.
In that avalanche, the committee (of which I was a member, one of 7
faculty) looked at all sorts of criteria, including publications but not
limited to them, and several of us insisted on looking at promising but
unpublished candidates, and we did.  As it turned out, the people we
hired got the jobs primarily on the basis of their interviews and their
teaching demonstrations on campus, but the publications they had (from
post-doctorate times while working at other schools, I think) didn't hurt.
 
My point?  Ulitmately, we as faculty have to either close down several
Ph.D programs, or reduce their size to more realistically match the
market conditions.  I don't buy the argument that schools should offer
Ph.D. programs to large numbers of students even though we know only a
fraction will find work in academics because of the students' desire to
pursue personal growth or something like that.  The Ph.D. is a
professional degree, and if there ain't enough profession to go around,
we have a responsibility to stop offering the promise of a life as a
scholar and teacher.
 
An exceptionally grumpy Rich Bullock
Wright State U, Dayton OH
rbullock@desire.wright.edu
=========================================================================
Date:         Thu, 23 Feb 1995 13:26:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         RBULLOCK@NOVA.WRIGHT.EDU
Subject:      Publish, Publish, Publish
In-Reply-To:  <Pine.3.89.9502230829.F17198-0100000@nbc.ksu.ksu.edu>
 
On Thu, 23 Feb 1995, Irene Patterson Ward wrote:
 
> Richard, I can't figure out how to get this back to the member of the WPA
> list.  Could you forward?
 
Sure.  Here goes.
 
> I'm afraid that I must agree with Richard Bullock about the advice to
> Ph.D. candidates to publish, publish, publish.  We forget the personal
> cost that such demands have for people just entering the field.  If we
> continue to accept this escalation of ppublishing demands on our times
> and sanity, we will end up with dehumanized colleagues, have reduced them
> to the number of books on a resume (if we haven't already done so).  I
> think we need to ask is the rush to publication good for the profession?
>
=========================================================================
Date:         Thu, 23 Feb 1995 10:14:15 PST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         JEANNE GUNNER <GUNNER@HUMNET.UCLA.EDU>
Subject:      Publish, Publish
 
I agree with Rich Bullock--I was disturbed to see the publishing
pressure imposed on graduate students.  Such a view has consequences
for all of us who read journals, sit on editorial boards, teach grad
students--it only adds to the difficulty of the work, because it
encourages people to publish for the sake of publishing, not for the
sake of sharing information and ideas.  It also seems ironic for this
view to be endorsed by compositionists, since it ignores how writing
grows out of contexts, academic and social knowledge built over time
and experience, and personal motive.  I, too, recognize the realities
of the job market, but some of us might try to sway professional
opinion on this issue when we have the chance, like being a voic eof
reason on hiring committees.  Promise of productive scholarship--can
we focus on this instead, and maybe agree on some indicators of it?
 
 
Jeanne Gunner
UCLA Writing Programs
=========================================================================
Date:         Thu, 23 Feb 1995 11:02:39 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         cis@csd.uwm.edu
 
Chuck and others:
 
In the past 5 years I've been on 3 search committees that have hired
rhetoric/composition tenure-line faculty to teach in our doctoral granting
department.  I can tell you the kinds of qualities we looked for, and I can
share some perspectives on how our own students seem to get jobs.
 
Yes, publication and presentation at CCCs, Penn State, MLA, Wyoming, NCTE,
etc. are important for us.  But one good article and a smattering of good
presentations has been enough on this count.  What additionally mattered in
terms of publication was the quality and promise of the
dissertation/research agenda and the candidates' ability to convince us, in
a letter or interview, what future work would be and how it would extend
the discipline of composition studies--bringing fame and glory to our
department (OK, I'm exaggerating just a little).  My point is that we at
Illinois State, at least, have weighed heavily the promise for _future_
scholarship.  Publication was an important but not the only factor.
 
I will note, candidly, that there is an inverse relationship between the
reputation of the doctoral granting program and the amount of publication
needed to satisfy us that the candidate has a promising scholarly future.
In other words, the less familiar we were with a doctoral program or the
students' mentors, the more publication and professional involvement seems
to matter.  I'm just being candid.
 
Quality, not quantity.  I know this is a bromide.  However, with all due
apologies and with a firm respect for the critical exchange of ideas, I
worry about all of the "graduate student conferences" that have sprung up
lately.  It's persuasive to us that a candidate has participated in a
couple of these; beyond that, there are diminishing returns.  Far more
compelling to have turned one of those conference papers into an article
than to have continued scurrying around the country.  One paper at an
established national conference is worth several papers at the various
"graduate student conferences."  Students should pick and choose carefully.
 Again, I don't mean to step on toes or to question the quality of these
conferences; I'm simply talking from the standpoint of how we seem to have
weighed all of this.
 
We also looked at coursework in the field.   Surprise.  Does a student in
rhetoric/composition have a lot of courses in the field, or have they but a
few courses and then have written a dissertation?  One way for us to tell
how widely read a candidate is and what range of things he or she might
teach is to see what courses he or she has taken.  Of course, this often
means the obligation is really on the department to have a good range of
courses and to advise students who are really serious to take them.  I have
found it very helpful to see students list their coursework in
rhetoric/composition directly on their vitae, somewhere near the back.
 
Has the candidate done anything except taught English 101?  Has he or she
been a program assistant?  Has he or she taught upper-level courses?  Has
he or she worked in a computer lab or developed instructional technology or
participated in writing across the curriculum or organized a departmental
sypmposium or reading group?   Or has the candidate seemed to take a
minimalist route of teaching, coursework, and dissertation?
 
We've placed all of our doctorates in rhet/comp into tenure line positions
since 1980.  (We're knocking on wood this year, I'll admit.)  Some go to
research institutions; most do not.  Most jobs are not in research
institutions; there are only 70 or 80 places that grant English Ph.D.s
among the thousands of American colleges and universities.  Our graduates
seem to get jobs because they can talk about teaching writing and convey a
sense that they value doing so, because they have some additional expertise
(in program administration, in computers and writing, in children's
literature, in writing across the curriculum, in English Education, in
technical writing, in desktop publishing, in a literary period)--and
because theyare credible scholars who will publish and be active in the
profession.  Relatively few of our graduates have gotten jobs through the
MLA interviewing process, again to be quite candid.  Instead, there is a
large "aftermarket" in March and April and June, and we've learned to tell
our candidates that the world has not ended if they don't have a February
campus interview.  Many of our alums who end up in research institutions do
so in their second jobs.
 
Sorry for rambling.  My caveat for everything I've said is that this is my
experience at one school.  How representative it is of the world at large,
I don't know.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Thu, 23 Feb 1995 11:40:19 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Stinky Hiring
 
There was an excellent article in the Jan/Feb 1995 issue of Change, entitled
"The Bitter Groves of Academe." The author attempts to understand the bitter
disaffection of many senior faculty. It's very thought provoking. He talks
about the "bitterness of defeated expectations." Rich is dead on. We are
producing way too many PhDs, and most of these PhDs are given unrealistic
expectations of what kinds of careers they are likely to have--if they are
fortunate (or in some cases, unfortunate) enough to land an academic career at
all. It is obscene that we should be getting 800 applications for a single job
and be faced with trying to choose between and among 50-100 first-rate people.
The article I mentioned suggests, nevertheless, that our demand for college
professors since world war II is well in excess of the number of people who
are truly suited for the academic life, who find the life of the mind
sufficient, who can thrive on the subtle rewards of our porfession. Moreover,
the highly competitive attitude of our culture ("We're number 1") and our
celebration of superstars (and this is true in universities, too) has caused
people who have had very successful and valuable academic careers to see
themselves as failures because they have no succeeded in terms of the single
set of values that dominate the profession. It's nuts.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 23 Feb 1995 09:53:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         FAHULT@CC.USU.EDU
Subject:      Re: Request for help
 
Chuck, We just completed three searches in literature: American,
16th C. Brit and 19th C. Brit.  We got over 800 total applications!
And at least 1/3 of those were highly qualified.  Really depressing for
those job candidates out there.  In fact, this experience has made us
take a hard look at what we're suggesting our M.A. students do in the
way of preparation (we don't offer a PhD) and career path.  Many of
them are better off taking jobs in education or industry with their
M.A. rather than thinking about going on for a PhD.  Our placement
of M.A. graduates has been highly successful in area community colleges
and businesses.  Back to our search--in an effort to somehow sort
through all the applicants, the committee ended up using rather arbitrary
criteria, the primary being publication record.  The finalists had all
completed their dissertations, plus had published several articles,
chapters; some even had book contracts (as newly graduating PhDs!). Most
of us would never have gotten jobs under these circumstances.  I
certainly wish your students the best, but it's hard to be very optimistic
about job prospects.  Christine Hult
=========================================================================
Date:         Thu, 23 Feb 1995 13:51:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Michael P Kuhne <kuhn0004@GOLD.TC.UMN.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.bitnet@vm1.spcs.umn.edu>
X-cc:         Multiple recipients of list WPA-L <WPA-L@ASUACAD.ASUACAD>
In-Reply-To:  <2f4ce19856e3004@gold.tc.umn.edu>
 
As an English graduate student specializing in composition and rhetoric
studies (and on the job market), I want to publicly thank Doug Hesse for
his frank exposition regarding the hiring game and what qualities in a
candiate are valued by search committees.  Even as I was reading his
message, I was making mental notes about my own trajectory into this zany
and wacky world we call academics.
 
Michael Kuhne
Center for Interdisciplinary Studies of Writing
University of Minnesota
=========================================================================
Date:         Thu, 23 Feb 1995 14:39:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: Request for help/Ph.D.'s
 
I agree more or less completely with Doug Hesse. I've been on rhet/comp and
lit searches, and have advised our own grad students on these matters.  My
sense is that we look primarily for a quality diss.  Everything else is
frosting, extra credit. But the entry ticket is promise of promotability
and contribution to scholarship, and that is best evidenced in the
dissertation (preferably, a later chapter).  I think conferences are a good
idea in terms of professional development, not in terms of getting hired.
I think sidestream publications, articles, reviews, conferences, only come
into play once you pass the dissertation quality test.  That gets you to
the interview, at which point your ability to teach us (and your students)
becomes a factor.  I tell our grad students not to spread themselves thin.
To go to conferences to see how the profession works, to network, to
practice performing in public in nonthreatening environments.  Not to rack
up job points.  As the job market tightens, the weight of the dissertation
increases even more.  And we a ratcheting down our admissions, though I
think they're still too high.  Only one of our grads has gotten a job so
far this year, despite the MLA stat that English jobs are up 10% over last
year.  I haven't seen the like since '71, when I went on the market.  I
start to sound like my father in law, who lived through the Depression and
has been waiting ever since for the next one . . .
 
Dennis
--
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Thu, 23 Feb 1995 14:23:45 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Request for help/Ph.D.'s
 
Although we might use a new PhD's scholarly achievements and potential for
making a first cut, I think it's a great idea to use teaching ability to make
the final decision. Does anyone out there ask candidates 1) to talk about how
student learn to write or how they learn to comprehend literature 2)to
demonstrate their classroom techniques and to reflect on them, 3) to have
course work in teaching and learning in the discipline?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Thu, 23 Feb 1995 17:20:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Martha A. Townsend" <writmat@SHOWME.MISSOURI.EDU>
Subject:      Re: Request for help
 
David,
 
Well, what ARE your ideas on why faculty did that to themselves?
Administrators here claim that they're willing to be more flexible on this,
and that it's faculty and departmental culture that perpetuate the
publication-heavy system.
 
Dr. Martha A. Townsend
Director, Campus Writing Program        writmat@showme.missouri.edu
325 GCB                                 314-882-4881 (office)
University of Missouri-Columbia         314-884-5438 (fax)
Columbia, MO  65211
=========================================================================
Date:         Thu, 23 Feb 1995 17:05:44 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Maureen Arrigo <marrigo@cwsl.edu>" <mja@CWSL.EDU>
Subject:      Re: Publish, Publish, Publish
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <199502240051.QAA11248@sol.cwsl.edu>
 
-----------------------------------------------------------------------------
Maureen J. Arrigo-Ward                        INTERNET:  marrigo@cwsl.edu
Co-Director of Legal Skills                      PHONE:  619-525-1430
California Western School of Law                   FAX:  619-696-9999
225 Cedar Street, San Diego, CA  92101
-----------------------------------------------------------------------------
 
On Thu, 23 Feb 1995 RBULLOCK@NOVA.WRIGHT.EDU wrote:
 
>
> > I'm afraid that I must agree with Richard Bullock about the advice to
> > Ph.D. candidates to publish, publish, publish.  We forget the personal
> > cost that such demands have for people just entering the field.  If we
> > continue to accept this escalation of ppublishing demands on our times
> > and sanity, we will end up with dehumanized colleagues, have reduced them
> > to the number of books on a resume (if we haven't already done so).  I
> > think we need to ask is the rush to publication good for the profession?
> >
  Reply from Maureen Arrigo-Ward
 
        I am a faculty member and director of the legal writing program
at California Western School of Law.  Historically, law schools have not
devoted many resources to their writing programs (with hard-liner, older
professors taking the position that the students "should have learned all
that stuff in undergraduate schools--NOW let's teach them to "think like
lawyers!"
 
       Well, many of the students still needed help with their writing.
Cries from practitioners and the bench that new lawyers were not writing
with much skill has caused more law schools to take writing programs
seriously.  Still, most writing professors/instructors are on short-term
contracts with no prospect of tenure.
 
       The writing professors tend not only to teach research, writing,
and analysis, but also (because we have small groups to teach) act as the
law students' "home room" class - a place to be a bit more relaxed;  a
place where "everybody (including the prof) knows your name."  THis
means, however, that the writing professors must have a great deal of
interpersonal contact with their students - not only is personal contact
necessary for giving feedback on the writing, but also for being this
sort of "home room" teacher.
 
      Thus, I can relate to the comment above that too much demand for
publication can dehumanize the educational process.  The professors who
have the publication demands do not and CANNOT spend the kind of time
with students that is spent by the non-tenure-track writing professors.
And the students - who are under tremendous stress - very much need and
appreciate the personal touch.
 
     Yet, by giving this personal touch to anywhere from 45-80 writing
students (at my school each full-time writing professor has 60 students
per semester), the writing professor loses time in which he/she can write
his/her own works for publication.  The catch-22 is that the writing
professor must either
 
    --not write and stay forever in writing jobs that are not tenure
track - often moving around from one law school to another when the
professor finishes the last possible teaching year at any given
institution (this can vary from one year to about six - at my school,
legal writing professors must leave after teaching four years).
 
   AND
 
   --be forever considered an inferior academic because of the lack of
publications
 
   OR
 
 
   --take the time to write anyway, meaning that the students will by
necessity be shortchanged of the professor's time.  Researching and
writing takes an enormous amount of introspective "alone" time - there's
very little of time type of time left once you finish "mothering" or
"fathering" a bunch of first year law students.
 
 
They need support from someone;  the schools demand that they get it;
yet administration and more traditional faculty give little to no credit
to the skilled writing professionals performing this valuable service.
 
Seems to me that academia is pretty wacky in a lot of ways.
 
   --
Maureen Arrigo-Ward
Co-Director Legal SKills Program
California Western school of law
marrigo@cwsl.edu
=========================================================================
Date:         Thu, 23 Feb 1995 21:42:17 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Dennis Baron <baron@UX1.CSO.UIUC.EDU>
Subject:      Re: Request for help/Ph.D.'s
In-Reply-To:  <199502232246.AA03449@ux1.cso.uiuc.edu> from "David E. Schwalm"
              at Feb 23, 95 02:23:45 pm
 
David Schwalm has a good point.  We do ask about teaching at an
interview. We don't typically arrange a campus visit and have
candidates teach (although we have had them do presentations
in the past).
 
I think teaching a class on a campus visit is inhumane.  It's not
natural to be plunked down in the midst of someone else's class and have
to teach an assignment they may not even have read, without knowing the
students or the flow of the course.
 
But it is important to get a take on a candidate's teaching.  This is what
I would like to see as a replacement for the campus visit teaching ordeal:
 
There's a lot of discussion in the profession these days about teacher
portfolios: collections of documents (and even tapes) showing reflection on
teaching and pedagogical development.  These have been discussed by Anson
and others.  We're doing a workshop on them at CCCCs next month.
 
Anyway, my humble suggestion is to have job candidates discuss their
teaching portfolios on a campus visit--explain their philosophy, talk
about course development, handling tough or interesting situations, revising
courses or assignments to go better next time round, working collaboratively
with colleagues, whatever.  The first part of the presentation could be a
kind of "lesson" to the faculty audience, followed by Q&A and general relaxed
but productive discussion.
 
Now you  say, where are these so-called portfolios?  And well may you ask. But
what is happening is that some gradu students are already developing these
in their efforts to become better teachers, and also to get an edge in a
tight job market.  I think more and more will create such portfolios in the
next few years.
 
This year I started my beginning TAs on the portfolio road, with the goal of
letting them reflect from semester to semester on how they have changed, or
remained the same, as teachers.  The pilot project was successfful in that
they enjoyed it, they learned from it.  They examined each others portfolios,
observed each other teach.  I hope they will continue to work on these as
they progress through the grad school hoops.  Some are already preparing
portfolios for next year's job search.
 
So maybe my idea is nuts, but maybe it will help, too.  My fear is that port-
folios will become slick public relations documents aimed at self-promotion
rather than reflection and revision.  That depends on how they are put to
use, of course.  In the meantime, in our own narrow context, they are
thriving.
 
Dennis
--
 
--
 
debaron@uiuc.edu               (\                   217-333-2392
                               \'\             fax: 217-333-4321
Dennis Baron                    \'\           __________
Department of English           / '|         ()_________)
Univ. of Illinois               \ '/          \ ~~~~~~~~ \
608 S. Wright St.                 \             \ ~~~~~~   \
Urbana IL 61801                   ==).            \__________\
                                 (__)             ()__________)
=========================================================================
Date:         Thu, 23 Feb 1995 22:16:21 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia Smith <psmith@METRO.MCCNEB.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9502240350.AA11626@metro.mccneb.edu>; from "David E. Schwalm" at
              Feb 23, 95 2:23 pm
 
On February 23, 1995, David E. Schwalm wrote
>
> Although we might use a new PhD's scholarly achievements and
potential for making a first cut, I think it's a great idea to
use teaching ability to make the final decision. Does anyone out
there ask candidates 1) to talk about how student learn to write
or how they learn to comprehend literature 2) to demonstrate
their classroom techniques and to reflect on them, 3) to have
course work in teaching and learning in the discipline?
>
> -- David E. Schwalm, Vice Provost for Academic Programs
> ___Arizona State University West
> ___4701 West Thunderbird Rd.
> ___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
>
 
Yes.  Yes.  Yes.  I teach English at Metropolitan Community
College in Omaha, NE.  Over the last several years, as we've
sought new colleagues for our department, we've considered all of
the above areas.  Since course work is most obvious, that has
generally been our starting point, followed by evidence of
teaching experience.  And we've favored course work and
experience at an MA level over a lack of either or both at a PhD
level.  These areas help us get beyond that initial glut of
applicants.  Once we have gotten past that, we've asked
candidates, sometimes via conference phone interviews, about
their ideas of how students learn.  Finally, for those few
candidates we invite for an on-campus interview, besides the
typical interview, we include a teaching demonstration.
Applicants are given a choice among several topics to teach using
any means/methods they feel would be effective.  Generally, these
teaching demonstrations are presented not only to members of the
screening committee but also to real students (usually recruited
from student life council).
 
I resisted the teaching demonstrations at first and was among
those who insisted on including students in the simulated class.
All my qualms have been allayed.  Teaching demos have shown a
variety of important characteristics about applicants which no
questions, regardless of how well phrased, would not have
revealed.  And students have provided an invaluable perspective.
 
Pat Smith
=========================================================================
Date:         Thu, 23 Feb 1995 20:23:06 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: Stinky Hiring
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Rich--
 
Grumpy or not, I think you speak the truth--and a truth few of us want to hear.
 
I know this is probably heresy, but that's never stopped me before, but what if
we allowed the academy to be ruled by the marketplace.
 
What I guess that means is that if we needed to staff 20 sections of FY comp, wewouldn't hire a Romanticist and a Victorianist to teach 2 or 3 of those sectionswhile the rest are staffed by adjuncts.  I'd want to hire full-time comp folks
to staff the writing sections.  What would that do to the market?  Maybe we
could hire some adjuncts to teach a lit course everynow and then--if it makes.
 
Enough of this for now...and don't encourage me because I can go on, and it
*will* get worse.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 23 Feb 1995 20:32:59 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: Stinky Hiring
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
David--
 
I think your last sentence truly sums up the values of our profession.
"It's nuts."
 
How about, since I suppose we are the agents of change, a WPA Nutcracker Award?
It might go with the danish and the coffee at the C's Breakfast.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Thu, 23 Feb 1995 22:51:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Request for help
 
I may have mentioned here or elsewhere some of the problems that faculty at
comprehensive or masters campuses have with professional identity. There are
three kinds of schools that seem to have a clear identity: community colleges,
liberal arts colleges, and research universities. Comprehensive
universities--the kinds of places where most people get bachelor's
degrees--most closely resemble research universities but do not have a
positive identity of their own. Instead, they tend to be viewed as research
universities manque. The faculty at comprehensive universities are in sight of
the promised land (promised by graduate schools) and they are reluctant to
define their role in any way that would forever cut off their chance to cross
over into the realms of gold. Thus, faculty at masters institutions tend to
develop T & P standards as rigorous as those at research I campuses--or even
more rigorous. This is the legacy of the star system. An academic career ain;t
worth squat unless you're a full prof at some research university, preferably
at one of a few biggies on the coasts. Faculty do not want to define
themselves out of the game. It's careerism with a vengeance.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Fri, 24 Feb 1995 06:49:52 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kim Ballard <ballardk@MACE.CC.PURDUE.EDU>
Subject:      Re: Request for help/Ph.D.'s
In-Reply-To:  <9502240421.AA25175@mace.cc.purdue.edu>; from "Patricia Smith" at
              Feb 23, 95 10:16 pm
 
'Patricia Smith' writes in an earlier message
 
> I resisted the teaching demonstrations at first and was among
> those who insisted on including students in the simulated class.
> All my qualms have been allayed.  Teaching demos have shown a
> variety of important characteristics about applicants which no
> questions, regardless of how well phrased, would not have
> revealed.  And students have provided an invaluable perspective.
 
Pat,
In light of your initial resistance to the teaching demo in the
on-campus visit and of others' negative feelings about the practice, I
wonder if you could elaborate on the "variety of important
characteristics" you think the teaching demo has helped you find.  Of
course, I ask this question NOT to hear about specific people, and you
may be forced to keep your answer general, which is, actually, what
I'm asking for---general elaboration ;->
 
Thanks.
 
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
=========================================================================
Date:         Fri, 24 Feb 1995 08:25:07 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Jim Porter <jporter@MACE.CC.PURDUE.EDU>
Subject:      Re: Stinky Hiring
In-Reply-To:  <9502240525.AA28976@mace.cc.purdue.edu>; from "BMMAID@UALR.EDU"
              at Feb 23, 95 8:32 pm
 
>I think your last sentence truly sums up the values of our profession.
>"It's nuts."
 
Which "our profession"? College teaching? *English* college teaching?
Or what?
 
I may have missed the opening of this thread, but when you say 800 or
1,100 applicants, what area are you referring to? Last time we had a
tenure track professional writing slot open in our department we had
no more than 30 applicants. For literature positions we may get
several hundred (but not 800).
 
My feeling is that literature programs are producing far too many
Ph.D.'s for the number of available teaching positions--and that this
is professionally irresponsible. (Note: What I am *not* saying is
that, ergo, all Ph.D. in lit programs are irresponsible.)
Rhetoric/composition may be headed that way, too, but I haven't seen
evidence of that happening yet. Were the positions you're referring to
in literature, rhet/comp, or something else? I'd be interested to
know, because I think it's important to pinpoint the irresponsibility
a little more precisely than "our profession."
 
Jim Porter
Purdue University
jporter@mace.cc.purdue.edu
=========================================================================
Date:         Fri, 24 Feb 1995 08:10:21 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan Livingston-Webber <webber@CWIS.UNOMAHA.EDU>
Subject:      T & P
In-Reply-To:  <01HNER5HANYY000P5X@crcvms.unl.edu> from "Automatic digest
              processor" at Feb 24, 95 00:00:47 am
 
David's reasoning about why schools with MA's go for broke
on t & p requirements fits my experience at two of them.  Neither
has outrageous demands (no book by tenure, for example).  But
research is really the only thing talked about.  Teaching
documentation includes required really stupid numerical
averages on student evaluations.  My theory has been that the
people who staff these programs, the senior faculty, never
wanted to be at this kind of institution.  They wanted to be
at Princeton or Harvard--or at least at some flagship state
campus.  But when the hiring shut down in the early 70's,
they ended up having to be where they are adn couldn't move out
or on or upward.  But, by god, they would MAKE these places
be as much like their dream schools as possible--at least in
the rigor applied to faculty.  I think it then all mutates into
such an inferiority complex that nothing innovative can be
tried UNLESS it's already in place at Penn State, State College
campus, or U of Minn or, of course, Harvard.
 
These faulty resist the idea that their mission might, in fact,
be serving the kind of students who come to such institutions.
They want to make the institution and the mission change to suit the
place they think they ought to have gone in the beginning of their
careers, tho they know they wouldn't even be hired now at their
own institutions.  They want ot hire yet another Brit Lit person,
when the students want to take courses that will better equip
them to teach or edit or get a tech writing job or a community
collge job.
 
Do junior faculty feel the same?  From what I've seen, even the highest
power junior faculty hired into such institutions are contaminated
by some kind of wonderful populism.  I hope that lasts.  They seem
not to pine so deeply for a different student population or scorn
those who publish less then they do.  Colleges cannot be as
elitist as they were when people were getting PhD's in the late 60's
and early 70's.  As those retire, maybe there will be a better set
of expectations for hiring and t & p.
 
So, David, go ahead abd burst my bubble.  Tell me that those guidelines
were written up by young junior faculty.
 
Posted by someone who does not produce well under pressure by does
well when no one says I have to--obviously not tempermentally
suited to the climate of academe.
--
Joan Livingston-Webber   webber@unomaha.edu
"What gets better is the precision with which we vex each other."
                                                -Clifford Geertz
=========================================================================
Date:         Fri, 24 Feb 1995 10:22:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
David asks if we ask potential job candidates to demonstrate their
classroom techniques and reflect on them.  We do--candidates spend
probably half their time at their hotel interviews talking about
their teaching, and at campus interviews the bulk of their time
is spent either talking about teaching or doing a demonstration
class on a text they choose ahead of time (these are lit people;
we've not hired a writing person for 5 years or so, but my recollec-
tion is that the focus on teaching was even greater for them/us.).
 
Like Christine's school, WSU is an MA-only place, and the school
officially places teaching as its primary faculty commitment.
The fact of the matter, though, is that a weak dissertation (es-
pecially combined with a poorly-written letter) guarantees a quick
trip to the reject pile, and the relative weight of scholarship
varies depending on who's on the committee--one year, one faculty
member seemed shocked that anyone from Harvard would apply to a
place like this and wanted to interview on the basis of letterhead!
(We talked him out of it.)
 
Rich
 
rbullock
Rich Bullock
Wright State University, Dayton OH 45435
rbullock@desire.wright.edu
=========================================================================
Date:         Fri, 24 Feb 1995 07:22:46 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
In-Reply-To:  <199502240532.VAA11974@cheetah.it.wsu.edu>
 
Dennis--I don't think your idea is nuts at all.  Here at Washington State
Uiversity our present WPA, Susan Wyche-Smith, has our English TA's
developing just such a portfolio to present at job interviews.  I might
add that faculty here are now also developing teaching portfolios (not
without protest from the already-tenured, who thought they were done with
all this documentation stuff!).  The TA's are leading the way.
Sue McLeod
Associate Dean, Liberal Arts, WSU
 
On Thu, 23 Feb 1995, Dennis Baron wrote:
 
> David Schwalm has a good point.  We do ask about teaching at an
> interview. We don't typically arrange a campus visit and have
> candidates teach (although we have had them do presentations
> in the past).
>
> I think teaching a class on a campus visit is inhumane.  It's not
> natural to be plunked down in the midst of someone else's class and have
> to teach an assignment they may not even have read, without knowing the
> students or the flow of the course.
>
> But it is important to get a take on a candidate's teaching.  This is what
> I would like to see as a replacement for the campus visit teaching ordeal:
>
> There's a lot of discussion in the profession these days about teacher
> portfolios: collections of documents (and even tapes) showing reflection on
> teaching and pedagogical development.  These have been discussed by Anson
> and others.  We're doing a workshop on them at CCCCs next month.
>
> Anyway, my humble suggestion is to have job candidates discuss their
> teaching portfolios on a campus visit--explain their philosophy, talk
> about course development, handling tough or interesting situations, revising
> courses or assignments to go better next time round, working collaboratively
> with colleagues, whatever.  The first part of the presentation could be a
> kind of "lesson" to the faculty audience, followed by Q&A and general relaxed
> but productive discussion.
>
> Now you  say, where are these so-called portfolios?  And well may you ask. But
> what is happening is that some gradu students are already developing these
> in their efforts to become better teachers, and also to get an edge in a
> tight job market.  I think more and more will create such portfolios in the
> next few years.
>
> This year I started my beginning TAs on the portfolio road, with the goal of
> letting them reflect from semester to semester on how they have changed, or
> remained the same, as teachers.  The pilot project was successfful in that
> they enjoyed it, they learned from it.  They examined each others portfolios,
> observed each other teach.  I hope they will continue to work on these as
> they progress through the grad school hoops.  Some are already preparing
> portfolios for next year's job search.
>
> So maybe my idea is nuts, but maybe it will help, too.  My fear is that port-
> folios will become slick public relations documents aimed at self-promotion
> rather than reflection and revision.  That depends on how they are put to
> use, of course.  In the meantime, in our own narrow context, they are
> thriving.
>
> Dennis
> --
>
> --
>
> debaron@uiuc.edu               (\                   217-333-2392
>                                \'\             fax: 217-333-4321
> Dennis Baron                    \'\           __________
> Department of English           / '|         ()_________)
> Univ. of Illinois               \ '/          \ ~~~~~~~~ \
> 608 S. Wright St.                 \             \ ~~~~~~   \
> Urbana IL 61801                   ==).            \__________\
>                                  (__)             ()__________)
>
=========================================================================
Date:         Fri, 24 Feb 1995 07:30:22 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Stinky Hiring
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@cmsa.Berkeley.EDU>
In-Reply-To:  <199502241325.FAA10307@cheetah.it.wsu.edu>
 
Jim--one of my grad students did a count of the job offerings in the Oct.
and Dec. MLA Job lists.  51% of the tenure-track jobs asked for
composition as a major or a secondary field.  We also did a search this
year with 700 applicants in American Lit;  my colleage chairing the
search committee said that in the last five years there have been only a
handful of jobs in 19th century American.  We also did a search for a
Director of Composition at the Associate level (this is a rotating
position in the department and several of our senior people, including
me, now have administrative jobs outside the department, so we needed
someone else.)  We received 30 applications.  I think our experience says
something about what is happening to the job market.
Sue McLeod
Associate Dean, Liberal Arts
Washington State University
 
On Fri, 24 Feb 1995, Jim Porter wrote:
 
> >I think your last sentence truly sums up the values of our profession.
> >"It's nuts."
>
> Which "our profession"? College teaching? *English* college teaching?
> Or what?
>
> I may have missed the opening of this thread, but when you say 800 or
> 1,100 applicants, what area are you referring to? Last time we had a
> tenure track professional writing slot open in our department we had
> no more than 30 applicants. For literature positions we may get
> several hundred (but not 800).
>
> My feeling is that literature programs are producing far too many
> Ph.D.'s for the number of available teaching positions--and that this
> is professionally irresponsible. (Note: What I am *not* saying is
> that, ergo, all Ph.D. in lit programs are irresponsible.)
> Rhetoric/composition may be headed that way, too, but I haven't seen
> evidence of that happening yet. Were the positions you're referring to
> in literature, rhet/comp, or something else? I'd be interested to
> know, because I think it's important to pinpoint the irresponsibility
> a little more precisely than "our profession."
>
> Jim Porter
> Purdue University
> jporter@mace.cc.purdue.edu
>
=========================================================================
Date:         Fri, 24 Feb 1995 09:16:50 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Stinky Hiring
 
A couple of things. The jobs attracting 800 applicants are literature jobs as
a rule, and most often they are American literature jobs. The pool of
applicants for pure comp/rhet jobs tends to be smaller (and the number of real
comp/rhet people in the pool smaller yet). On teaching teaching
qualifications: the ringer in my list of questions about teaching was the
question about whether the candidate had course work on teaching and learning
in the discipline. I suspect that if we used that criterion as a filter, these
pools of 800 candidates would dwindle to virtually nothing. Other than our TA
training seminars (sometimes these are just "meetings," sometimes they are
real courses which sometimes "count" toward the degree and sometime not), what
institutions in what discplines offer such courses as part of the PhD program?
Anyone got a course that explores the differences between reading Newsweek and
Milton--from a student perspective?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Fri, 24 Feb 1995 10:10:35 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@NOVA.WRIGHT.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
Doug,
 
Thanks for your thoughtful and candid overview of your hiring
practices.  They square pretty much with ours, though here at
Wright State we tend to be less organized (which is at once
a curse and a blessing).
 
Rich
 
rbullock
Rich Bullock
Wright State University, Dayton OH 45435
rbullock@desire.wright.edu
=========================================================================
Date:         Fri, 24 Feb 1995 10:23:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia La Coste <plc@CSD.UWM.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <199502240937.DAA18663@batch1.csd.uwm.edu> from "Dennis Baron" at
              Feb 23, 95 09:42:17 pm
 
In response to Dennis Baron's comments about teaching portfolios:
 
As part of the course required for all new TAs at UWM last year, we were
required to put together a teaching portfolio that analyzed our pedagogical
theories and practices.  While much of the course itself was repetitive (I'm
a comp/rhet PhD who has taken two other versions of this course at other
institutions), this portfolio was very productive.  It enabled me to combine
my research and my teaching practices.  If these portfolios can continue to
represent this sort of work, I would think that they ought to be part of any
grad program (and part of hiring practices).  If they become slick
imitations, however....
 
Patricia LaCoste
plc@alpha2.csd.uwm.edu
=========================================================================
Date:         Fri, 24 Feb 1995 12:03:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         KEITH RHODES <0100710@NORTHWEST.MISSOURI.EDU>
Subject:      Re: Stinky Hiring -- A Stinky Question
 
        I wonder if part of the problem here is not tied up in the very
fact that graduate students _can_ be expected to publish in the best
journals.  What kind of business is this, anyway, where people who have
not yet fully entered it outperform seasoned professionals at something
that is apparently one of the hallmarks of expertise and worth?  The
bulk of "English" FTE's are taught by people who have not and never will
publish in a major journal.  Is experience worth anything in this business?
If not, why not?  Clearly, this is not just an "English" phenomenon,
but few other academic disciplines claim to focus so much on teaching
and its practical results.
 
Keith Rhodes
English Department, Colden Hall
Northwest Missouri State University
Maryville, MO  64468
816-562-1860
0100710@northwest.missouri.edu
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Date:         Fri, 24 Feb 1995 12:36:31 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Stinky Hiring
In-Reply-To:  <01HNEFDEBHGU000PXW@crcvms.unl.edu>
 
I remember Bourdieu had an interesting an higher degrees (ph.d.'s) and
what happens to them as they become more common (devalued).  Same, of
course, is true of any item whose worth is connected to its rarity.
Similar case with Russia and the diamond market.
Irv
 
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Fri, 24 Feb 1995 10:34:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Request for help
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Schwalm falls into his own trap:
 
>Thus, faculty at masters institutions tend to
>develop T & P standards as rigorous as those at research I campuses--or even
>more rigorous. This is the legacy of the star system.
 
And Dave knows I'm not being rude or vicious here, not flaming, and
certainly not trying to pick on him.  I'm just noting that despite our
knowledge of the ways certain structures work against us, we tend to
re-create them.  Dave's language, which centers on the absolute "rigor" of
the standards, implicitly ignores the whole thrust of the discussion--that
different institutions, and even different units within the same
institution, need different KINDS of rigor, different THINGS to be rigorous
about.  If we continue to think/say that the research universities are the
ones being rigorous and the rest are somehow less rigorous, then we not
only reinforce the status quo, but we also affirm the other assertion that
David rails against:
 
>An academic career ain;t
>worth squat unless you're a full prof at some research university, preferably
>at one of a few biggies on the coasts. Faculty do not want to define
>themselves out of the game. It's careerism with a vengeance.
 
The key, here, is that these attitudes are so deeply rooted, so much a part
of the very language we use to talk about the ideas, that even a David
Schwalm, who certainly harbors none of the attitudes we've all been
assailing over the past few days, can make a statement that implicitly
affirms those attitudes.  Like racism or sexism, these attitudes are so
much a part of the institutional culture that changing them literally means
changing the ways we think and talk.  It can't happen just because
right-thinking administrators like David Schwalm give the faculty the OK to
develop T&P standards that differ from the traditional line; it has to
happen as a result of a change in academic culture.  And that takes both
time and constant effort.
 
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
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Date:         Fri, 24 Feb 1995 13:58:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         MONDSCSR@SNYBUFAA.BITNET
Organization: from SUNY College at Buffalo, NY 14222
Subject:      Subscription
 
       May I subscribe again to the WPA net?
       Thanks.  I appreciate you.
 
 
           Susan Mondschein
=========================================================================
Date:         Fri, 24 Feb 1995 15:41:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Request for help
In-Reply-To:  <01HNFL7M3X0K000UW7@crcvms.unl.edu>
 
> develop T&P standards that differ from the traditional line; it has to
> happen as a result of a change in academic culture.  And that takes both
> time and constant effort.
>
> Bill
 
& I bet that ain't gonna happen til we change the culture around us. We
have to remember that we've been trained to teach students how to get
along in that larger culture.
Irv
=========================================================================
Date:         Fri, 24 Feb 1995 16:38:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Stinky Hiring
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Jim Porter makes a good point when he observes that not all areas within
English Studies are surfeited with candidates.  Typically we have received
100 to 200 applications for rhet/comp positions, which is a gob but which
is not 800 or 1100.  We recently advertised an English Language Arts
position that had fewer than 30 applicants, and our English Education
positions have not had hugely more.  Technical/professional writing also
has had relatively fewer. A narrative theory search committee, on which I
just served last month, had about 150 applications.  Yes, that's a lot.
(My guess, though, is that State Farm Insurance, headquartered about two
miles from my office, gets applications from thousands of would-be
accountants each spring, and I wonder if their hiring ratio might be
something like 50 or 100 to 1. )  My only caution about identifying areas
of "less competition" is to note that back in 1973 my high school math
teacher told us all about the paucity of engineers. He must have been like
high school math teachers around the country, for by the late seventies
there was a glut on the market.
 
Another observation.  My wife is in clinical psychology.  Around the
country doctoral programs in that area of pscyh. accept a scant number into
their programs, something on the order of 1 out of 30 or 40 applicants.
The APA,  in terms of controlling access to the job market, resembles OPEC
a lot more than it does the MLA.  This means Ph.D.'s in clinical psychology
get jobs--although not necessarily academic jobs, which most don't want
anyway.  They join clinics or go into private practice.  The competition
for slots in graduate programs in pscyh strikes me as about as unhealthy as
the competition for jobs among Ph.D.s in English, with as many heartbreaks
and shattered dreams.  Is it more or less ethical to accept fewer or more
students to graduate study?  I caution against too glib an answer.
 
A further musing. If large doctoral-granting English departments didn't
need so many folks to cover sections of English 101, there would likely be
fewer prospective English Ph.D.'s in our programs, since there would be
fewer assistantships.   If Sharon Crowley is still on the list, she might
have an observation or two about the dynamics of this practice.
 
I worry that I may come across as blaming the victim--law of the
marketplace, life is tough all over, etc.  I've got two very smart doctoral
grads who are finishing dissertations this year, who have worked closely
with me as program assistants, who have been active professionally, and who
are fretting mightily about getting jobs--and I with them.  I just think
the whole situation merits very complex analysis.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University
ddhesse@ilstu.edu  (voice:  309-438-7596)
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Date:         Fri, 24 Feb 1995 15:46:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Request for help
 
Bill is, as usual, absolutely correct. It takes enormous self-consciousness to
eliminate racist and sexist language from one's speech, and similar
watchfulness is required to avoid researchist language. While I'm doing mea
culpas, in a post a couple of weeks ago about writing centers, I referred to
"the guy who runs our writing center." OK. The "guy"is Robert W. Jones,
formerly of Michiga n Tech. We are delighted to have him here, and "runs the
writing center" is a gross understatement of the work he is doing and the
impact he is having on this campus. I think he would be happy to be here if he
could just get some respect from the vice provost (the noted unconscious
researchist). OK, Bob?
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Fri, 24 Feb 1995 16:00:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Re: Stinky Hiring
X-To:         "David E. Schwalm" <IACDES%ASUACAD.BITNET@uga.cc.uga.edu>
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <9502242037.AA19166@mx5.u.washington.edu>
 
David and others-- I have taught a graduate seminar twice on the rhetoric
of the disciplines, a course that includes a good deal of material on
teaching/learning writing in the disciplines.  The last time I taught, we
did some very specific work at the end of the course on the subdiscipline
of American lit (we read Shumway's _Genealogy of American Civilization_,
examined professional journals in the area and looked at the kinds of
papers required).  Alas, only three of the students (of 15) were Lit folks.
 
A query to all who have hired in comp/rhet recently: how many "real"
comp/rhet applicants have you had in your pools--by that I mean course
work and exams as well as dissertation and evidence of plans to work in
the discipline (CCCC type venues rather than MLA)?  Just curious for our
grads going on the market next year.
Gail
 
_______________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, Box 354330                     (206) 685-2384
University of Washington                Seattle WA 98195-4330
=========================================================================
Date:         Fri, 24 Feb 1995 20:03:22 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         HICKEY@URVAX.BITNET
Subject:      Re: Stinky Hiring
 
And then, if you're one of the fortunate few who have been hired,
there's the road to tenure to consider.  I've seen anumber of young
faculty who are accomplishing what they must and even enjoying their
research, but sometimes at the expense of their own development as
human beings (apart from their intellectual, career involvement).  Some
marriages fail under the strain of demands, the maternity leave at
institutions such as ours is crazy (six weeks and you're back in
class--no matter at what point in the semester the child is born),
and some colleagues just aren't, well, collegial.  At times, I secretly
wish we'd hire older people, people who have had a life separate from
the direct route of undergraduate school to Ph.D.
 
Under the strain, some people, if they're not neurotic, aren't very
happy, or happy at all with their lives.
 
I'm thinking about all this because after ten years, I'm enjoying my
first sabbatical, and though I am reading and writing, I wonder
how I ever did all I did in even a single day.  The time speeds by.
At first, when people kept calling me at home to answer questions, etc.,
I worried about what was going on in my absence.  Now, I find myself
saying, "It's only school.  No one will die and no bridges will
collapse."
 
Dona Hickey
hickey@urvax.urich.edu
=========================================================================
Date:         Sat, 25 Feb 1995 08:26:19 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irwin Weiser <va0@MACE.CC.PURDUE.EDU>
Subject:      Re: Stinky Hiring
In-Reply-To:  <9502242245.AA12320@mace.cc.purdue.edu>; from "Doug Hesse" at Feb
              24, 95 4:38 pm
 
Re: Doug's musing below:
>
>A further musing. If large doctoral-granting English departments didn't
>need so many folks to cover sections of English 101, there would likely be
>fewer prospective English Ph.D.'s in our programs, since there would be
>fewer assistantships.   If Sharon Crowley is still on the list, she might
>have an observation or two about the dynamics of this practice.
 
Yes, Doug, your musing addresses part of the situation, but the other
part is that doctoral-granting departments depend on introductory
composition to provide teaching assistantships which provide support
for the graduate students who enroll in graduate courses which faculty
teach instead of introductory writing and other undergraduate courses.
And if that sounds circular, it's supposed to.  If departments decided
to shrink their graduate programs, faculty would teach undergraduate
courses, including composition.  So I don't think it's necessarily the
demand for people to teach introductory courses as much as it is the
increasing number and size of graduate programs and the frequently
accompanying reduction in teaching loads for faculty that occurs as
institutions redefine themselves as research universities.  When
typical faculty loads were 4-4 or 4-3 rather than 3-3 or 3-2 or 2-2,
faculty taught more composition.
 
I'm not, by the way, suggesting that we increase our teaching loads,
since once the redefinition of what "faculty productivity" occurs, I
don't think it's possible to turn back.  The current expectations for
research, publication, etc. would remain, even if teaching loads
increased.  I'm just suggesting another (familiar) perspective on this
tail-chasing-dog situation.
 
 
--
Irwin Weiser
va0@mace.cc.purdue.edu
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Date:         Sat, 25 Feb 1995 10:29:34 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U,
              DAYTON 45435" <RBULLOCK@DESIRE.WRIGHT.EDU>
Subject:      Re: Stinky Hiring
X-To:         WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU
 
WPA Nutcracker Award?  I like that!
 
Rich Bullock
=========================================================================
Date:         Sat, 25 Feb 1995 10:21:46 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9502242237.AA12540@rs6000.cmp.ilstu.edu> from "RICH BULLOCK,
              ENGLISH DEPT,WRIGHT ST.U,              DAYTON 45435" at Feb 24,
              95 10:10:35 am
 
As a soon-to-be-graduateing doctoral candidate in Rhet/Comp (with a
dissertation in Administration/theory) I can share at least one experience that
was rather eye openining.  I applied and was shortlisted at a school that
wanted someone to run their writing program and teach some Am lit on the side.
Having an MA in Am lit I figured I was just what they wanted.  During the
interview we talked for an hour about writing--theories, computers, pedagogies,
what I might do administrativly, etc., etc., etc.  They ended up hiring someone
with a Ph.D. in lit who could "by the way" run their writing program.  It was,
needless to say, both dissappointing, and a confirmation of what I've been
reading the past four years as a comp student about the widespread
misconception of what it is Rhet/Comp people do.  It is scary to see all of the
jobs that want you to do lit, linguistics, literacy studies, Rhet/Comp and
direct a program or a center (or organize and run a computer LAN).  Whatever
happened to specialization?  (I always wanted to be a generalist and was talked
out of it at every step).
 
Just some thoughts.
 
Kelly Lowe
Illinois State University
=========================================================================
Date:         Sat, 25 Feb 1995 12:03:54 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Request for help/Ph.D.'s
 
At a Masters university like ASU West, we really need generalists. Like many
liberal arts colleges, we cannot hire a Shakespearian who can teach nothing
but Shakespeare or even renaissance. But, as Kelly says, grad schools tend to
discourage students from being generalists, and our faculty keep trying to
hire narrow specialists and then expect us to hire lecturers and adjuncts to
teach the core and "service" courses in their areas. My colleague Pat Spakes
and I kept returning a job description to one of our social science units
because the description was too narrow. Any person who fit the description
would not be able to meet the unit's instructional needs. After three or four
interations, we finally got an acceptable description. But when it came down
to hiring, the faculty made the offer to a person who had a very narrow
specialty which was the same as the specialty of a person we already had on
board. Then they want to increase our offerings in this narrow area. So, the
net effect is that the more faculty we hire, the more adjuncts and lecturers
we have to hire to cover the high demand courses that are not taught by new
faculty streaking down the lane of narrow specialization with 10-15 students
in a class (undergraduate). You should see what happens when American Studies
people set out to hire a writing specialist (and wind up with a historian who
took a couple of masters level courses in journalism and worked on the college
paper). Gues why our writing center--run by the most excellent Robert W.
Jones--is not in one of our academic departments.
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Sat, 25 Feb 1995 13:35:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      The Online Writery
X-To:         mbu-l@unicorn.acs.ttu.edu, wiole-l@mizzou1.missouri.edu,
              wcenter@unicorn.acs.ttu.edu, crewrt-l@mizzou1.missouri.edu,
              wac-l@uiucvmd.bitnet, wits@showme.missouri.edu
X-cc:         englhunt@mizzou1.missouri.edu, lczel@mizzou1.missouri.edu,
              engmbd@mizzou1.missouri.edu, engelain@mizzou1.missouri.edu,
              writmat@showme.missouri.edu
 
Hope this isn't toooo redundant. I lost track of where I've sent this
announcement recently. Apologies to those who will end up seeing it a
million times. --Eric
=-=-=-=-=-=-=
 
 
 
     *------------------=*=------------------*
     |                                       |
     |         The Online Writery:           |
     |   a virtual environment for writers   |
     |                                       |
     *------------------=*=------------------*
 
                     ---*/*---
 
    http://www.missouri.edu/~wleric/writery.html
 
                     ---*/*---
 
The Online Writery is a student-oriented writing and learning environment.
We aim for it to be a rich and varied place where writers of all shapes and
sizes can hang out. It is a social and educational space that includes both
communication and information resources: e-mail, two MOOs, and the web.
It's a place to talk about writing of any kind, to get help with specific
writing challenges, to publish, or to, well, hang out.
 
A staff of student assistants are online all day and into the evening
Monday through Thursday, Friday morning, and Sunday night to talk with
anyone who happens by via e-mail or via the MOOs (in The Writery on
DaedalusMOO, which has guest access, or ZooMOO, available to registered
players only, for now). More information about how to contact the staff is
available at the URL above.
 
The web pages also provide a venue for students (and others) to publish
their work. The Gallery (http://www.missouri.edu/~wleric/gallery.html) will
accept creative work of all kinds: words and images, formal and informal.
Could be essays (even papers from college classes). Could be fiction. Could
be poetry. Could be graphic arts of various sorts. Could be graffiti.
Writers are especially invited to submit work they *like*, stuff they'd
like to share with others (we don't really care much what grade got afixed
to it).
 
The web pages also include links to other writing-oriented resources on the
web, including the Purdue Online Writing Lab, and to Internet guides and
helpfiles and various sites around the web that might be of interest to
writers.
 
For more information, contact:
 
Eric Crump
MU Learning Center Writing Lab
wleric@showme.missouri.edu
 
or
 
Sally Foster
MU Campus Writing Program
Writing Intensive Tutorial Service
writsal@showme.missouri.edu
=========================================================================
Date:         Sat, 25 Feb 1995 16:32:03 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         john clark <jclark2@BGNET.BGSU.EDU>
Subject:      Re: Stinky Hiring
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@PSUVM.PSU.EDU>
X-cc:         Multiple recipients of list WPA-L <WPA-L%ASUACAD@PSUVM.PSU.EDU>
In-Reply-To:  <199502240457.XAA02220@falcon.bgsu.edu>
 
Of course, given my background in rhetoric, Barry, I agree with most of
what you say. But while we're problematizing things, let's not forget
that the paradigm of comp which allows so many sections to "make" is not
exactly a rhetorician's ideal. We have to concurrently question, then,
the societal views of literacy which reinforce that compositional
paradigm and which make literature course so devalued. I guess I'm wryly
suggesting that as so-called "compositionists," ours is a tainted victory.
 
John M. Clark                    "A way of seeing is...a way of not seeing."
Bowling Green State U, Ohio                     [Kenneth Burke]
 
On Thu, 23 Feb 1995 BMMAID@UALR.EDU wrote:
 
> Rich--
>
> Grumpy or not, I think you speak the truth--and a truth few of us want to
 hear.
>
> I know this is probably heresy, but that's never stopped me before, but what
 if
> we allowed the academy to be ruled by the marketplace.
>
> What I guess that means is that if we needed to staff 20 sections of FY comp,
 wewouldn't hire a Romanticist and a Victorianist to teach 2 or 3 of those
 sectionswhile the rest are staffed by adjuncts.  I'd want to hire full-time
 comp folks
> to staff the writing sections.  What would that do to the market?  Maybe we
> could hire some adjuncts to teach a lit course everynow and then--if it makes.
>
> Enough of this for now...and don't encourage me because I can go on, and it
> *will* get worse.
>
> Barry Maid
> bmmaid@ualr.edu
>
=========================================================================
Date:         Sat, 25 Feb 1995 18:02:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Stinky Hiring
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Bud Weiser noted, in part, that
 
>doctoral-granting departments depend on introductory
>composition to provide teaching assistantships which provide support
>for the graduate students who enroll in graduate courses which faculty
>teach instead of introductory writing and other undergraduate courses.
>And if that sounds circular, it's supposed to.
>on.
>
 
Thanks, Bud, for completing the circle and for going on to discuss that
this realization doesn't necessarily and easily "solve" anything.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University
ddhesse@ilstu.edu  (voice:  309-438-7596)
=========================================================================
Date:         Sun, 26 Feb 1995 13:34:06 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Patricia Smith <psmith@METRO.MCCNEB.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9502241254.AA23294@metro.mccneb.edu>; from "Kim Ballard" at Feb
              24, 95 6:49 am
 
>
> 'Patricia Smith' writes in an earlier message
>
> > I resisted the teaching demonstrations at first and was among
> > those who insisted on including students in the simulated
class.
> > All my qualms have been allayed.  Teaching demos have shown a
> > variety of important characteristics about applicants which
no
> > questions, regardless of how well phrased, would not have
> > revealed.  And students have provided an invaluable
perspective.
 
To which Kim Ballard queried
>
> Pat,
> In light of your initial resistance to the teaching demo in the
> on-campus visit and of others' negative feelings about the
practice, I
> wonder if you could elaborate on the "variety of important
> characteristics" you think the teaching demo has helped you
find.  Of
> course, I ask this question NOT to hear about specific people,
and you
> may be forced to keep your answer general, which is, actually,
what
> I'm asking for---general elaboration ;->
>
> Thanks.
>
> Kim Ballard
> Purdue University
> ballardk@mace.cc.purdue.edu
>
 
And Pat, after ignoring e-mail yesterday to play in 60-degree
February, finally responds.
 
As background, I'll explain that all candidates receive the same
list of teaching topics to select among.  All are also told that
they have complete access to materials and equipment.  Within
reason, we'll supply anything they need to do their demo.
 
Several general specifics come to mind immediately.  The way an
individual organizes a 20-minute teaching demo says much.  We've
had some people do a masterful job of introducing a complex
concept while others have floundered aimlessly.
 
Besides this, a teaching demonstration also suggests whether an
individual is more likely to create a teacher- or a learner-
centered class.
 
A demo also suggests much about the attitude a teacher has toward
students as well as the rapport a teacher establishes with
students, especially since the students we use are real.  This
character may or may not match the persona screening committee
members have encountered.
 
Finally, an unexpected benefit has emerged for the students who
are involved in this process.  They have an opportunity to
benefit from being part of a real-life job-finding situation.
They also get to see some good teaching and discover how
difficult making choices can be.  And they have a chance to see
that their opinions are valued in this most important college
activity.
 
If I thought about it longer, I might identify other benefits.
If anyone would like to talk more about this, keep those cards
and letters coming.  Or if you're contemplating using teaching
demonstrations in your interview process and have questions, I'd
be happy to talk with you.
 
Pat Smith
psmith@metro.mccneb.edu
=========================================================================
Date:         Sun, 26 Feb 1995 23:11:20 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Proportion of Comp/Rhet in applicant pool
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Gail Stygall asks:
 
>A query to all who have hired in comp/rhet recently: how many "real"
>comp/rhet applicants have you had in your pools--by that I mean course
>work and exams as well as dissertation and evidence of plans to work in
>the discipline (CCCC type venues rather than MLA)?  Just curious for our
>grads going on the market next year.
 
We placed a very specific ad for someone to work in our WAC program.  The
ad drew approximately 140 applications.  33 made the first cut, and not all
of those actually demonstrated the qualifications we'd advertised for.  In
other words, we advertised for comp/rhet with a WAC flavor OR PhD in
another field (standard lit. degree was clearly out of the question) with
strong writing experience, training, conference presentations, pubs. etc.
I'd estimate that only 25 or so of our applicants were really comp-rhet
folk--and I'd define that more broadly than Gail has.  Using her criteria,
probably only 10.
 
I don't really know what all those Lit. folks are thinking of--besides
sheer desperation--when they apply for a composition job and, often, do not
even list composition as one of their interests.  Letters that don't
mention composition prominently, vitae that omit composition entirely or
relegate it to an afterthought (last item on the list of interests), these
do the applicant no good at all.  If they know no more about rhetoric than
that, they'd be better off saving their postage money.
 
Bill
 
 
 
Bill Condon, Director                                bcondon@umich.edu
English Composition Board                            Phone:  313-764-9961
1025 Angell Hall                                     FAX:  313-763-0937
University of Michigan
Ann Arbor, MI 48109
                      **Please note new e-mail address**
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Date:         Sun, 26 Feb 1995 23:03:59 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      FWD: E-Mail and Writing Conference: Sold Out (fwd)
X-To:         wac-l@uiucvmd.bitnet
 
**********          **********          **********          **********
 
     The E-Mail and English Classes: A Cyberspace Writing Partners'
Conference, March 2-3, at SUNY Morrisville has sold out.  Because
half of the sessions are workshops, the number of seats are limited
by the number of terminals in the computer training room.
     We are relieved because the proposed massive reduction of New York State
funding for SUNY (31.5%) could have quickly frozen professional development
funds.  Judging from the interest in the program and excitment about
their own activities, these faculty were determined to come.
     Unfortunately, we are now having to turn people away. Please
tell anyone you know who was still thinking of coming, that it is
too late to register.
     At the same time, we would like to invite faculty who are interested
in using e-mail for teaching writing to join an Internet discussion group
on the subject. The members of the group have a range of experience
using e-mail to teach writing.  Some work with classes in a computer
lab using LAN's.  Some have their students write to other
classes on campus or use the Internet to communicate with other
campuses.  A number of participants are looking for ways to
start using e-mail to teach writing.  All are welcome.
 
     More specifically, this can be a forum to share your ideas
and discuss your issues:
 
   * instructional activities that you have tried
   * problems you have encountered using e-mail for composition
   * solutions to those problems.
   * reactions to current research on the use of e-mail for writing
   * announcements of conferences and calls for papers
 
Furthermore, this group can serve as a "meeting place" for
instructors seeking partner classes for electronic mail exchanges.
 
    We look forward to hearing your ideas and observations soon.
Please contact one of us at the following addresses:
 
Moderators: Fred Hildebrand (HILDEBFL@snymorva.cs.snymor.edu)
            Nancy Wright   NA (WRIG@mailbox.syr.edu)
 
*****     *****     *****     *****     *****     *****     *****     *****
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=========================================================================
Date:         Mon, 27 Feb 1995 08:48:03 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9502270405.AA29091@rs6000.cmp.ilstu.edu> from "Bill Condon" at
              Feb 26, 95 11:11:20 pm
 
As an "on the market" doctoral candidate, I'll tell you what they're thinking:
any good candidate will more than likely be looked at--you said yourself that
there were probably 25 honest Rhet/Comp people in your pool and that 33 made
the first cut.  As a Rture Rhet/Comp person who has lost at least two jobs to
lit people I am frustraited with the schools that advertise for rhet/comp
people and then don't seem to follow through on actually hiring them.  It seems
to me (and this is just my personal experience with two particular schools,
including their letters to me when I didn't make the final final cut) that
there is a bit of a "skim the cream" attitude going on:  if the position
announcements are just vague enough to bring in a wide variety of applicants,
then we can look at them all and decide on what we "really wanted" later on.
Am I cynical, sure, have I applied to over 80 positions, most wanting
administrative experience (which I have) only to see those positions go to
people either outside Rhet/Comp altogether, or people with no desire to do
administrative work but in need of a job...you bet.
 
 
Kelly Lowe
Illinois State Unviersity
=========================================================================
Date:         Mon, 27 Feb 1995 09:19:02 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         debaron@UIUC.EDU
Subject:      Re: Request for help/Ph.D.'s
 
.
>
>Several general specifics come to mind immediately.  The way an
>individual organizes a 20-minute teaching demo says much.  We've
>had some people do a masterful job of introducing a complex
>concept while others have floundered aimlessly.
>
 
Okay, I'll bite.  What can you teach in 20 minutes?  To a group of complete
strangers?  In this age of _authentic_ writing assignments, do we want
teachers to come with all-purpose plug and play teaching modules, sure-fire
leave no prisoners lessons?  Can you really set up a learner-centered class
for a group of strangers in 20 minutes?  Sometimes it takes me that long to
call the roll.  (Just kidding)
 
 
>Besides this, a teaching demonstration also suggests whether an
>individual is more likely to create a teacher- or a learner-
>centered class.
>
 
And is this also a trap?  Most of the teachers I deal with move toward
learner-centered classes at my prodding, but few do it at the first class
meeting. But more problematic is the eternal question, what is the search
committee looking for? Do they want to see a teacher perform, or do they
want to see a group of volunteer students, or students in a class which is
not the teacher's, get turned into a lean, mean, learning machine.  All in
20 minutes.  My guess is that most teachers will pick the teacher-centered
option so they can give the audience more of a view.  I've got people in my
department, most of them, I would guess, who still have the mentality that
group work, or other student-centered activity, is not teaching, the kind
of people who say, "Oh, I'll come back to observe you when you're doing
something."
 
And on the other hand, when I'm the observer, I want to see someone
onstage.  I want to see them interact.  I don't want to see them lecture,
but I also don't want to see them go from group to group taking care of
business which I can't effectively observe without disrupting the dynamics
(small groups are easily disrupted).
 
 
>A demo also suggests much about the attitude a teacher has toward
>students as well as the rapport a teacher establishes with
>students, especially since the students we use are real.  This
>character may or may not match the persona screening committee
>members have encountered.
>
 
I'd say this would work fine with a mature teacher.  But with a beginner?
Someone fresh out of school, even if  they've taught for a few years?  Have
you ever considered trying a candidate-centered approach to the campus
visit?  Most campus visits I've been on or heard about don't even build
bathroom breaks into the schedule.  Candidates often have no idea why they
are meeting with many of the people they are introduced to, who these
people are, what power they have in the hiring process, what are the right
or wrong questions to ask.  I mean, you're supposed to ask the dean of the
grad college about research opportunities, but how can you do that and not
seem eager to get out of the classroom before you've even started?  And
amidst all _this_ anxiety you want them to be natural in front of a group
of students they've never met?  Well it is a buyer's market.
 
Sorry to complain so much. I've been on plenty of search committees and
realize how difficult it is to hire the right person based on what is
always going to be inadequate information.  But I've been on the other end
too, and I've advised plenty of job seekers.  Do you really understand how
hard it is for a person to figure out in 48 rushed hours what working here
is going to be like?  To decide whether they want to immerse themselves
(linguists note: I just wrote themself, but corrected in upon rereading a
few moments later; singular they rules) in Soybean State College or pursue
a nonacademic career after all (most of these people are currently lucky to
have one "choice")?
 
Yes, you guessed it. Spring is over. It's cold and rainy today.
 
Dennis
--
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
=========================================================================
Date:         Mon, 27 Feb 1995 09:32:18 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "Jan M. Levine" <JLEVINE@MERCURY.UARK.EDU>
Organization: University of Arkansas
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         WPA-L%ASUACAD.bitnet@KSUVM.KSU.EDU
 
The relatively low proportion of interested and qualified applicants
for composition is very similar to what happens when a law school
advertises for legal writing teachers.
 
For example, last year, when I advertised nationally a possible
opening for a non-tenure-track instructor, I received over 130
applications, ranging from retired lawyers to students who had not
yet graduated from law school.  I had about four or five applications
from people who were legal writing professionals, or who were truly
interested in the job and knew what was involved but had no
experience or training.  This year, after narrowing the ad a bit, I
received about 40 applications, with about six legal writing
professionals in the pool.  There are many people out there who want
to teach, or at least do something other than what they're now doing.
 
The lack of fit between applicants and needs may reflect the
applicants' understanding of the schools' attitudes.  At many law
schools, when legal writing instructors or directors are sought, the
non-legal-writing faculty often, but not always, reflexively apply
their usual criteria for substantive positions.  I'd hazard a guess
that similar things occur in composition circles.
 
Jan M. Levine
Associate Professor
Director, Legal Research and Writing Program
University of Arkansas School of Law
Fayetteville, AR  72701
(501) 575-7643
jlevine@mercury.uark.edu
=========================================================================
Date:         Mon, 27 Feb 1995 10:57:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Robert J Connors <rjc4@HOPPER.UNH.EDU>
Subject:      PhD Job Market Crash & Burn?
In-Reply-To:  <199502252301.AA26184@unh.edu>
 
In the light of our continuing discussion about crummy job market
conditions, can anyone confirm or deny my (perhaps isolated) perception
that something big and scary has been happening on the comp/rhet PhD job
market this year?  Our doctoral students have for the first time been
turned down for MLA and campus interviews, and those who have gotten them
have not getten job offers.  I've heard scuttlebutt from other PhD
programs with comp/rhet specialties that their students have done poorly,
too.  Lots more competition--*lots* more.
 
When we last hired seven years ago here at UNH, we got about 80
applications for a tenure-line asst. profship in comp and rhet.  About 30
of them were "believable," and we interviewed about 12 at MLA.  Have
these numbers changed?  My impression is that there are not only more
applicants for each job, but that the "believable" percentage is much
higher.
 
Any opinions?  Any experience?  I'm trying to get a fix on our future
here.  Thanks.
 
Bob Connors
=========================================================================
Date:         Mon, 27 Feb 1995 11:17:05 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         BMMAID@UALR.EDU
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Folks--
 
Let me echo Bill's comments about applicants.  We're in the midst of a search
for an Assistant Professor to teach Technical Communication.  We are also
getting applications from folks who are clearly lit types, who don't even talk
about teaching writing in their letter.
 
There's no way they'll get hired in Bill's program or mine, but the problem is
they do sometimes get hired.  English Depts. who stack search committees with
lit types to hire writing people can, and do, make strange hires.
 
Hiring may be the most important decision any unit makes.  It's way to crucial
to be made by folks who don't even know what they're looking for or, worse,
think anyone can do the job.
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Mon, 27 Feb 1995 13:25:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Kelly makes a good point--and I hear her frustration.  I've been a victim
of that sort of process myself, in the past.
 
I do want to make one clarification. though:
 
>you said yourself that
>there were probably 25 honest Rhet/Comp people in your pool and that 33 made
>the first cut.  As a Rture Rhet/Comp person who has lost at least two jobs to
>lit people I am frustraited with the schools that advertise for rhet/comp
>people and then don't seem to follow through on actually hiring them.
 
Our extra eight candidates were indeed not rhet/comp, but were in fields
we'd specifically asked for in our ad:  sociology of knowledge, alternative
literacies, history of knowledge, etc.  Our ad actually sought this group
primarily, with rhet/comp types who have WAC training or experience as the
secondary target.  So we haven't included any of the lit. types in our 33.
And, frankly, if we have to go beyond the 33, there are enough rhet/comp
types WITHOUT WAC credentials that we would not have to dip into the lit.
degrees.
 
Kelly may put her finger on the problem--or another aspect of what seems to
be an ever more complicated set of problems--when she says,
 
>if the position
>announcements are just vague enough to bring in a wide variety of applicants,
>then we can look at them all and decide on what we "really wanted" later on.
 
And then they fall prey to the process David Schwalm described, and they
hire someone not really or fully described in the ad.  That, I think, is
illegal, but the perpetrators are safe, since suing to get the job or
otherwise making waves about the hiring outcome is a no-win proposition.
 
Bill
 
 
 
Bill Condon, Director                        Phone:  313-764-9961
English Composition Board                    e-mail:  bcondon@umich.edu
1025 Angell Hall                             FAX:  313-763-0937
University of Michigan 48109
=========================================================================
Date:         Mon, 27 Feb 1995 13:32:10 EST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Jim Porter <jporter@MACE.CC.PURDUE.EDU>
Subject:      Re: PhD Job Market Crash & Burn?
In-Reply-To:  <9502271612.AA01855@mace.cc.purdue.edu>; from "Robert J Connors"
              at Feb 27, 95 10:57 am
 
Bob ... My impression of the past couple years (based on careful
review of the job lists, and collection of data on professional
writing and computers and writing, but not on formal collection of
data for other areas) is that the percentage of "general composition"
jobs is in decline, and the percentage of specialized composition jobs
(especially in basic writing, ESL, professional writing, computers and
writing, and WID/WAC) is rising. Overall MLA numbers suggest that the
number of tenure-track writing jobs is holding pretty steady, though
there are fluctuations from year to year.
 
In other words, my impression is that we're moving into an age of
specialization in rhetoric/composition--and that may pose a problem
for students in general R/C programs.
 
But this is only an impression, and I'd like to hear from others
who probably have a more exact take on this.
 
Jim Porter
Purdue University
jporter@mace.cc.purdue.edu
=========================================================================
Date:         Mon, 27 Feb 1995 13:29:04 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD@ecom1.ecn.bgu.edu>
In-Reply-To:  <199502271918.AA14918@uxa.ecn.bgu.edu>
 
I'd like to know more fully what Kelly and Bill mean by "lit people."
I certainly understand the frustration of being a rhet/comp person and
seeing what might be termed a "lit person" get a job advertised as comp.
But before we paint everyone with the same, damning brush, I think we
should be a bit more careful about defining our terms.  There are a
number of people who "do lit" and also "do comp," even more so now that
we in composition acknowledge the interdisciplinarity (and alleged
"openess") of our field.  ARe we "open" to "other"
disciplines--philosophy, education, sociology, etc., etc.--as long as we
stay away from the dreaded "lit"?   Our own
follow-through of this institutionally-based, political divisiveness does
us no good.
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Mon, 27 Feb 1995 16:16:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: PhD Job Market Crash & Burn?
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
Bob Connors wrote, in part:
>When we last hired seven years ago here at UNH, we got about 80
>applications for a tenure-line asst. profship in comp and rhet.  About 30
>of them were "believable," and we interviewed about 12 at MLA.  Have
>these numbers changed?  My impression is that there are not only more
>applicants for each job, but that the "believable" percentage is much
>higher.
>Any opinions?  Any experience?  I'm trying to get a fix on our future
>here.  Thanks.
>
 
We last hired for rhetoric and composition in 1993, so our experience at
ISU is newer than UNH's but still not current.  At that time we had about
120-130 applications for 2 tenure-line assistant professor positions.  I
cannot find my notes, but my memory is that well over half the applicants
(so at least 70 or so) were "believable." We fairly easily identified those
we perceived to be the "top 20."  Choosing the 11 we finally interviewed at
MLA  was very difficult.  We brought 5 people to campus and eventually
hired 2.  I would share Bob's impression that even in the past two years,
there are likely more "believable" degree holder's in the field.
 
A personal footnote.  In 1980 I finished a Masters in Expository Writing
(not an MFA but a plain old MA) at Iowa and had a dozen interviews at the
Washington D.C. 4C's meeting, over half at 4-year schools, several of these
tenure positions.  I even had on-campus interviews, including one at a
private university in California. (It was the first time I'd ever been
west, my third on an airplane.  I remember the lemon trees all over campus
and these steel teeth embedded in parking lot exits to keep people from
going the wrong way.)  My teaching experience at the time consisted of
one-semester's tutoring in the writing lab, though I did have a fair amount
of composition course work.  I'm sure that if I were finishing such a
degree now,  my credentials would blanch in the hard sun of the current job
market.
 
Doug Hesse        Director of Writing Programs
Editor, WPA:  Writing Program Administration
Illinois State University
ddhesse@ilstu.edu  (voice:  309-438-7596)
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
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I've hesitated to jump back in this discussion because as I said earlier we are
 in the middle of a comp/rhet search.  What other people have said about
the numbers of *real* candidates is accurate in my experience.  I am right
now responding to Kelly's comment about being beat out by lit. people even
if the posting was for comp.  I can say without getting in too much trouble
that I am the only true comp person on my search committee and I've had
a difficult time when the lit faculty say, "Oh invention!  That's simple
to teach."  or something equally as unknowledgeable.  Maybe when they
taught comp the one or two times they did, they had students do bubble
charts on the blackboard.  I don't know.  But what I was listening for
was a true rhetoric person who knowstheor*ies* of invention past and
present.  When they hear a candidate talk about group work and think
oh that's easy, I'm looking for a true comp person who knows something
about social epistemology.  They just don't speak our language!!  But
now I really have to confess:  I wrote my dissertation on 19th C.
postbellum American poetry!  So maybe I could speak both languages
when I came to mu campus interview a few years ago.
 
Allene Cooper, Writing Program Director
Boise State University
Boise, ID 83706
(208) 385-3426
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Joan I Hawthorne <hawthorn@BADLANDS.NODAK.EDU>
Subject:      Re: Request for help/Ph.D.'s
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.bitnet@KSUVM.KSU.EDU>
In-Reply-To:  <199502261939.NAA59310@badlands.NoDak.edu>
 
Patricia -
 
Dennis already addressed some of my concerns about the 20 minute teaching
demonstration.  But I can't help but think about the faculty workshops I
do.  I often think that the first 15 minutes to half hour is wasted
time.  That's when we're getting to feel comfortable together, and I'm
sort of getting the feel of where we're going.  My good work happens
later (and I mean workshop stuff, not lecturing).  Actually, I _do_ think
it's possible to get quality lecturing going in fairly short order, but
that's not my preferred teaching style.  In the case of at least some
candidates, that may be why they choose to do a lecture rather than
something else.  And I'm sure that, depending on the topic, etc., many of
your candidates get something rolling within that time frame.  But does
that make them better teachers, better under pressure, faster on their
feet, more extroverted, or what?
 
(One final thought:  at least you're making an effort to explicitly value
teaching, which is sufficiently novel to be worthwhile, and certainly
tells the candidates something about your institution.)
 
Joan Hawthorne
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>I'd like to know more fully what Kelly and Bill mean by "lit people."
>I certainly understand the frustration of being a rhet/comp person and
>seeing what might be termed a "lit person" get a job advertised as comp.
>But before we paint everyone with the same, damning brush, I think we
>should be a bit more careful about defining our terms.  There are a
>number of people who "do lit" and also "do comp," even more so now that
>we in composition acknowledge the interdisciplinarity (and alleged
>"openess") of our field.  ARe we "open" to "other"
>disciplines--philosophy, education, sociology, etc., etc.--as long as we
>stay away from the dreaded "lit"?   Our own
>follow-through of this institutionally-based, political divisiveness does
>us no good.
>
>Deborah H. Holdstein
>Governors State University
>University Park, Illinois 60466
>gas54r0@uxa.ecn.bgu.edu
 
Yeah, so long as it's not a linguist, anyone. Any field. Any time.
 
Dennis
--
Dennis Baron                                           debaron@uiuc.edu
 
Department of English                         office: 217-333-2392
University of Illinois                                fax: 217-333-4321
608 South Wright Street                       home: 217-384-1683
Urbana, Illinois 61801
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David, Teaching ability was definitely the final decision-maker in
our hiring process (if professional promise/pubs was the first).  We
had the candidates on campus in groups of 3 (since we had 3 positions;
none of the 3 here at the same time were competing with each other).
Each candidate was asked to present to the faculty a course in their
area that they either had taught or would like to teach.  They were given
20 mintues and were told to use their best teaching style.  These
presentations were wonderful!  I've never seen our faculty so energized
(as opposed to snoring through accounts of dissertations like we used
to).  We learned about the monster in Victorian lit, American lit from
a Hispanic women's perspective, etc., etc.  And in each case, we were
the class on the first day--hearing about the course from the professor
and looking excitedly through the syllabus.  I highly recommend this
procedure to anyone having on-campus interviews.  Christine Hult
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Deborah Holdstein (Hi!) notes that because "there are a number of people who
'do lit' and also 'do comp'" "we should be a bit more careful about defining
our terms.  That makes sense.  However, as a survivor of more searches than
I care to think about during the past 7 years, I think I can spot a person
who "does lit" but wants a job that does comp:  no course work in rhet/comp,
with the possible exception of the TA training course;  a dissertation in
literature (and I've heard too many times the line, "I really want to be a
writing teacher, but I felt I had to do a literature dissertation to prove
to myself that I could"; puh-leez.), and a letter that describes that diss.
in loving detail for a page and then gives a paragraph or so to the candidate's
real love, the teaching of composition (or, as several others pointed out,
no reference at all).  I sympathize with their desperation, but I wish they'd
save the photocopying and stamps.
 
Rich Bullock
Wright State University
Dayton, OH 45435
rbullock@desire.wright.
=========================================================================
Date:         Mon, 27 Feb 1995 20:32:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
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        Deborah Holdenstein makes a good point about those who "do
comp" and "do lit" both.  Most jobs in the MLA Job Information List
and the _Chronicle_, however, don't seem to leave any wiggle room at
all for desperate lit types; they explicitly require a comp/rhet Ph.
D.  Only a handful were vague enough to allow for lit as well as
comp/rhet degrees, and those are the ones at issue here, aren't they?
Or are the committees that wrote the requirements (sometimes even
italicized, as in "Ph. D. in composition/rhetoric _required_")
trampling on their own criteria?
 
        The underlying problem, as David Schwalm and others indicated
much more eloquently in the early stages of this thread, is the dismal
state of the job market itself and the "more with less" philosophy
that's eroding higher education.  While I don't mean at all to detract
from the question of who gets this particular piece of the pie, I'm
concerned that we not become factionalized to the point where we're
distracted from seeing that the pie itself is shrinking.
 
        Still reeling from a proposed 31.5% cut in SUNY,
 
Donna Campbell
Buffalo State College
CAMPBEDM@SNYBUFAA.CS.SNYBUF.EDU
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I meant no offence by my lumping of "lit people" together--I am a lit person in
a sense (I have an MA and several doctoral comps passed) in both american and
Brit lit--I keep current in parts of my field ... but I went in to Rhet Comp
for specific reasons, and my personal (and I have to stress that this is just
how I have experienced things this particular hiring season) experience has
been at the two schools that I have had more than passing contact with--that if
an advertisement is general enough (reading something like "Ph.D. in Rhet/Comp
to run_____, teach writing and some introductory literature courses") the
candidate group is so largely stacked with good, potentially productive (or in
at least one case, already productive) literature candidates, that unless the
school is truely committed to a Rhet/Comp person, they will lose out.  This
seems to be indicitive of the current situation--there are just gluts of
qualified lit people doing 1-5 year non-renewable stuff, small college stuff,
whatever, waiting, publishing ... that a fresh off the block (is that metaphor
credible?) Rhet/Comp person suffers.
 
I could be wrong, and as I've said, the job hunt has made me far more
pessimestic than I was when the October Job list came out, but I feel, for
instance, that I hauled myself all the way to San Diego to interview with a
school less than two hours away by car that was not at all serious about hiring
me (I was told point blank that only 2 out of the 10 MLA interviewees were Rhet
Comp and that all 4 of the shortlisted people were Lit people, and this was for
someone to run their writing program).  It boggles my mind.
 
By the way (and please don't take any offence), it's Mr. Lowe (please, however,
call me Kelly).
 
Kelly Lowe
Illinois State Unviersity
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bill Condon <bcondon@UMICH.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         Writing Program Administration
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
If I had not thrown the term "lit. person" around in a fairly cavalier
manner, I could resent Deborah's implication that somehow the term is
tantamount to a stereotype.  But I did, so I won't.
 
>I'd like to know more fully what Kelly and Bill mean by "lit people."
>I certainly understand the frustration of being a rhet/comp person and
>seeing what might be termed a "lit person" get a job advertised as comp.
 
What I mean, as I said before, is a person with a lit. PhD (or almost PhD)
who applies for a rhet/comp job without any visible means of support for
the application, beyond the need for a job.  Typically, this person has no
course work in rhet/comp, makes no mention of the teaching of writing in
the application letter, and lists no rhet/comp activities or
accomplishments on the vita.  Often the applicant has taught FY Comp during
grad school, and apparently s/he thinks that's enough to gain her/him
serious consideration for a rhet/comp position.
 
Unfortunately, that's sometimes the case, as Barry notes--search committees
stacked with literature faculty often choose "someone like us" over a more
qualified candidate--and let's not forget that the whole decision is
usually made by a vote of the department.
 
>But before we paint everyone with the same, damning brush, I think we
>should be a bit more careful about defining our terms.  There are a
>number of people who "do lit" and also "do comp," even more so now that
>we in composition acknowledge the interdisciplinarity (and alleged
>"openess") of our field.
 
I'd be a huge hypocrite, sitting here with my PhD in Victorian Poetry, if I
excluded the folks Deborah refers to here.  But I don't.  I DID have
coursework, training, and professional activity in composition as a grad
student, and up until I came to Michigan I had a clearly dual career in
lit. and comp.  I think that up until about five years ago, this was
possible.  At any rate, if a new PhD--lit, linguistics, philosophy,
sociology, education, whatever--can present him/herself as a believable
rhet/comp candidate, I'm happy to consider that person.  But when I said
"lit. type," I meant just that--someone whose sole credential is in lit.
Those applications I don't take seriously.
 
I think, indeed, that we have to worry about becoming the thing we despise,
about becoming, in the name off forging a discipline, as exclusionary and
as elitist as the discipline we are breaking away from.  But when we
concentrate on hiring people who are actually qualified for the positions
we advertise, I don't think we're doing that.
 
Bill
 
 
 
Bill Condon, Director                                bcondon@umich.edu
English Composition Board                            Phone:  313-764-9961
1025 Angell Hall                                     FAX:  313-763-0937
University of Michigan
Ann Arbor, MI 48109
                      **Please note new e-mail address**
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Deborah--
Kelly and Bill seem to me to be talking about people who style themselves
as comp/rhet people without ever reading the first thing in the scholarly
work in the area, people without any commitment whatsoever to teaching
writing.  We, like many large graduate programs, produce some of them,
and we also produce people who want to and do the work necessary to
legitimately profile themselves as specialists in
both literature and composition.  But it isn't diminishing the latter to
acknowledge that the former exist, as they do in ever increasing numbers
in this job market.  And I've actually been asked to recommend a "real"
comp/rhet article or two on, say, WAC two days before someone leaves for
an on campus interview, "so I'll be really prepared."
 
Did anyone else notice the number of senior (above the asst prof level)
positions in comp/rhet this year?  Fifteen by my count.  And I share Jim
Porter's sense that more positions in comp/rhet are asking for
specialization, WAC/WID, CAI, and literacy being popular.
Gail
_______________________________________________________________________________
Gail Stygall                            stygall@u.washington.edu
English, GN-30                          (206) 685-2384
University of Washington                Seattle WA 98195
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From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
 
Note that we are talking about rhet/comp as if that were one specialty. This
is the result of defining ourselves over against "lit." If I were building a
rhetoric department, I could have the pleasure of advertising for someone with
a particular focus in the discipline. I'll need three or four
theorists--classical, medieval renaissance, 18th-19th century, contemporary
(maybe with a global spin). Then I'll need a couple of composition
specialists, maybe one more rhetorically oriented and one (ugh) a bit more on
the touchy-feely side. Then I'm going to need a whole range of folks with
different specialties in the teaching of writing--you know, tech writers,
journalists, academic prose, etc. And in no time at all, we will look like a
lit department where the need to add one more to the 7 renaissance specialists
outweighs the need to hire a senior person to replace (if that is possible)
Frank D'Angelo. Hell, we've got a couple rhet.comp people (doesn't matter that
two of them are currently full-time administrators out of the department and
one is running the comp program). Actually, in many or most of our rhetoric
and composition programs, we are preparing generalists, and I think that we
should continue to do that. But rhet/comp is not a single specialty. (by the
way, the real tipoff on fake rhet/comps can usually be found in the letters of
recommendation)
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
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Date:         Tue, 28 Feb 1995 00:09:45 CST
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Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Bruce Leland <lelandb@CCMAIL.WIU.BGU.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
 
I've really appreciated the posts about everyone's problems with comp/rhetoric
searches.  We've started a search at WIU, and I've had to fight the same
battles.  The original ad written by the department's recruiting committee
listed the various specialities (literacy, basic writing, etc) we'd be looking
for.  Then it added the clinching final sentence:  Candidates must also
demonstrate firm commitment to teaching general education literature courses!
 
This got me into the most serious fight I've ever had with my chair!  I
threw a couple of fits and said we absolutely could not send out such an
ad, that it compromised everything we were doing in the writing program, that
it would get us the wrong kinds of candidates, that I'd be humilitated by it .
. .
 
I finally got the reference to literature removed.  But I was really
discouraged to have had to fight the same fight again!
 
Bruce
 
Bruce Leland
Western Illinois University
lelandb@ccmail.wiu.bgu.edu
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From:         Roark Mulligan <mulligan@POWHATAN.CC.CNU.EDU>
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X-To:         Writing Program Administration
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              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
In-Reply-To:  <9502281051.AA07187@powhatan.cc.cnu.edu>
 
I've enjoyed following your discussion of lit./comp. people.  I finished
an American literature dissertation at the Univeristy of Oregon last
year.  And I apllied for a number of composition positions. I was offered
several jobs, and they all involved teaching literature and helping with
the composition program. I think there are two reasons for this. First I
used rhetorical theory to analyze literature.  At the U of O we had a
number of faculty members who combined rhetoric and literature.  Second I
had lots of practical experience teaching composition and working in a
composition program.  Most of this experience was at the U. of Oregon,
but I also taught  high school, and I was surprised how many colleges
appreciated my high school experience.
 
Graduate students are too often told that publishing is essential.
Publishing is essential if one expects to secure a position at a research
institue, which I didn't. The schools that interviewed me and offered me
jobs were far more interested in my practical experiences than in my
dissertation topic or my publications.
 
Roark Mulligan
Christopher Newport University
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              Feb 26, 95 1:34 pm
 
'Patricia Smith' writes in an earlier message
 
> Finally, an unexpected benefit has emerged for the students who
> are involved in this process.  They have an opportunity to
> benefit from being part of a real-life job-finding situation.
> They also get to see some good teaching and discover how
> difficult making choices can be.  And they have a chance to see
> that their opinions are valued in this most important college
> activity.
 
Pat,
Thanks for your extended reply to my question about the benefits you
noted in the teaching demonstration segment of the interview process.
You mention above the bonus benefits for the students who are involved
in the demo. I'm wondering just how involved they are?  At Purdue a
few years ago I served as a student rep on the English Education
hiring committee as a full fledged voting member.  I learned a great
deal about the hiring process, tried to keep my fellow grad students
informed, and felt that I informed committee members of aspects they'd
not recently considered in a couple of cases.
 
BTW, I was elected to this position by grad students, not appointed by
anyone.
--
Kim Ballard
Purdue University
ballardk@mace.cc.purdue.edu
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On Mon, 27 Feb 1995, RICH BULLOCK,ENGLISH DEPT,WRIGHT ST.U, DAYTON 45435 wrote:
 
> Deborah Holdstein (Hi!) notes that because "there are a number of people who
> 'do lit' and also 'do comp'" "we should be a bit more careful about defining
> our terms.  That makes sense.  However, as a survivor of more searches than
> I care to think about during the past 7 years, I think I can spot a person
> who "does lit" but wants a job that does comp:  no course work in rhet/comp,
> with the possible exception of the TA training course;  a dissertation in
> literature (and I've heard too many times the line, "I really want to be a
> writing teacher, but I felt I had to do a literature dissertation to prove
> to myself that I could"; puh-leez.), and a letter that describes that diss.
> in loving detail for a page and then gives a paragraph or so to the
 candidate's
> real love, the teaching of composition (or, as several others pointed out,
> no reference at all).  I sympathize with their desperation, but I wish they'd
> save the photocopying and stamps.
>
> Rich Bullock
> Wright State University
> Dayton, OH 45435
> rbullock@desire.wright.
>
I agree with the things you've said, Rich.  For what it's worth, it happens
within comp ("Oh, yes I can do computers/...") and within lit, too ("I wrote
about Chaucer, but my real love is 20th century American
poetry??"--that's a bit extreme, but it makes my point, I guess).  I
guess I'm just tired of careless, wholesale, "anti-lit" remarks.  It
borders on the anti-intellectual.
 
Oh, yes--and Dennis B., old pal, touche on your point, too!
 
See y'all at the Seas....
Deb
 
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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Hey, Bill--I agree with you!!  (See response to Rich!)
 
Regards,
 
Deb
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
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I'm writing now in response to Bruce's post.  Ironically, here at GSU,
we're forced (if that's the appropriate word) into the opposite
situation--we're hiring in Composition AND Literature (ONE position!),
and we desperately need someone who's something of a generalist in
"early" English lit--AND someone who's knowledgeable about Comp (WAC in
particular).  But our emphasis is on the comp side of things. (Hey,
folks, got any good candidates? The deadline is March l5th!>>>>......)
 
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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From:         BMMAID@UALR.EDU
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Folks--
 
It's the end of the month, so why not throw a little more gasoline on the
flames?
 
I think Jim and Gail's read that rhet/comp positions becoming more specialized
is accurate.  I'd like to wonder out loud how many folks on search committees
really know what comp/rhet specialties are all about?  Who on those committees
can intelligently discuss issues and theories of WAC/WID?  Who can talk about
CAI or CMC?
 
Barry Maid
bmmaid@ualr.edu
=========================================================================
Date:         Tue, 28 Feb 1995 14:49:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Deborah Holdstein <gas54r0@UXA.ECN.BGU.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-cc:         Multiple recipients of list WPA-L
              <WPA-L%ASUACAD@ecom2.ecn.bgu.edu>
In-Reply-To:  <199502281716.AA29025@uxa.ecn.bgu.edu>
 
On Tue, 28 Feb 1995 BMMAID@UALR.EDU wrote:
 
> Folks--
>
> It's the end of the month, so why not throw a little more gasoline on the
> flames?
>
> I think Jim and Gail's read that rhet/comp positions becoming more specialized
> is accurate.  I'd like to wonder out loud how many folks on search committees
> really know what comp/rhet specialties are all about?  Who on those committees
> can intelligently discuss issues and theories of WAC/WID?  Who can talk about
> CAI or CMC?
>
> Barry Maid
> bmmaid@ualr.edu
>
Barry makes a good point. I wonder if this has always been the case,
though, in any search within what we call "English studies" and if his
questions indicate something rather good--that composition is anything
but a "new" and "emerging" discipline that some still think it is.  Are
all of
the people on search committees for literary theorists all theorists?  I
doubt it.In many departments it's also a simple matter of numbers--two
comp specialists, say, in a large English dept.  As long as they, too,
participate in searches in fields in which they're not exactly fully
conversant, then things are somewhat "equal."   In my own division, the
situation is exacerbated by our being a
Division of Liberal Arts; my Chair is a specialist in Criminal Justice,
and so we're lucky if anyone on a search committee is in English at all,
much less conversant in an area of composition.
 
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
=========================================================================
Date:         Tue, 28 Feb 1995 16:59:47 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Irv Peckham <peckham@CWIS.UNOMAHA.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
In-Reply-To:  <01HNK4JWZ8JO001DUU@crcvms.unl.edu>
 
going fast on your last take of the rhet/comp speciality, David.  Don't
know if you meant it that way (suspect you did), but it was very funny.
So thanks for the late afternoon laugh.
Irv
 
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
=========================================================================
Date:         Tue, 28 Feb 1995 17:20:32 CST
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Daniel Mahala <dmahala@CCTR.UMKC.EDU>
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
 
Colleagues,
 
I see I'm entering a sharp discussion about comp/rhet hiring. Well the position
I've been put in is a case in point about lit faculty's denigration of comp
people generally, and about thier frequent interest in hiring stealth
candidates for rhet/comp jobs whose real interest is in literature. Before I go
any further though I want to admit I have an agenda here of advertising a
tenure-track rhet/comp position which has been pursued in so irregular a
fashion that it has me a bit cynical about writing being housed in English
departments. I can identify with the anger that some of the people posting to
this listserv must feel when they talk about "lit people" as the enemy. Yes,
its a stereotype, but it succinctly captures a power relationship that we have
good reason to be resentful about.
 
First, I want to spread the word that a tenure track job in
Composition Studies has opened up at my institution too late in
the hiring season to be advertised in print before the CCCCs convention. I
doubt many of my colleagues would allow this kind of hurry-up
hire if this were a literature position. So now that we're too late even to put
an ad in the Chronicle of Higher Ed, I'm put in the position of giving out
flyers on the net so that I can be assured that we hire a quality candidate and
not the first person to show that they love literature, but are willing to do
academic housekeeping if it lands them a job. I exaggerate, but I do think that
many of my lit. colleagues see comp as a kind of academic housekeeping, and
would be happy to hire someone willing to quietly accept that role. As for
someone with deep knowledge in rhet/comp, who will publish, and thus gain the
credibility and power to possibly revolutionize the polically disengaged,
belletristic focus of our department - now that's something to fear.
 
At any rate, opportunities for us to strengthen our
composition program through new hiring are scarce enough that I
am urgently driven to make the best of a bad situation and get
the word out about this job electronically and by word of mouth.
Please let anyone who might be interested in this job know about
it, because they are unlikely to learn of it through the normal
channels of academic job advertising. Thanks.
 
Dan Mahala
Univ. of Missouri-KC
KC, MO 64110
 
 
P.S
Oh and here's the job description - written (need I say) without the direct
participation of *any* of our faculty who regularly teach writing:
 
Rotating Director of Composition
University of Missouri-Kansas City
 
    Assistant Professor of English with an emphasis in
composition or rhetoric. Additional areas of expertise that would
be desirable are American Literature and Critical Theory. Tenure
track position beginning the fall of 1995. PhD. is required at
time of appointment. Director of Composition will be on a three
year rotation. Other administrative assignments are also on a
rotating basis. These include directing the Greater Kansas City
Writing Project and overseeing the Writing Across the Curriculum
Program. Administrative experience is highly desirable.
    Send letter of application, vita, dossier and sample of
research to Professor Ralph Berets, Chair- English Department,
University of Missouri-Kansas City, 5100 Rockhill Road, Kansas
City, MO 64110. Initial interviews will be conducted at the CCCC
Convention in Washington, D.C., March 23-25, 1995. Deadline:
March 15, 1995 for interview at CCCC Convention, otherwise, until
position is filled.
=========================================================================
Date:         Tue, 28 Feb 1995 17:37:24 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      No Subject
 
Wow! Dan. That is some job! Don't take this wrong. If I saw that ad out of
context, I would be hard pressed to be sure that it wasn't a spoof of ads for
rhet/comp faculty. There's something about the "Administrative experience is
highly desirable" that seems so, well, litotic (is that a word?). As Oprah
might say, "I feel your pain." Actually, Joe Janangelo had a nice little
article in WPA a couple of years ago in which he analyzed a bunch of rhet/comp
ads that appeared in the JIL or the CHE that year. He found just this sort of
thing. WPA, WAC Director, NWP site director, and American Lit or critical
theorist--who, I suppose can make a dress out of a feed bag, bring home the
bacon, fry it up in a pan, and bugaloo too. Assistant Professor of English
with an emphasis in literature. Additional areas of expertise include life
sciences and American literature (it's a joooke). Tenure track position
beginning in the fall of 1995. PhD is required at time of appointment. Will
teach Chaucer for three years. Other teaching assignments are also on a
rotating basis. These include Pope and botany. Breadth of interest is highly
desirable. Oh yeah. Where have we gone wrong? In my department at a university
of 43,000 students, we have about 5 students who regularly take linguistics
courses, yet we have a neuro-linguist, a semantacist, a phonologist, a
discourse analyst, a dialectologist, and I don't know what all. We must be the
worst rehtoricians in the world!
 
-- David E. Schwalm, Vice Provost for Academic Programs
___Arizona State University West
___4701 West Thunderbird Rd.
___Phoenix, AZ 85069-7100___(602) 543-4500__IACDES@ASUACAD
=========================================================================
Date:         Tue, 28 Feb 1995 20:52:24 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      CCCC95+, higher Ed. cuts, fwd. (fwd)
X-To:         "Writing Program] Administration"
              <WPA-L%ASUACAD.BITNET@uga.cc.uga.edu>
 
I thought some of you might want to know about this action group.
 
Charles I. Schuster
Department of English
U. Wisconsin-Milwaukee
Milwaukee, WI  53201
414-229-5293
 
------------------------------------------------------------------------------
 RE:  CCCC95+, political action
 
forwarded-----------------
 
============================
 
 
 >** PLEASE REPOST **                                    2/27/95
>
>To students, faculty and staff angry about proposed higher ed cuts:
>
>To serve the growing campus movement to protest the attacks on higher
>education, and specifically the plans to slash financial aid, we have
>set up an email list to further communication by groups working to
>stop this dangerous piece of the proposed "Contract With America."
>
>The list is called CAN-ER (Campus Activists' Network, Educational
>Rights); so far there are about 150 subscribers.  UCP's Center for
>Campus Organizing is lending this email list to Student Aid
>Action, US Pirg, and other groups to organize national action.
>
>The list will provide information on both the March 21-5 week of
>student lobbying to save student aid and the March 29 National
>Day of Campus Action Against the Contract With America.
>
>The list is "screened" to avoid excess email volume by Sarah
>Lund of Student Action Coalition at Kent State.  You are invited to
>subscribe to the email list; you may unsubscribe at any time.
--More--
>
>1. TO SUBSCRIBE, send email to:  canet@pencil.cs.missouri.edu
>   with a subject of "canet" whose body just says:
>       sub can-er Firstname Lastname
>
>2. TO SEND A MESSAGE to the list, you must be subscribed.  E-mail it to:
>        can-er@pencil.cs.missouri.edu
>
>3. TO UNSUBSCRIBE, send email to:  canet@pencil.cs.missouri.edu
>   with a subject of "canet" whose body ONLY says:
>       unsub can-er
>
>4. TO RECEIVE ONE DAILY DOSE of email instead of separate messages, put
>   the word "digest" after your last name in your subscription request.
>
>For a list of Campus Activists' Network discussions, send email to:
>        canet-info@pencil.cs.missouri.edu
>
>
>For more information please contact:
>
>Student Aid Action, 795 Livermore Ave., Yellow Springs, OH  45387
--More--
> 513-767-9607 22 hour hotline       email:smoon@college.antioch.edu
>
>Student Action Coalition, Box 68, KSC, KSU, Kent, Ohio  44242-0001
> (Please E-mail for phone number)   email: slund@kentvm.kent.edu
> Contact person - Sarah Lund, Director
>
>UCP Center for Campus Organizing, Box 748, Cambridge, MA  02142
> 617-354-9363 11am-7pm              email:ucp@igc.apc.org
>
>US PIRG Higher Ed. Project, 218 D St. SE, Washington, DC  20003
> 202-546-9707 -- Ivan Frishberg            email:ivan@essential.org
>
>
>Other higher education advocates:
>
>NAGPS -- National Association of Graduate and Professional Students
> Tony Rosati, Information Exchange Coord.  rosati@gusun.acc.georgetown.edu
>
>US Student Association, 815 15th St. NW, Washington, DC  20005
> 202-347-USSA -- Laura McClintock   email:MCCLINTOCKL@aascu.nche.edu
=========================================================================
Date:         Tue, 28 Feb 1995 21:16:08 -7800
Reply-To:     Writing Program Administration <WPA-L@ASUACAD.BITNET>
Sender:       Writing Program Administration <WPA-L@ASUACAD.BITNET>
From:         Kelly Lowe <kflowe@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Proportion of Comp/Rhet in applicant pool
X-To:         WPA-L%ASUACAD.BITNET@uga.cc.uga.edu
In-Reply-To:  <9502282235.AA122945@rs6000.cmp.ilstu.edu> from "BMMAID@UALR.EDU"
              at Feb 28, 95 10:18:22 am
 
>
> Folks--
>
> It's the end of the month, so why not throw a little more gasoline on the
> flames?
>
> I think Jim and Gail's read that rhet/comp positions becoming more specialized
 
> is accurate.  I'd like to wonder out loud how many folks on search committees
> really know what comp/rhet specialties are all about?  Who on those committees
 
> can intelligently discuss issues and theories of WAC/WID?  Who can talk about
> CAI or CMC?
>
> Barry Maid
> bmmaid@ualr.edu
>
Would that this were the case.  Take a typical ad in one of the more recent Job
Lists.  This school (not a research school) would like someone who could teach
"professional writing, composition studies, technical communications" as well
as "ESL, developmental writing, Am. Lit, World Lit, Contemporary lit, and/or
Asian-American Lit."  This pretty well sums up the gradutate program of a
generalist.  So who applies to something like this?  And more importantly, who
gets it?  More than likely, not a new Ph.D. who has devoted her/himself to a
strict Comp. speciality for the past several years.
 
Kelly Lowe
Illinois State Unviersity
kflowe@rs6000.cmp.ilstu.edu
